
EDUCAOON SUPERIOR Y SOCIEDAD, :VOL. 1 N" 2 (JUUo-DICIEMBRE 1990) 

U NIVERSALITY, DIVERSITY, INTERDEPENDENCE: 

THE MISSIONS OF THE UNIVERSITY 

Federico Mayor 
Director General de la UNESCO 

Discurso presentado en la Sesión Inau
gural de la Novena Conferencia General 
de la Intemational Association of Uni
versities. (Universidad de Helsinki, 5~ 11 
de Agosto 1990). 

Mr Prime Minister, 
Mr ChanceIlor of Heksinki Universi ty, 
Professor Lehto, 
Mr President of IAU, Professor Thorens, 
Your Excellencies, 
Distinguished University Leaders, 
my Dear Colleagues, 
Ladies and GentIemen, 
Kiitos ysUivallisesta klltsusta, 

Thank your for your kind invitation to 
Finland. It is a great honour and pleasure for 
me to be with you today to deliver the keynote 
address on the main theme of the 9th General 
Conference of the Intemational Association of 
Universi tieso 

This important event, which brings to
gether leading figures in higher education from 
all over the world, hasa spccial significance for 
Unesco. For the universities, together with the 
ministries of education, teachers, leamed 50-
cieties and educational as5Odations, were in
strumental in theaftermath of the Sccond World 
War in the creation of a Unitcd Nation's Edu-
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cational, Scientific and Cultural Organization 
designed - in the words of the President of the 
founding Conference in London in 1945 - 'to 
c1ear the channcls through which may f10w 
from nation to nation the streams of knowl
edge and thought, of truth and beauty which 
are the foundations of true civilization'. The 
universitiesare thiJs, in a sense, thealma mater 
of Uncsco. They are, morco ver, through their 
functions in teaching, training, rescarch and 
service to the community, onc of the chicf 
50urces of the ideas, and information that 
Unesco cxists to spread and apply in its varied 
ficlds of competence and, as such, one of its 
major partners in action. 

Ladies and GentIemen, 

Allow me to address a special word of 
appreciation to our Finnish hosts. 

Finland has always becn a very active 
membcrofthe Unescofamily,and wearemost 
grateful for its support in our endeavours. I 
should Iike to take this opportunity to ac
knowledge the contribution to Unesco's work 
of Mrs Margaretha Mickwitz, who chairs the 
Programme and External Rclations Commis
sion of Unesco's Executive Board and who is a 
worthy represcntative of a great tradition of 
commitment and scrvice to the international 
community. Your prescnce here toda y, Mr 
Prime Minister, is very important, as Dr. 
Thorens has already emphasizcd, not only in 
relation to the Helsinki University and all 
Finnish universitics at large, but al50 to all the 
universities, as a symbol of the c10sc partner-
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ship which must exist bctween the political 
power and academia. 

We are privileged to be here during the 
celebration of the 350th anniversary of Helsinki 
University, which has always played a central 
role in the development and progress of the 
Finnish nation, skillfully combining its dual 
role of servant and critic of society. 1 am pleascd 
to pay tribute to you, Mr Chancellor and to 
you, Mr. Rector of a university that is both so 
andent and so moderno Thanksto the gener
ous support of the Finnish Government, 
Helsinki has also beco me the headquarters of 
the first research and training centre of thc 
United Nations University - WIDER (World 
Institute for Development Economics 
Reserarch). 

On the occasion of its fortieth birthday, 1 
wish to paya very special tribute to the In
ternational Association ofUniversities. Unesco 
has álways enjoyed excellent relations with 
JAU and its associate member organizations, 
many of which are present today, and we look 
forward to developing our partnership in the 
years ahead in the interests of closcr university 
co-operation and in the scrvice of the interna
tional community. The IAU /Unesco Highcr 
Education Information Centre is a reality to be 
strengthened, and the USJT (Univcrsity Bascd 
Critical Mass System for Information Technol
ogy) and TRACE (Trans-Regional Academic 
Mobility and Credential Evaluation Informa
tion Network), two ongoing projects that can 
be extremely uscful and timcly. 

J should Iikc to salute the efforts of Profes
sor Thorens, who has not only provided in
valuable service to JAU, but whosc wisdom 
and experiencehave.greatly benefited Unesco's 
activities, particularly our collaboration with 
the United Nations University,on whosc Board 
he sits, and the work of the European Centre 
for Higher Education (CEPES), of whosc Ad
visory Board he is a member. 

