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INTRODUCTION. There are several benefits associated with shared reading. The time families 
invest to read with their children may be influenced by different demographic (e.g., family type 
and structure) and personal factors (e.g., time availability). Society experiments subsequent 
changes and the time dedicated to shared reading at home may be influenced by them. This study 
has two main objectives: first, it analyzes differences in shared reading time by considering those 
demographic variables that other studies have identified as relevant (e.g., parents’ sex, children’s 
age, number of children); secondly, it aims to analyze the differences in shared reading time re-
garding two variables strongly affected by the pandemic, that is, the employment status and read-
ing medium (paper reading vs. digital reading). METHOD. The responses of 659 parents to a 
survey about reading habits before and after confinement were analysed through a descriptive-
comparative analysis of demographic variables, parents’ employment status and reading support. 
RESULTS AND DISCUSSION. The main results indicate that families spent increasing amounts 
of time on shared reading throughout confinement. In this sense, mothers spent more time read-
ing with their children than fathers before and during confinement. Regarding the reading me-
dium, paper continued to be used more widely for shared reading during confinement, although 
the time dedicated to shared reading using a digital device increased compared to its use before 
confinement. Finally, parents who teleworked did not invest more time on shared reading than 
those who worked outside the home, so that, contrary to expectations, teleworking during the 
pandemic did not allow for a better family-profession reconciliation or greater dedication to chil-
dren’s literacy.
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Introduction

The pandemic caused by the COVID-19 virus 
has caused an accelerated change in the rou-
tines and habits of society. Among the most no-
table changes underscore the increasing adop-
tion of teleworking modality (Eurofound, 2020a) 
and the progress towards digitalization in dif-
ferent areas, including education (Iivari et al., 
2020). In this paper, we will analyze how the 
changes induced by digitalization and tele-
working affect children’s literacy, more specifi-
cally, the shared reading habits between parents 
and their children, taking into account the in-
fluence of other demographic factors.

The rapid shift from face-to-face between chil-
dren and teachers to remote learning made par-
ents assume greater responsibility for the educa-
tional progress of their children (Soriano-Ferrer et 
al., 2021). One of the learning tasks in which this 
change has been observed is reading. In fact, the 
way reading habits evolved during this period has 
been one of the focus of attention for educational 
researchers (Adigun et al., 2021, for adolescents; 
Salmerón et al., 2020, for adults). Specifically in 
Spain, it was observed an increase in leisure read-
ing time during confinement for adults (Salme-
rón et al., 2020) and a decrease in the percentage 
of readers between 7 and 13 years old (86% be-
fore, 77% meanwhile) (Federación de Gremios de 
Editores de España [FGEE], 2020).

Interestingly, while reading time decreased for 
primary school children (6-12 years old), young-
er children were more frequently exposed to 
shared reading with their parents or relatives 
(84% before, 88% during confinement). Thus, it 
seems that school closures during confinement 
brought about adjustments in family dynamics 
and an increase in reading time for the youngest. 
These changes in shared reading between par-
ents and children associated with the COVID-19 
pandemic will be the focus of this study.

According to Zucker et al. (2013), the term shared 
reading involves “the interactions and discussions 

that occur when an adult and a child (or chil-
dren) look at a book together” (p. 1). This in-
cludes sharing books with preschool children be-
fore they have started to read by themselves and 
reading books with older children. During early 
childhood, shared reading brings into play several 
proximal processes that help to reinforce the so-
cio-emotional link between parents and infants 
(e.g., joint attention, pointing gestures, and ver-
bal labeling) (Bus, 2001). There are several bene-
fits associated with shared reading: it boosts early 
vocabulary (Durkin, 1995), supports oral lan-
guage and cognitive development (Justice & Pul-
len, 2003), and increases the motivation toward 
reading (Baker et al., 1997) and academic out-
comes related to reading skills or maths (Dickin-
son et al., 2012), which means an improvement 
in academic achievement (Murillo & Hernández-
Castilla, 2020).

Individual and family reading habits can be af-
fected by numerous variables, including sociode-
mographic and cultural factors. Current evi-
dence indicates that the time and the quality 
families invest may vary as a function of parents’ 
sex, educational level, age of children, and the 
number of family members (Fatonah, 2020). 
Traditionally, mothers engage in more shared 
reading interactions than fathers (Swain et al., 
2017). However, as is well known, family struc-
ture is changing (Cutler & Palkovitz, 2020) and 
although fathers still involve less frequently than 
mothers in these practices, their participation is 
on the rise (Cutler & Palkovitz, 2020; Swain et 
al., 2017). Regarding the educational level, it is 
common to expect that families with high aca-
demic expectations would be more involved in 
their children’s learning than families with lower 
academic expectations. For example, Farrant 
and Zubrick (2012) indicate that mothers who 
read more frequently with their children are 
those with a high educational level. Another in-
fluential factor is the age of the children. The 
time parents tend to spend reading together with 
their children increases between 0-3 years old, 
but it decreases as their children get older (Bas-
sok et al., 2016). Additionally, Bradley et al. 
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(2001) observed that the percentage of adults 
who read to their children was higher in kinder-
garten (3-5 years old) than in elementary school 
(between 6-9 years old). Finally, regarding the 
number of family members, when the number of 
children increases from 1 to 2 or from 2 to 3, the 
time adults dedicate to shared reading decreases 
(Yarosz & Barnett, 2001). 