The permanent and far:reaching devotion 
of Dr. Franz Eberhard is a guarantce, as with 
his predecessor, of continuity and change in 
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IAU, and 1 am sure that his co-operation with 
Mr M. A. Dias willcontinueundermypersonal 
attention with the best results. 

The theme you have chosen for this Gen
eral Conference seems to me to go to the very 
heart of what a university is. This is a question 
which must be askcd periodically and what 
better time to do so than on your fortieth anni
versary, and at the approaches to a new mili en
nium when one is inclined to take stock of past 
experience in preparation for new departures. 
The University is a prominent actor of modern 
Iife and its role will be still more relevant as the 
Iimits to politics willlead to an increase in the 
scientific ingredients of the decision-making 
process. With sorne sixty million students and 
university teachersand researchers, the whole 
higher education community represents a for
midable force with a real impact on future 
developments in all sphercs of life. 

This question must be asked because thc 
University, with its pivotal position in modern 
society, needs to have a strong sense of what it 
is and whcrc it is going if it is to respond 
appropriate1y to the powerful pressures to 
which it is incvitably subject. To borrow Sir 
Eric Ashby's mctaphor, the University is an 
organism thatembodiesa heredityand should 
be conscious of that heredity in its interactions 
with ever-changing social environment. Therc 
will, of coursc, be different answers to the 
question of what preciscly that heredity ¡s. 
Fcw, howevcr, would probably disscnt from 
minimalist formulation proposed by Karl Jas
pers in The Idea o[ a University, wherc he wrote: 
"Thrcc things are requircd of a university: 
profcssional training, education of the whole 
man andresearch". This essential mission
which may be conveniently explored through 
the concepts of universality, diversity and 
interdepcndence - must be constantly borne in 
mind in pondcring the issucs confronting thc 
university in the modern world. Perennial 
qucstions rclati'ng to the social functions of the 
university, thc rclevancc of curricula, univcr
sity autonomy, academic frcedom, and mass 
higher education cannot be addressed mean
ingfully without a clcar undcrstanding of the 
fundamental purposes of the university. 
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The universality of the university may be 
understood in a number of ways. First, the 
university is universal by virtue of its charac
teristic concem with what would at one time 
have been caUed 'universals' or 'essentials' 
and which we might now identify - with a polo
gies to any Aristoteleans present - with first 
principIes. Transcending the varied forms of 
higher education, the defining quality of the 
university may - I would suggest - be equated 
with the attempt to grasp the principIes under
lying physical and spiritual reality and, be
yond that, the means of defining the nature 
and content of the good Iife. 

Secondly, the university may be said.to be 
uni versal by virtue of the scope of its concerns. 
These in principIe embrace .the whole spec
trum ofknowledge, the totality of phenomena, 
even if in practice a choice may have to be 
made conceming the range of courses offercd. 

A third sense in which the university may 
be said to be universal because it is open to aH 
those who (:an derive benefit from it. The uni
versity - the universitas studii of medieval time 
- is linked to the concepts of freedom of access 
to knowledge. 

FinaHy, the university is universal in the 
intemationalism inherent in the use of the 
common language of reason and science. 
Knowledge knows no boundaries, and the laws 
of mathematics and science are identical to aH, 
irrespective of nationality or creed. 

Universality in the four senses I have indi
cated seems to me to be part of the hcredity of 
the university. However, that heredity is not 
static and is always to be found in dynamic 
relationshipwith itssocial environment. In our 
own century, and particularly in the lifctime of 
IAU, this has led to sorne fundamental changes 
in the way it has becn expressed. 

For example, there has becn a huge in
crease in the scope of the uni versi ty' s concerns. 
The time is long gone when the university 
curriculum was restricted virtually to thc 
propaedeutic study of grammar, logic and 
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rhetoric and the major subjects of law, medi
cine or thcology. In particular, thé explosive 
growth of new knowledge in this century has 
vastlyexpanded thedimensionsof theaveragc 
university catalogue or prospectus. Much of 
this knowlcdge isarisingat the junctureof two 
or more traditional disciplines. This interdisci
plinarity - posing a structural challenge to in
stitutions traditionaUyorganized, in the words 
of Sir Eric Ashby again, as "constellat.ions of 
anarchies" - conjures up images of a universe 
in expansion not only a t its boundaries bu t a Iso 
at its interphascs, in a process resembling 
contimious creation. 

The sccond major area of expa~sion has 
bccn in enrolments. As post-secondary admis
sions approach or exceed 20 per-cent of the 
relevant age cohort in many industrialized and 
certain developing countries, attaining more 
than double that figure in the Unitcd Sta tes, we 
move c10scr to a sitúation of mass higher edu
cation. Morcover, through its aduIt and ex ten
sion cducation networks, the university is ex
panding in another direction presaging the 
time when higher education will become a 
genuinely recurrent form of education, partnf 
a lifelong process of growth. This expansion of 
enrolments in higher education has obviously 
posed a number of serious problems, not least 
those relating to the qualitiy of recruitment 
and the financingof the facilities to ca ter for the 
increase in numbers. These are the parameters 
that c1early pose limitations - temporary at 
least - to the expansion of higher education, 
which has indeed begun to slow down.1t seems 
c1ear, however, that the basic dynamic, both 
internal and external to higher education, lies 
in the movement toward more universal ac
ccss tohigher education. 

The transformation of higher education 
intoa keymassmcdium,central to thetraining 
of human resources and the production and 
distribution of knowledge, has thrown into 
question its epistemological function, its con
cem with 'universals/. The combined pres
sures of government and the market place 
have encouraged a greater utilitarian and vo-
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cational emphasis in higher education curric
ula. The caH on alI sides has been for 'rele
vanee'. The contrast between 'relevance' and 
whatever may be its opposite appears less 
obvious when one considers that the half-Iife 
ofknowledge in many domains is becoming so 
short that an uderstanding of principIes is es
sential if rapid obsolescence is to beavoided. Jn 
this sense, the traditional belief that the uni
versity student should master received 
knowledge as a first step before going on to 
leam the dialectic between orthodoxy and 
dissent retains all its ... relevance. 

This being said, higher education takes 
place in a given time and place, and it is c1early 
essential that it should constantly reassess its 
priorities with reference to a changing local, 
national and intemational context, embodying 
new needs and impera ti ves. It should do so, 
however, bearing in mind the essential naturc 
of its function. 

The theme of relevance throws into rclief 
the obviuos fact that universitics, while uni
versal, are also local and therefore divcrse. 
They are rooted in particular societies and 
cultural traditions that influence in a myriad of 
ways the content and form of a university 
education. Diversity is, of course, the very 
condition of the arts: if the language of mathe
matics is basicaHy one, the truth of poetry is 
multiple. Yet diversity is equally necessary to 
the sciences. The laws of science may be uni
versal but the way they are applied involves
and increasingly so - questions of choice that 
lead directly into the realms of ethics, acsthet
ics and culture. Diversity would also seem to 
be necessary to the genera tion of new scientific 
laws, which often - it is now recognized - owe 
as much to creative insight as they do to purely 

_Iogical inference or deduction. They are a re
sult of a sensitivity to new facts, of newways of 
seeing. 

Diversityisasessential to theform as itis to 
the content of education. Variety in the type of 
courses offered and the nature of institutions, 
corresponding to incrcasingly diversified de-
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velopment needs, variety in the forms of 
teaching provided in accordance with differ
ent social and academic traditions - these and 
other species of variety ensure that higher 
education remains a source of creativity rather 
thana sterilemonoculture. Theuniversitymust 
be rooted in and reflect its setting. Universities 
must participate in weaving the social and 
economic fabric of the surrounding society. 
Universities are outstanding representatives 
of cultural diversity and of the unity of ob
jetives and aims: true values, justice, freedom. 

The concern with preserving cultural 
identity - in the face of the kind of cultural 
uniformitysoevocativelydescribedbyC1aude 
Lévi-Strauss in his Tristes Trópiques - is grow
ing throughout the world. Unesco has re
sponded to this concern by playing a leading 
role within the United Nations in the procla
mation and organization of the World Decade 
for Cultural Development, which is aimed 
among other objectives at affirming and en
riching cultural identities. The academic com
munity might wish to consider what form its 
own contribution to the Decade should take, 
since in the universities, aselsewhere, diversity 
is one of the conditions of originality and a 
safeguard against those dogmatisms that seek 
to replace the broad search for truth by the 
narrow quest for certainty. 

Universality and diversity-as the themeof 
your conference suggests - are not to be con
strued as opposition butrather adialectic which 
has as its syntheses interdependence. We touch 
here upon the raison d'etre of the JAU and, in a 
broader context, of Unesco. 80th exist to pro
mote -through i,nformation, reflection and ac
tion- co-operation based on a heightened 
consciuousness of our interdcpendence. 