In addition to these sociodemographic and cul-
tural factors, two additional factors of current 
relevance may influence the quality of shared 
reading: on the one hand, changes in parents’ 
employment and, on the other hand, the reading 
medium (i.e., paper vs. digital). According to the 
Spanish National Statistics Institute (Instituto 
Nacional de Estadística [INE], 2021a), before 
the pandemic , in Spain, only 16% of the estab-
lishments had implemented teleworking, then it 
increased to 43.4% during confinement. Tele-
working could allow individuals to fulfill work 
demands while benefiting from more flexibility, 
especially for certain periods, such as women 
during pregnancy or early childcare (Baruch, 
2000). However, the implementation of this mo-
dality of work during the pandemic constituted a 
challenge for families, who were required to find 
a balance between their work schedule (in case 
of maintaining it) and their family needs (e.g., 
assisting the educational needs of their chil-
dren). In fact, balancing work with children’s 
educational support and dealing with children 
from different educational levels were among the 
greatest difficulties reported by parents when in-
terviewed about distance learning and the pan-
demic (Garbe et al., 2020). On the other hand, 
digital devices allowed the population to con-
tinue carrying out some basic activities such as 
working, socializing, or studying during con-
finement. Moreover, several platforms and edito-
rials allowed free access to some of their digital 
publications (e.g., Cervantes Institute Library, 
Amazon Kindle, Roca Libros, etc.). This progres-
sive preference for digital media coupled with 
the greater accessibility offered by multiple plat-
forms during confinement could have originated 
an emergence or increase in the habit of shared 

reading between parents and children with a 
digital support, such as ebook, tablet or note-
book. According to FGEE (2021), the percent-
age of people (older than 14) reading in digital 
format increased slightly in 2020 (not only dur-
ing confinement). For example, digital reading 
went from 29.1% to 30.3% from 2019 to 2020. 
Despite this slow increase and technological ad-
vances, several meta-analyses have consistently 
shown an advantage on reading comprehension 
for paper-based reading (see Delgado et al., 2018, 
mostly for undergraduates; Furenes et al., 
2021, for children from 1 to 8) and a higher pref-
erence for paper-based reading over digital-based 
reading. This predilection for printed documents 
did not change during confinement (FGEE, 
2020). Interestingly, the way parents interact 
with their children during shared reading also 
varies as a function of the reading medium. For 
example, adults tend to produce more vocabu-
lary-related clarifications when reading print 
books than when reading in a digital medium 
(Lauricella et al., 2014; Munzer et al., 2019). 
However, they use to produce more medium-re-
lated verbalizations when reading on digital de-
vices (Munzer et al., 2019). 

Against this background, the present study 
aimed to describe and analyze the differences in 
shared reading time during the pandemic of par-
ents with children aged 0 to 16 years old in a 
large sample of the Spanish population. The 
study is twofold: first, it analyzes differences in 
shared reading time by considering those demo-
graphic variables that have been reported as rel-
evant in multiple studies (i.e., adult sex, age of 
the child, and the number of children at home); 
second, it aims to analyze differences in shared 
reading time by exploring two variables strongly 
affected by the pandemic, that is, employment 
status (mainly telework) and reading medium.

Given the global pandemic situation that society 
has experienced and the need to adapt education 
and work modalities to a reality not previously 
thought of, this study will analyze both effects 
with a descriptive or exploratory character.
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Method

Participants

A total of 4,181 Spaniards answered all the ques-
tions in the READ-COGvid reading habits survey 
(Salmerón et al., 2020), an ad hoc survey designed 
to evaluate reading habits during confinement 
(explained below). From these participants, only 
828 reported having children. A total of 126 par-
ticipants were excluded because they had only 
children over 12 years old. A total of 43 parents 
were also excluded due to missing data (i.e., not 
reporting whether they read with their children 
or not). The final sample consisted of 659 par-
ticipants (mean age = 46.00; SD = 8.30) who had 
a child 0 to 12 years old, of whom 67.4% were 
mothers (mean age = 45.40; SD = 8.08), sex was 
not reported in two cases (0.2%). Regarding par-
ents’ education, 81% of the respondents were un-
dergraduates, while 17.6% had secondary or 
post-compulsory education, and 1.4% had com-
pleted primary education. As to employment sta-
tus during confinement, some participants re-
ported being unemployed (n = 115, 17.5%), 
whereas the rest (n = 544, 82.5%) classified their 
employment status into other categories: the ma-
jority of them, reported being teleworking 
(51.6%); whereas others were working outside 
the home (12%), 7.4% for temporarily suspended 
from work (Record of Temporary Employment 
Regulation [RTER]), paid leave (3.3%) or “oth-
ers” (8.2%). Regarding the number of children 
living together at home (M = 1.67; SD = 0.64; Me-
dian = 2), half of the respondents (50.4%; n = 
332) reported having two children, while the rest 
of the sample reported having one child (41.6%; 
n = 274), and only a minority reported having 
three children (7.3%; n = 48), or four or more 
(0.8%; n = 5). Among the participants, 23.8% 
(n = 157) reported having children who were 0 to 
5 years old, 23.5% (n = 155) only children aged 6 
to 12, 10.3% reported having children from both 
ages ranges (n = 68), 11.2% (n = 74) had children 
aged 6 to 12 but also children who were 12 to 16 
years old; while the remaining 31.1% (n = 205) 

had some children (aged 0-12) and also older 
children (beyond 12 years old).

The study was designed following the ethical 
principles of the Declaration of Helsinki. Partici-
pants provided their consent before completing 
the survey. All data were recorded anonymously. 

Materials and procedure

The READ-COGvid survey was designed to as-
sess reading habits before and during confine-
ment by Salmerón et al. (2020). Participants 
completed the survey in May 2020. This survey 
included items related to individual leisure read-
ing habits of each parent and shared reading 
with children at three different periods: before 
confinement (Time 1); after 15 days of confine-
ment (Time 2) and 30 days of confinement 
(Time 3). Other items asked for socio-demo-
graphic data (e.g., sex, children age, number of 
children), employment status, and reading me-
dium (paper or digital).

Measures

The survey included the following measures:

• Shared reading time. It refers to daily time 
spent reading stories, comics, or other lei-
sure reading books with children for the 
three time periods. The answers were: 
none (0), about 30 minutes a day (1), one 
hour a day (3), two hours a day (2), three 
hours a day (3), or 4 hours or more a day 
(5). 

• Sex. This measure refers to the identifi-
cation of the mother or father as a par-
ticipant.

• Children’s age groups. The age groups cor-
respond to the educational stages in 
Spain. Various combinations were created 
to cover the maximum number of children 
available at each educational stage. There-
fore, parent responses were distributed 
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according to the following age groups: 
parents with children aged 0-5, parents 
with children aged 6-12, parents with chil-
dren aged 0-12, parents with children aged 
13-16, parents with children aged 6-16, 
and parents with children aged 0-16. The 
groups were exclusive, that is, no partici-
pant could belong to more than one group. 
For example, if parents had two children, 
one child aged 3 and another one aged 7 
they were included in the group of parents 
with children aged 0-12 and were not in-
cluded in the group of parents with chil-
dren aged 0-5 or parents with children 
aged 6-12.

• Number of children. This measure is the 
total number of children living in the par-
ticipant’s household, ranging from 1 to 4 
children.

• Employment status during confinement. 
Employment status reported during con-
finement was classified as (1) working out-
side the home, (2) teleworking, (3) Record 
of Temporary Employment Regulation 
(RTER), (4) paid leave, and (5) others (i.e., 
self-employed, maternity leave, forced va-
cations, minimum services, etc.). It should 
be noted that special attention will be paid 
in this study to the effect of telework due 
to the pandemic.

• Shared reading medium. This measure re-
fers to the frequency in which parents 
used paper or digital medium (e.g., com-
puter, tablet, mobile, etc.) during their 

shared reading practices at each period. 
The participants’ responses were rated on 
a five-point Likert scale: (0) Never, (1) 
Almost never, (2) Sometimes, (3) Almost 
always and (5) Always.

Statistical analyzes

All statistical analyses were conducted using 
SPSS for Windows (version 25). Different mean 
contrasts and analyses of variance were per-
formed. Descriptive statistics are reflected in 
each of the analyses. Effect sizes were also cal-
culated, specifically, partial eta squared for 
ANOVA and Cohen’s d.

Results

Sex

To examine the effect of gender on the amount of 
shared reading time depending on the confine-
ment period, three Student’s unpaired t-tests 
were carried out. We introduced period (before 
confinement: Time 1; after 15 days confined: 
Time 2; and after 30 days confined: Time 3) as a 
within-subjects variable, and participants’ gen-
der as a between-subjects variable. A participant 
was excluded because he/she did not report gen-
der. Table 1 shows that women tended to spend 
more time in shared reading together with their 
children in the three time periods.