In this respect, the efforts made by the EEC 
countries to favour interuniversity mobility 
are commendable, as are the rapid expansion 
of pan-Europea n university agreements. The 
ERASMUS programme, for instance, repre
sents today an exchange of more than 5,000 
students. We must takc into account not only 
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the academic advantages of this programme, 
but also the cultural, Iinguistic, social and hu
man aspects involved, aspects which will be 
very valuable to avoid attitudes of xenopho
bia, exclusion and racismo Many walls of op
presion have been destroyed, but many still 
remain in our hearts and minds. A revolution 
of minds, an evolution -1 prefer this term as a 
biologist- a rapid evolution is required. How
ever important the inter-European co-opera
tion may be, the greatness of Europe will al
ways depend on its openness to the South. 

One of our priori tes in the promotion of co
operation in an interdependent world must be 
to pro vide help to the poorest, those with the 
least access to knowledge, those who are most 
vulnerable. 1 am particularly encouraged to 
see this view reflected in the World Dcvelop
ment Report released on 15 July 1990 by the 
World Bank. In introducing the Report, the 
President, Barber B. Conable Jr., stressed that 
the fading of the perceived military danger to 
the industrialized nations should release re
sou rces for the war on global poverty. A 10 per 
cent reduction in military budgets could mean 
a doubling in development assistance. WiIl 
this happen? WilI governments, or the peopole 
who elect them, heed the warning signs of a 
new global conflict between the rich and the 
poor, a conflict which could impoverish us a II? 
Clearly, a reduction in world poverty is not 
onlyand abo ve all a moral imperative but a 
necessity for the survival of even the richest 
societies, which - we must not forget -have 
their own poc.kets of poverty. 

In a world in which socio-economic devel
opment is becoming more knowledge-inten
sive and relies increasingly on professional 
and managerial expertise, the role of higher 
education is crucial to any development pro
gramme. Higher education institutions playa 
key role in the generation, transfer and appli
cation of new knowledge, in training pro fes
sional, technical and managerial staff, in forg
ing cultural identity and fostering democratic 
processes. They also pro vide an important 
avenue for upward social mobility. 
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The recent World Conference on Educa
tion for AII in Jomtien, organized jointly by 
Unesco, UNDP, UNICEF and the World Bank, 
highlighted the role of basic education and 
Iiteracy in national development efforts. Higher 
education - it must be said - has its own unique 
role to play in the development process in the 
modem world. Without adequate institutions 
of higher leaming and research, or without 
access to such facilities abroad, the developing 
countries cannot hope to master and apply the 
latcst advances, let alone make their own con
tribu tion to intellectual and scientific progress. 
It is only through the development of local 
skills and competence that they can reduce the 
gap separating them from the industrialized 
countriesand thusreducetheirdependenceon 
technical assistance. It has becn a big mistake 
to think that the developing countries only 
necd basic education: they also need higher 
leaming facilities, modest as they may be: the 
existence of a core of professors and scientists 
isessential for teacher-training, for the training 
of engineers and technicians, for providing the 
country with an "all-round" educational sys
temo As Mabub U1 Hug has underlined in the 
recent report of UNDP, it is not human "re
sources" but human development -the devel
opment of the. human being as a whole- that 
really matters, the development of full collec
tive capabilities in each woman and each mano 

There is no need for me to spell out the dire 
constraints under which many higher educa
tion institu tions in the countries of Africa, Asia 
and Latin America function. Increasing enrol
ments are not matched by budgetary alloca
tions. On the contrary, the latter have in many 
cases bccn cut, sometimes drastically, as a re
suItofrcductionsin publicspendingduepartly 
to the heavy burden of foreing debt. Consc
quently, existing resources and facilities have 
becn stretched to breaking point. Universities 
are forccd to function with larger c1asses, with 
inadequate resources (shortages of books and 
joumals, poorly equipped laboratories, etc.). 

Moreover, much of the expansion has taken 
place in the arts, humanities and social sci-
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ences, partly because of demand but partly 
also because such programmes are less expen
sive to staff and cheaper to equip and run than 
those in science and technology. In fact, this 
trend has its origins at the secondary level 
where, because of the shorta&e of good science 
teachers, the schools train, in an overwhelming 
majority, applicants for non-science courses. 
This also helps to perpetua te the exclusion of 
women from scientific fields. The same pres
SUTe of increasing enrolments, coupled with 
lack of funding, has led to diversion of re
sources away from post-graduate studies and 
from research because the latter, too, are con-· 
siderably more expensive. 