Table 1. Mean values (M), standard deviations (SD) and t-test results for shared reading time by sex

 
Female

(N = 444)
Male

(N = 214) t p d
M SD M SD

Time 1 (before confinement) 0.71 0.78 0.55 0.65 t(498.2) = 2.82 .005 0.22
Time 2 (after 15 days confined) 1.02 1.04 0.78 0.92 t(472.3) = 3.11 .002 0.25
Time 3 (after 30 days confined) 1.09 1.11 0.80 0.94 t(489.96) = 3.55 < .001 0.28

Note: N = 658. Daily Shared Reading: none (0), about 30 minutes a day (1), one hour a day (3), two hours a day (2), three hours 
a day (3), or four hours or more a day (5).
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Differences in shared reading time by 
children’s age groups

To examine the differences in shared reading time 
between children’s age groups, a mixed two-way 
ANOVA was conducted with period as a within-
subjects variable, and children’s age group as a 
between-subjects variable. Mauchly’s test indi-
cated that the assumption of sphericity had been 
violated for the main effects of shared reading 
time, χ2(2) = 76.39, p < .001, therefore degrees of 
freedom were corrected using Huynh-Feldt for 
estimating sphericity (ε = .91). The results 
showed a significant main effect of shared read-
ing time, F(1.82, 1188.23) = 119.22, p < .001, η2

p 
= .154, and the age group, F(4, 654) = 108.67, p < 
.001, η2

p = .399. Shared reading time was higher 
at Time 2 and Time 3 compared to Time 1 (before 
confinement), p < .001. The shared reading time 
in Time 3 was also superior to Time 2 (p < .001). 
Parents with children aged 0-5 spent more time 
reading than those with children aged 6-12 (p = 

.005), parents with children aged 6-16 (p < .001), 
and parents with children aged 0-16 (p < .001).

Figure 1 shows the significant interaction effect 
between shared reading time and the age group, 
F(7.27, 1188.23) = 17.42, p < .001, η2

p = .077. 
Parents whose children were between 6 and 12 
years of age spent more time reading with their 
children than those with children aged 6 to 16 
years old (p < .001) or those with children from 
0 to over 16 years old (p < .001). Parents with 
children aged 0-12 did not differ significantly 
from those who had children aged 0-5 (p = 
.359) or 6-12 (p = 1.00). Parents whose chil-
dren were 6 to 16 years old spent more time 
reading compared to those parents with chil-
dren aged 0 to over 16 years old (p < .001). 

Table 2 reveals differences between time peri-
ods by age group. For parents with children 
aged 0 to 5, the shared reading time was higher 
during confinement (Time 2 and Time 3) than 

Figure 1. Interaction effect between shared reading time children’s age group
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before confinement (Time 1). The shared read-
ing time after 30 days confined (Time 3) was 
also longer than after 15 days (Time 2). For par-
ents with children aged 6-12 and parents with 
children aged 0-12 years old, the difference be-
tween the two confinement periods (Time 2 = 
Time 3) disappeared. For parents whose chil-
dren were 6-16 years old, only Time 3 (after 30 
days confined) was greater compared to Time 2 
(after 15 days confined) and Time 1 (before 
confinement). In the remaining group (parents 
whose children were between 0 > 16), there was 
no difference in shared reading time between 
any period analyzed.

Number of children

To analyze the differences in shared reading 
time before and during confinement by number 

of children, a two-way mixed ANOVA was con-
ducted with shared reading time (Time 1, Time 
2 and Time 3) as a within-subjects variable, and 
number of children (1 to 4) as a between-sub-
jects variable. Mauchly’s test indicated that the 
assumption of sphericity had been violated for 
the main effects of shared reading time, χ2(2) = 
101.24, p < .001, therefore degrees of freedom 
were corrected using Huynh-Feldt for estimat-
ing sphericity (ε = .88). The results showed a 
significant main effect of shared reading time, 
F(1.76, 224.19) = 119.22, p < .001, η2

p = .024, 
but no effect was found for the number of chil-
dren or interaction. 

Employment status

To analyze the differences in shared reading 
time before and during confinement depending 

Table 2. Mean values (M), standard deviations (SD), and comparison of shared reading time between three 
periods by the age group

Parents’ age group
Before confinement

(Time 1)
After 15 days 

confined (Time 2)
After 30 days 

confined (Time 3) Comparison
M SD M SD M SD

Children 0-5
(N = 157)

1.13 0.78 1.57 1.06 1.68 1.07
1 < 2 (p < .001)
1 < 3 (p < .001)
2 < 3 (p = .011)

Children 6-12
(N = 155)

0.86 0.65 1.32 0.92 1.38 1.00
1 < 2 (p < .001)
1 < 3 (p < .001)
2 = 3 (p = .367)

Children 0-12
(N = 68)

1.07 0.63 1.29 0.77 1.38 0.90
1 < 2 (p = .005)
1 < 3 (p < .001)
2 = 3 (p = .360)

Children 6-16
(N = 74)

0.55 0.67 0.74 0.76 0.91 0.90
1 < 2 (p = .015)
1 < 3 (p < .001)
2 < 3 (p = .009)

Children 0 > 16
(N = 205)

0.05 0.26 0.13 0.49 0.09 0.37
1 = 2 (p = .162)
1 = 3 (p = 1.00)
2 = 3 (p = .697)

Total
(N = 659)

0.66 0.74 0.94 1.00 1.00 1.07 1 < 2 (p < .001)
1 < 3 (p < .001)
2 < 3 (p = .001)

Note: N = 659. Time periods: Time 1: before confinement (1); Time 2: after 15 days confined (2); Time 3: after 30 days confined 
(3). Daily Shared Reading: none (0), about 30 minutes a day (1), one hour a day (3), two hours a day (2), three hours a day (3), 
or four hours or more a day (5).
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on the employment status, a two-way mixed 
ANOVA was conducted with shared reading 
time as a within-subjects variable, and em-
ployment status (working outside the home, 
teleworking, Record of Temporary Employ-
ment Regulation [RTER], paid leave, and oth-
ers) during confinement as a between-sub-
jects variable. Some parents’ (N = 115) did not 
report their employment status during con-
finement, therefore, the analysis is based on 
the 544 adult responses. Mauchly’s test indi-
cated that the assumption of sphericity had 
been violated for the main effects of shared 
reading time, χ2(2) = 55.92, p < .001, there-
fore degrees of freedom were corrected using 
Huynh-Feldt for estimating sphericity (ε = 
.92). The results showed a significant main ef-
fect of the shared reading time, F(1.84, 
991.60) = 62.62, p < .001, η2

p = .104, and no 
effect was found for employment status, F(4, 
991.60) = 2.11, p = .079, η2

p = .015. A signifi-
cant interaction effect between shared reading 
time (period) and employment emerged, 
F(7.36, 991.60) = 4.22, p < .001, η2

p = .030. 
The analysis of simple effects showed that 
parents who were working outside the home 
spent more time reading with their children 
during the confinement (Time 2 and Time 3) 
than before (Time 1). No differences were 
found between the two periods of confine-
ment. The same trend was observed for those 
parents’ that reported to be teleworking dur-
ing the confiment or parents’ whose employ-
ment status did not fit in any of the groups 
and were assigned to the group “others”. Par-
ents that were temporarily suspended from 
work (Record of Temporary Employment 
Regulation [RTER]) followed a similar trend. 
They spent more time reading with their chil-
dren during Time 2 and 3 than during Time 1, 
and they spent more time reading with their 
children during Time 3 than at Time 2 of con-
finement, that is, the time they devoted to 
reading with their children increased during 
confinement. Finally, no differences in shared 
reading time were observed between the three 

periods for parents’ whose employment status 
was classified in the “paid leave” group. 

Shared reading medium (paper vs. 
digital) 

To explore the preference of paper or digital 
medium for shared reading before and during 
confinement, a two-way repeated measures 
ANOVA was performed with shared reading 
time and reading medium (paper, digital) as 
within-subjects variables. Only parents who re-
ported shared reading time with their children 
at all three periods were included in this analy-
sis (n = 327). Mauchly’s test indicated that the 
assumption of sphericity had been violated for 
the main effects of shared reading time (peri-
od), χ2(2) = 10.73, p = .005, and for the interac-
tion between shared reading time and medium, 
χ2(2) = 33.51, p < .001. Therefore, degrees of 
freedom were corrected using Huynh-Feldt es-
timates of sphericity (ε = .97; ε = .92 respec-
tively). The results showed a main effect effect 
of the reading medium, F(1, 326) = 602.19, p < 
.001, η2

p = .649. Thus, parents used more paper 
than the digital format when reading with their 
children. There was also a significant interac-
tion effect between the shared reading time (pe-
riod) and the reading medium, F(1.83, 596.98) 
= 45.66, p < .001, η2

p = .123. Paper was used 
more in Time 1, that is, before confinement 
(F(1, 326) = 959.67, p < .001, η2

p = .746) com-
pared to Time 2 (F(1, 326) = 403.17, p < .001, 
η2

p = .553) or Time 3 (F(1, 326) = 327.14, p < 
.001, η2

p = .501), and there were no significant 
differences between Time 2 and Time 3 (p = 
.077). Table 4 shows that the use of digital me-
dium increased during the pandemic compared 
to before confinement (p < .001), and there 
were no significant differences during confine-
ment (Time 2 vs. Time 3, p = .458). The supe-
riority of paper over digital medium for shared 
reading was present even before confinement 
and persisted after 15 and 30 days confined 
(Time 1-3; p < .001).
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Discussion

The present study aimed to describe and analyze 
the differences in shared reading time between 
parents and children during the pandemic.