Whentalkingaboutuniversities, weshould 
never loose sight of the most numerous and 
more diverse group inside any establishment 
of higher leaming: the students. If we strive 
towards flexible and diverse institutional 
structures, they should provide an increasing 
degree of personalization. University leaders 
and professors must search for the best way to 
help each person in the leaming and decision
making processes: to choose, think and decide 
on their own, to act by themselves according to 
their own uniqueness. 

The prospects for the fu tu re cannot be said 
to be bright. The young represent a higher 
percentage of the total population in develop
ing countries than in the industrialized ones. 
Increasing numbers of these young people 
successfullycompletesecondaryeducationand 
seek admission to higher studies. However, 
the average annual rate of growth in student 
enrolments, despite increases in total numbers 
has actually declined. In Africa, to give one 
example, it has slowed down from 14.2 per 
cent for the 1960-1980 period, to 8.2 per cent 
from 1980 on wards. But the demographic 
growth rate is much higher: population fore
casts, together with other demographic trends 
in Africa, the Caribbean and the Pacific, indi
cate that the demand for higher education in 
these regions will continue to grow. In Súb
Saharan Africa, for instance, the population, 
which was abou t 337 million in 1980, will grow 
to 640 million by the year 2000. 
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Even those who actually pursue and com
plete higher education face an uncertain job 
market. Unplanned growth, coupled with the 
fact that teaching and research too often lack 
relevance to the economic, social and cultural 
context in the countries concemed, reduce the 
chances of meaningful employrnent. There is 
overproduction of graduates in sorne disci
plines and underproduction precisely in those 
areas which are regarded as crucial to national 
development. Graduate employrnent is diffi
cult to ensure when so many countries are 
experiencing "zerogrowth". Teachingstaff, too, 
have grounds to complain about their status 
and levels of remuneration. It is certainly not a 
question of planification of the educational 
system, but a question of anticipation -antici
pation and prospective are crucial functions
and co-operation with industry, both at the 
methodological and research levels, must beas 
c10se as possible. These contacts and thesc 
capacities are already elaborated in a number 
of universities of the developed world. Why 
not share them with the universities of the 
developing countries? There is an urgent need 
to increase intemational assistance to higher 
education in the developing countries. I wish, 
therefore, to take this opportunity to inform 
you about a major Unesco initiative in higher 
education - the UNITWIN project - and to 
request your co-operation and support in its 
implementation. 

At the last General Conference of Unesco, 
Member States requested the Secretariat to 
launch an Intemational Plan of Action for 
strengthening interuniversity co-operation, 
with particularemphasis on support for higher 
education in developing countries. The key 
fea tu re of this plan is the development of a 
spirit of solidarity, based. on twinning and 
other arrangements among universities 
throughout the world. Hence the acronyrn 
choscn for the prograrnme: UNITWIN. More' 
specifically, it is aimed at making fuIl usc of 
North-South co-operation to set in train a 
process leading to strong and durable Iinks 
between higher education and scientific insti-
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tutions along a South-South axis. My col
leagues, Mr. Power and Mr. Badran, will cer
tainly speak about UNITWIN at greater length 
during the Conference. 1 will, therefore, limit 
myself to presenting sorne of its key fea tu res. 

The main goals of UNITWIN are: 

to give fresh impetus to twinning and other 
linking arrangements between higher 
education institutions in the industrial
ized and developing countries; 

to help establish subregional, regional and 
. interregional co-operation networks of 
highereducation and research insti tu tions; 

to develop centres for specialized studies 
and advanced research by agreement 
among institutions in the developing 
countriesand with concerted intemational 
support. These centres would bridge 
training and research needs across na tional 
frontiers. Such centres of excellence could 
be built through networks of twinned 
universities, withasystemofUnescochairs 
as their nucleus. 

Sorne activities foreseen as components of 
UNI1WIN have already begun. 1 have been 
much encouraged by the reactions to this proj
ect in my discussions with heads of govem
ments, rninisters of education and university 
leaders. A large-scale programme for research 
on higher education management and for the 
training of key university administrators has 
been started, with Africa being given priority. 
Existing networks for staff development in 
highereducation will be reinforced, and action 
in support.of institutional and staff develop
ment in Africa is now underway, with the 
ultimate aim of setting up a number of inter
locking networks in that region. 