First, we analyzed how several demographic 
variables influenced the time dedicated to shared 

reading. Consistent with the traditional trend 
(Swain et al., 2017), results revealed that moth-
ers engaged more frequently than fathers in 
these practices before and during confinement. 
Traditionally, the mother had the role of caring 
for and educating her children because she did 
not work outside the home; but nowadays more 
and more women are working in the paid world 

Table 3. Mean values (M) and standard deviations (SD) of the shared reading time between three periods by 
employment status

Employment status
Before confinement

(Time 1)

After 15 days 
confined
(Time 2)

After 30 days 
confined
(Time 3) Comparison

M SD M SD M SD

Working outside
(N = 79)

0.54 0.64 0.75 0.87 0.80 0.95
1 < 2 (p = .006)
1 < 3 (p = .001)
2 = 3 (p = 1.00)

Teleworking
(N = 340)

0.69 0.76 0.95 0.99 0.99 1.03
1 < 2 (p < .001)
1 < 3 (p < .001)
2 = 3 (p = .277)

RTER
(N = 49)

0.71 0.61 1.22 0.96 1.49 1.18
1 < 2 (p < .001)
1 < 3 (p < .001)
2 < 3 (p < .001)

Paid leave
(N = 22)

0.59 0.73 0.86 1.082 0.82 1.01
1 = 2 (p = .083)
1 = 3 (p = .289)
2 = 3 (p = 1.00)

Others
(N = 54)

0.69 0.87 0.98 1.073 1.04 1.12
1 < 2 (p = .001)
1 < 3 (p < .001)
2 = 3 (p = 1.00)

Total
(N = 544)

0.67 0.74 0.94 0.99 1.01 1.052

Note: Daily Shared Reading: none (0), about 30 minutes a day (1), one hour a day (3), two hours a day (2), three hours a day 
(3), or four hours or more a day (5).

Table 4. Mean values (M), standard deviations (SD) and ANOVAs’ results for shared reading time by reading medium

Paper Digital
F(1, 326) p η2

p
M SD M SD

Before confinement 3.47 0.70 0.93 0.95 959.67 < .001 .746
After 15 days confined 3.24 0.92 1.20 1.09 403.17 < .001 .553
After 30 days confined 3.16 0.95 1.25 1.10 327.14 < .001 .501

Note: N = 327. Paper and digital are based on a 5-point Likert scale: 0 = Never; 1 = Almost never; 2 = Sometimes; 3 = Almost 
always; and 5 = Always. Reported shared reading frequency per medium for each period. 
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of work, making it necessary to have parental 
co-responsibility in literacy habits or at least in 
shared reading time with the children. Howev-
er, most of the respondents were mothers, and 
therefore, results should be cautiously inter-
preted. Our findings should raise awareness of the 
inequalities regarding gender parental sex roles 
and encourage fathers to participate in shared 
reading practices at home. 

Further interesting results are related to the dif-
ferences in shared reading time across children’s 
ages. In line with previous studies (Bradley et 
al., 2001), parents spent more time reading 
with their children when they attended Pre-
school than when they attended higher grades 
(either before or during confinement). This is 
an expected result as children aged 0 to 6 have 
limited ability to read independently and de-
pend on adults to access books through read-
aloud (Bao et al., 2020). Moreover, for those 
parents with children aged 0-5, the time spent 
reading with them increased as confinement 
went on, which might have helped to compen-
sate for the reading loss that would result from 
school closures (Bao et al., 2020). The trend 
was different when at least one child attended 
Primary school. In these cases, shared reading 
time increased during confinement in compari-
son to before the pandemic. However, the time 
they spent on these practices remained con-
stant throughout lockdown (after 15 or 30 days 
in confinement). One possible explanation is 
that parents may have considered shared read-
ing time as an activity embedded in most stu-
dents’ academic routines (for example, reading 
the textbook to prepare an exam or doing 
homework) and not as a simple act of sharing a 
reading experience with their children. This 
explanation would also hold for the results 
from parents with at least one child attending 
Secondary education. In this latter case, differ-
ences only emerged after 30 days of lockdown. 
That is, students of that age are more autono-
mous when doing homework, but parents’ in-
volvement may increase as they approach ex-
ams (maybe when they were 30 days confined, 

assessments were more frequent than at the be-
ginning). It may also have occurred that older 
students supported their younger siblings dur-
ing literacy development. All in all, our results 
reflect the effort parents made to support the 
educational development of their children dur-
ing these times (Soriano-Ferrer et al., 2021). 

According to previous literature, the number 
of children at home influences the frequency of 
shared reading, decreasing as the number of chil-
dren increases from 1 to 2 and from 2 to 3 (Yarosz 
& Barnett, 2001). When this happens, the per-
son responsible for the care and education of 
the children must spend the same amount of free 
and leisure time among more members of the 
family. In this particular scenario, it could be ex-
pected that the increase in educational responsi-
bilities, together with the difficulty of conciliat-
ing family and professional life, resulted in a 
reduction of the time dedicated to shared read-
ing as the number of children living at home in-
creased. However, our results did not support 
this statement. This discrepancy could be ex-
plained by the size of our sample. Over 7,000 
participants took part in Yarosz and Barnett’s 
study whereas our sample was composed of data 
from 659 respondents. In the present study, half 
of the sample (50%) reported having two children 
at home, while almost the other half (41.9%) 
reported living with only one child. Only a small 
percentage of the sample reported living with at 
least 3 children (less than 10%). This distribu-
tion appears similar to the study by Yarosz and 
Barnett, where the majority (43.5%) reported 
living with two children, 31.2% of the sample re-
ported having one child and a smaller percentage 
(25%) reported having three or more children. 
Furthermore, our sample fairly represents the 
typical distribution of the Spanish population, 
since the typical number of children ranges be-
tween 1 and 2 (INE, 2021b). 

The second goal aimed to explore how telework-
ing and reading medium affect parent-child 
reading practices. Regarding the status of em-
ployment, an interesting and unexpected result 
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was that parents who teleworked did not spend 
more time reading with their children than 
those who worked outside their homes. One of 
the conceived advantages of teleworking is its 
flexibility. However, teleworking during the 
pandemic did not help the population to find 
a better work-family balance. In fact, some 
data from a previous study suggest that par-
ents might have devoted more time to work. 
For example, according to Salmerón et al. 
(2020), the time dedicated to working reading 
increased throughout confinement, whereas 
the time dedicated to leisure reading did not. 
Therefore, telework did not appear as profit-
able as we expected. We should consider that 
the results could have been different if tele-
work and assessments had been implemented 
not occasionally but in the long term. Euro-
found (2020b) demonstrated that when tele-
work was occasional, families reported diffi-
culties in finding a family-work-life balance. 
In contrast, when telework was implemented 
as part of their routine (regularly) families 
benefited from it. Therefore, our results could 
be related to a forced and unsuccessful imple-
mentation of telework. For example, people 
might not have had the technological resourc-
es needed to telework efficiently. Indeed, some 
parents had to share their personal laptop with 
their children to complete work and scholar du-
ties (Blahopoulou et al., 2022), having to stab-
lish “turns” to work with the computer could 
have reduce the possibility of spending some 
time together in other activities.

Finally, in terms of shared reading medium, 
our results were in line with previous studies 
reporting that when reading with/to their chil-
dren, adults choose paper over digital reading 
(Kucirkova & Littleton, 2016). The growing 
digitalization has not been reflected in the hab-
it of shared reading between parents and chil-
dren, even though there are digital platforms 
with promotions and free ebooks. The fact that 
some parents prefer to limit screen time to 
their children may be one of the reasons for 
this preference (Kucirkova & Littleton, 2016). 

Additionally, as noted in previous studies, the 
quality of reading may decrease when using 
digital devices (Delgado et al., 2018; Furenes et 
al., 2021). Confinement seems to have acceler-
ated the adoption of digital reading habits. As 
we have observed, the use of digital devices for 
shared reading increased along with confine-
ment. Therefore, our data call designers to con-
trol multimedia aspects that can enhance but 
not distract shared reading experiences.

Limitations

This study is not exempt from limitations. The 
following limitations should be considered 
when interpreting the results and for future re-
search:

First, the nature of the study (ex post facto, non-
experimental) implies no generalitation of the 
results but can offer an interesting point of view 
of the shared reading practices in a family con-
text. Furthermore, participants may have mis-
interpreted the term shared reading by associat-
ing it with their participation in the completion 
of homework assignments. Although some data 
suggest that the interpretation was correct (e.g., 
more time for children aged 0 to 6), it would be 
necessary to clarify the term “shared reading” 
in future studies. Second, all measures were 
based on parental reports, so their responses 
could be biased by social desirability by report-
ing more shared reading time than actually doing. 
Third, participants were asked to report their 
shared reading time during a specific week. 
Reading in a particular week might vary for sev-
eral reasons (e.g., illness, vacation). We do not 
seek to explain this variation. Fourth, collect-
ing data after the pandemic would complement 
our results and provide long-term evidence of 
the variables analyzed. Finally, most of the sur-
veyed families are highly educated (81%) and 
were teleworking (51.6%). This is a common 
limitation from similar studies (see Marjanovič-
Umek et al., 2019). Therefore, our results could 
be different for parents with a lower educational 
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level or parents with less economic and digital 
resources to carry out shared reading with 
their children. Future studies should consider 
including a less specific sample, and they should 
gather responses from both parents (mother and 
father). 

Conclusion

During the pandemic, mothers continued to be 
more involved in shared reading with their chil-
dren. Reading time increased progressively 
when children only attended Preschool grades. 
In contrast, for families with children from lat-
ter educational stages, the increase may reflect 
the need to assume educational and instruc-
tional responsibility due to the school closures. 
Moreover, teleworking did not lead to better 
reconciliation and dedication to children’s lit-
eracy. Finally, the reading medium of choice is 
still paper, however, its use decreased during 
confinement in favor of the digital medium. 
The forced change of digitalization during the 
lockdown could be one possible explanation for 
this. Further studies should be conducted to 
confirm this statement. 