A large-scale programme, complementary 
to what the Organization has already been 
doingin this field throughits Unesco Coupons 
scheme, seeks to support university and scien
tifie libraries in the developing countries with 
books, periodieals and laboratory materials, 
and to develop self-sustainable capabilities in 
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the production of books and teaching and 
leamingmaterialsin thedevelopingcountries. 

Unesco is also designing programmes 
aimed at making full use of the potential for 
distance higher education created by the very 
rapid advance in the telecommunieations and 
interactive information technologies. 

Let me dwell a little more on the Unesco 
Chairs, whieh are a rnajorcomponentofUNIT
WIN.WeconceivetheseChairs-sevenofwhieh 
alreadyexistand whiehhaveprompteda great 
many requesfs and enquiries- as the nuclei of 
cen tres of specialization and of ad vanced stud
ies and research, to be established in the first 
place in the developing countries. 

The programmes associated with these 
Chairs must be intemational in nature and 
theywill need to haveattheirdisposal a number 
of fellowships from a Fellowship Bank whieh 
we shall establish shortly. These initiatives 
deserve at present special attention, together 
with two other ones: the short-term fellowship 
scheme already introduced with ICSU, and the 
intensive advanced courses given in the devel
opingcountries at the subregional level, by 
professors and researchers of prestige, who 
will be will ing to spend one to three months of 
their sabbatical period or of their post-retire
ment in such an interesting endeavour. 

There isno doubt in my mind about the 
relevance of UNITWIN to the topies you will 
be discussing at this Conference. 1 therefore 
appeal to the universities and to their associa
tions to work with us, in a spiritof true partner
ship and solidarity,on this project. Mr. Presi
dent, forty-five years ago, at the end of the 
Second World War, there was a lucid rethink
ing both at the institutional and at the individ
ual level, of the principies on whieh a more 
peaceful, freer and safer world could be built. 
Most of them have proved useful during the 
long Cüld War periodo Now, at the end of the 
Cold War, with the extremely rapid pace of 
events, we must courageously review at the 
institutional and individuallevel, intemation
ally and nationally, strategies, procedures and 



EDuaOON SUPERIOR Y SOCIEDAD, VOL 1 N" 2 (JUUo-DIOEMBRE 1990) 

attitudes that are no longer valido And those 
unable to do so promptly will be progressively 
marginalized and disappear be~ore .Iong. ~s 
the old soldiers, the huge orgamzations, wtll 
not die ... but fade away. Only quality will 
prevail. Startingwith thequality of teachers, one 
problem of particular eonee~ in my o~~ ex
perienee as rector of a universlty and mmlster 
of edueation and scienee, is to reaeh pcrmanent 
positions prematurely. Two or three contraet 
periods before ten years are essential. A con
tinuous effort must also be tirelessly directed 
towards the identification of mediocrity and 
incompetence. An institution that is unable. to 
correet and improve permanently the quahty 
of its staff is a sick institution, a deelining 
institution. How can they cIaim to contribute 
to the transformation of society if they are 
incapable of transforming the~selves a~d 
improving the strategies of learnmg? Quahty 
isthesupremeobjectivethatmustpermanently 
guide university Iife. 

Changing conditions in the world demand 
therefore that Unesco and universities think 
carefully about the future in order to fun,tion 
effeetively. To this end, Unesco and the UN 
University, together with the International 
Association of Universities, are undertaking a 
major projeet to study the challenges facing 
higher education as we approach the next 
eentury. These challenges inelude: 

- the danger of extremism ... Uni versities 
are indicatorsof tolerance,antidogmatism and 
understanding; how to devclop attitudes of 
change in an evolving world ... 

- the need for scientists to voice their con
eerns ... Universities can provide scientific cle
ments for deeision-makers, especially in envi
ronmental ma tters; most of the diagnoses ha ve 
already been made and the time of actlon has 
arrived; any further dclay is ethica lIy inadmis
sible. 

- the need for Iifclong education ... Univer
sities are centres for continuous training, in
eluding intensive advance courses for pcople 
of all ages to be reeycIed ... 
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To sum up, how ean universities inereas
ingly participa te in an active way in the search 
for solutions to such problems? 