Despite its predictability, the results found here 
may be of interest to the educational community, 
especially for coeducation and coordination be-
tween families and schools. Teachers should en-
courage shared reading time at home by moth-
ers, but also by fathers. Likewise, teachers should 
take into account that the number of children 
influences the time and the possibility of leisure 
reading between parents and children, beyond 
homework time, which increases progressively 

with age. This aspect should also be considered 
by the educational community, since the time a 
child dedicates to homework takes away from 
pleasant reading and, consequently, from the 
possibility of generating a reading habit of his 
or her own free will. Finally, it is advisable to 
offer reading materials in paper format, because 
of their more manipulative nature and because 
their processing is more active according to re-
cent studies (Delgado et al., 2018; Furenes et 
al., 2021).
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Resumen

Efectos del teletrabajo y la digitalización en la lectura compartida entre padres e hijos

OBJETIVO. Existen diversos beneficios asociados a la lectura compartida. El tiempo que las fa-
milias dedican a leer con sus hijos puede estar influenciado por diferentes factores demográficos 
(p. ej., tipo y estructura familiar) y personales (p. ej., disponibilidad de tiempo). La sociedad 
experimenta sucesivos cambios y el tiempo dedicado a la lectura compartida en el hogar puede 
verse influenciado por los mismos. Este estudio tiene dos objetivos: en primer lugar, analizar las 
diferencias en el tiempo de lectura compartida considerando aquellas variables demográficas que 
otros estudios han identificado como relevantes (sexo del progenitor, edad de los hijos, número 
de hijos); en segundo lugar, examinar las diferencias en el tiempo de lectura compartida atendien-
do a dos variables fuertemente afectadas por la pandemia: la situación laboral y el soporte de 
lectura (lectura en papel vs. lectura digital). MÉTODO. A través de un análisis comparativo-des-
criptivo de variables demográficas, situación laboral y soporte de lectura se analizaron las res-
puestas de 659 padres a una encuesta sobre hábitos lectores antes y después del confinamiento. 
RESULTADOS Y DISCUSIÓN. Los resultados principales indican que las familias dedican cada 
vez mayor tiempo a la lectura compartida a lo largo del confinamiento. En este sentido, las ma-
dres invirtieron más tiempo que los padres tanto antes como durante el confinamiento. Atendien-
do al soporte, el papel continuó siendo más utilizado para la lectura compartida durante el confi-
namiento, aunque el tiempo dedicado a la lectura compartida mediante soporte digital aumentó 
en comparación con su uso anterior al confinamiento. Finalmente, los padres que teletrabajaron 
no invirtieron más tiempo de lectura compartida que aquellos que trabajaban fuera del hogar, por 
lo que contrariamente a lo esperado, el teletrabajo durante la pandemia tampoco permitió una 
mejor conciliación familia-profesión ni una mayor dedicación a la alfabetización de los niños.

Palabras clave: Lectura, Hábitos lectores, Literatura, Teletrabajo, Género, COVID-19.

Résumé

Effets du télétravail et de la numérisation sur la lecture partagée entre parents et enfants

OBJECTIF. La lecture partagée présente un certain nombre d’avantages. Le temps que les familles 
passent à lire avec leurs enfants peut être influencé par différents facteurs démographiques (par 
exemple, le type et la structure de la famille) et personnels (par exemple, le temps disponible). 
La société subit des changements successifs et le temps consacré à la lecture partagée à la maison 
peut être influencé par ces changements. Cette étude a deux objectifs : premièrement, analyser 
les différences dans le temps de lecture partagée en tenant compte des variables démographiques 
que d’autres études ont identifiées comme pertinentes (sexe du parent, âge des enfants, nombre 
d’enfants) ; deuxièmement, examiner les différences dans le temps de lecture partagée en tenant 
compte de deux variables fortement affectées par la pandémie : le statut professionnel et le sup-
port de lecture (papier vs. numérique). MÉTHODE. Par le biais d’une analyse comparative-des-
criptive des variables démographiques, du statut professionnel et du soutien à la lecture, les ré-
ponses de 659 parents à une enquête sur les habitudes de lecture avant et après le confinement 
ont été analysées. RÉSULTATS ET DISCUSSION. Les principaux résultats indiquent que les fa-
milles consacrent de plus en plus de temps à la lecture partagée tout au long du confinement. En 
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ce sens, les mères ont passé plus de temps que les pères avant et pendant le confinement. En ce 
qui concerne le support, pendant le confinement le papier a continué à être plus largement utilisé 
pour la lecture partagée, bien que le temps consacré à la lecture partagée via les médias numé-
riques ait augmenté par rapport à son utilisation avant le confinement. Enfin, les parents qui ont 
télétravaillé n’ont pas consacré plus de temps à la lecture partagée que ceux qui travaillaient à 
l’extérieur de la maison, de sorte que, contrairement aux attentes, le télétravail pendant la pandé-
mie n’a pas permis un meilleur équilibre travail-famille ou un plus grand engagement envers 
l’alphabétisation des enfants.

Mots-clés : Lecture, Habitudes de lecture, Littérature, Télétravail, Genre, COVID-19.
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