Unesco itself faces sorne importante chal
lenges and it is preeisely in order to meet ~he~ 
ehanges effeetively that 1 have reeently msh
tuted a fairlyradical setof reformsat Unescoof 
which you may have heard echo~s. The 
Organization'sstrueturemustchange morder 
to bring them in line with programme needs. 
At its last scssion, Unesco's Executive Board 
committcd itself to this process and 1 we1come 
the new spirit of opcnness and partnership we 
have becn able to ereate. There will be dis
agreement about this or that ehange and about 
the pace of reform, but, together, the Govern
ing Bodiesand Iareresolved toprovide Unesco 
with the management and working methods it 
nccds to be present in its Member Sta tes and 
throughout the world. To be present with our 
experience and assured capacity when the 
governments of our Member Sta tes deci?e on 
matters of our ficld of compctence that IS the 
keyof multilateral co-opcration, that is the key 
to succccd to place education, sciencé and 
culture at the very top of national priorities. 

In bringing Unesco back to its founding 
principIes, in promoting the free flow of ideas 
and fostering professional exchange, in hold
ing to the fundamental importance of indivi~
ual human rights, we have made aeademlc 
frccdom as mueh of a priori ty as freedom of the 
press: Mea sures have tx:en tak<;n. in the hum~n 
rights programme and m our }omt work wlt.h 
ILO on the status of teachers to place academIC 
frccdom at the heart of Unesco's prograrnme. 
It is not thcfreemarketand its rules the winner 
but democracy and its rules. We are at a turn
ing point in which the essential winds of free
dom must remind everyone every day that 
equity and solidarity are indispensable part
ners of Iiberty. Freedom is the main, only gate, 
but without equity and solidarity no real prog
ress can be achieved. 

Only frcc inquiry can lead to truth and 
only frecdom can truly forge friendship and 
understanding among different cultures and 
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political systems. As Director-General of 
Unesco 1 look forward to the day when there 
are no obstacles in the form of prejudice or 
passion -which prevent us from working with 
the academic community in all the world's 
nations on solving the world's pressing prob
lems. The UNAMAZ (Universities of the 
Amazonia) and the "Blue Danube" program
mes are examples of how relevant the univer
sities can be in addressing the real problems of 
our days in a pragmatic and well-rooted way. 
The universities on the spot can solve prob
lems that otherwise will remain, on more, as 
pure rethoric, ethnic distant recommenda tions. 

Speaking to an intemational conference in 
1967, Cons,tantine Zurayk asked a question as 
pertinent now as it was then: 'To what extent 
will the universi ti es, as the chief institutions of 
higher education, prove themselves to be the 
makers, shapers and creators of (tomorrow's) 
world and not merely its product, instrument 
and agent?" The role of universities towards 
the govemments and decision-makers foster
ing dialogue and democracy, andproviding 
advice based on scientific rigour ... The role of 
universities. to\Vards youth, providing them 
with a glogal vision and forging an attitude of 
tolerance and sharing; the role of universities 
towards the generations to come, ensuring 
their heritage in environment, human rights 
and cultural identities. ,. Uni versi ties are much 
more than centres of higher education: they 
represen t the most qua Ji fied wa tch tower a t the 

national level to ensure that the knowledge 
and lessons leamt from thepast will be appJied 
for a better and frcer fu tu re throughout the 
world. The universities, like Unesco, do not 
have the force of the other main political, eco
nomic, military actors. No. They ha ve, how
ever, the immense strength of knowledge, the 
force of the verbo They must be open to perma
nent dialogue with the power, never under it. 
Opcn for all winds to blow in. If in the present 
situation, full of hope, of possibilities, but also 
of threats and risks - the universities too con
sider that the new page to be written in the 
history of mankind, starting at the eve of the 
third miJIennium, is beyond their ca paci ty and 
influential Scopc; if the universities do not 
contribute actively to consolidate the civiliza
tion of pcace that is emerging; guarantce the 
human and social dimensions of this starting 
point; accelerate disarmament and the correct 
utiJization of the pcace dividend .. .if they do 
not act, what will be the role óf institutions? 1 
have always becn impressed and inspired by a 
pIca made by Fichte which he means toserve as 
a ruleofconductinaction:even when theodds 

. are against it, one must act as if everything 
depended on that particular act, at that par
ticular moment. Let us takeFichte's plea in 
eamest and act withthe conviction that the 
well-being of humanity wiJI, to a significant 
extent, be influenced by the capacity of the 
universities - and of Unesco - to respond posi
tivcly to the challenges facing it. 
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