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Abstract

Currently, the entrepreneurship boom is on the
rise, education centers from elementary to higher
education are betting on providing an
entrepreneurial education. The purpose of this
article is: To recognize the development of social
entrepreneurship competencies from the four
pillars of education, adding a fifth pillar which
“knows how to be an entrepreneur". In addition,
it is achieved: to recognize the transforming
mission of social entrepreneurship competencies
within the educational field, to identify the
challenges faced by educational systems and how
school entrepreneurship is adapted, to compare
successful experiences of different countries in
entrepreneurship, to analyze the importance of
entrepreneurial education from the four pillars as
a basis for the construction of the fifth pillar
"Learning to undertake" and to differentiate the
roles of the educational community.
Consequently, documentary analysis is used,
after selecting articles, various books,
congresses, etc. related to educational
entrepreneurship.

2% Universidad San Ignacio de Loyola, Lima, Peru.
30 Universidad San Ignacio de Loyola, Lima, Per(.
31 Universidad San Ignacio de Loyola, Lima, Per(.

Accepted: June 12, 2021

Written by:

Alejandro Cruzata-Martinez»
https://orcid.org/0000-0003-0104-0496
Henry Arturo Quijano Benavides®
https://orcid.org/0000-0001-9897-5145
Luz Elizabeth Vergaray Charra
https://orcid.org/0000-0002-5073-653X
Ronald M. Hernandez
https://orcid.org/0000-0003-1263-2454
Miguel A. Saavedra-L 6pez=
https://orcid.org/0000-0003-4913-933X

Resumen

Actualmente, el boom del emprendimiento va en
aumento, los centros educativos desde la
educacién basica hasta la superior estan
apostando por brindar una educacion
emprendedora. El proposito de este articulo es:
Reconocer el desarrollo de las competencias del
emprendimiento social desde los cuatro pilares
de la educacion, agregando un quinto pilar el cual
“saber ser emprendedor”. Ademas, se logra:
reconocer la mision transformadora de la
sociedad competencias de emprendimiento
dentro del ambito educativo, identificar los
desafios que enfrentan los sistemas educativos y
como se adapta el emprendimiento escolar,
comparar experiencias exitosas de diferentes
paises en emprendimiento, analizar la
importancia de la educacién emprendedora desde
los cuatro pilares como base para la construccién
del quinto pilar “Aprender a emprender” y
diferenciar los roles de la comunidad educativa,
por lo que se utiliza el andlisis documental,
previa seleccion de articulos, libros diversos,
congresos,  etc.  relacionados con el
emprendimiento educativo.
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Introduction

Today's world is undergoing constant
transformations that generate not only progress
but also uncertainty in the economic field. For
this reason, it is essential to promote and develop
skills that lead to effectively cope with current
challenges. In this sense, the promotion,
acquisition and development of entrepreneurial
skills should be considered within the
educational curriculum.

From there, different world organizations
suggest that educational institutions take on
education in entrepreneurship, with the intention
that students can act responsibly, anticipating the
challenges and economic needs.

In this regard, Lederman, Messina, Pienknagura
& Rigolini (2014), mention that the World Bank
recognizes that entrepreneurs play a very
important role in the development of society,
capable of transforming ideas into initiatives,
with the ability to innovate and lead other people.
However, in order for entrepreneurs to prosper
successfully, a favorable economic and political
environment is required to encourage the growth
of innovation.

For their part, Seria, et al., (2020), note that for
the Global Entrepreneurship Monitor (GEM),
public policy makers and academics agree that
entrepreneurship has a major importance in
social progress. Thus, it creates jobs, boosts
investment and strengthens a country's economy
through the development of competencies that
contribute to productivity and competitiveness.
Therefore, for UNESCO (2016), education is at
the core of the 2030 agenda, within the
"Sustainable Development Goal" (SDG) humber
4, and the efficiency of the educational service
must be certified. To achieve this,
entrepreneurship is included in goal 4.4, which
proposes to increase the number of students with
the  necessary  knowledge, skills and
competencies to ensure a decent job and life.

For this reason, Hidalgo (2000), shares the report
made by the international commission headed by
the renowned intellectual Jacques Delors,
requested by UNESCO, which proposes four
essential learning processes: The first "Learning
to know", which seeks to deepen knowledge. The
second "Learning to do" highlights the ability to
cope with different situations and to work in

www.amazoniainvestiga.info

Palabras clave: Pilares de la educacion, el
aprendizaje del emprendimiento y competencias
del emprendimiento social.

teams. The third "Learning to live together"
mentions the importance of understanding the
other, carrying out projects together and finally
the fourth "Learning to be" concerning the ability
to work autonomously and  personal
responsibility.

Therefore, education must be conceived as a
whole and to achieve this Mayor (1998), adds a
fifth pillar called: "Learning to undertake", being
a cornerstone for the construction of the
tomorrow we long for.

Likewise, "The Organization for Economic
Cooperation and Development” OECD (2016;
2019), recognizes that education leads to
economic growth, social inclusion and equality.
At the same time, it addresses issues such as the
quality of education systems, with the aim of
preparing citizens with the ability to meet the
challenges of the modern world.

On the other hand, the Global Entrepreneurship
Monitor (GEM) was created in 1997 and is
considered today the largest global project in
charge of entrepreneurial research. For this
reason, Peru has been part of this initiative since
2004, together with 54 countries from the five
continents (Langevang, et al., 2015; Ministry of
Education, 2017; National Council of Education,
2020)

For the (GEM) according to the experts'
assessment, Peru's results in terms of
entrepreneurial activity compared to 54 countries
are as follows: Referring to the self-perception
towards entrepreneurship is located in position
four below Saudi Arabia, Angola and Sudan, in
relation to the motivation index for
entrepreneurship in position 23, at the level of
nascent entrepreneurs position 2, at the level of
new entrepreneurs position 19 and at the level of
entrepreneurial activity in the early stage position
5 (Langevang, et al., 2015)

Despite the high innovative spirit of Peruvians,
in recent years there has been a high mortality
rate in entrepreneurial activity, 6.2% compared
to 5.2% in the region. Consequently, this reality
requires us to reinforce the entrepreneurial spirit
from the basic educational levels, leading them
to enhance their entrepreneurial skills that lead to
innovative outlets that are sustained over time.
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In addition to this, the National Educational
Project PEN to 2036, within the fourth purpose
linked to productivity, states the importance of
educating students integrally from early
childhood, with the intention that they can realize
their life project. Likewise, to prepare them to
perform productively, taking advantage of
cultural, natural and economic resources in a
creative, responsible and sustainable manner.

Therefore, the school curriculum outlines the
achievement of the competence that seeks
students to manage entrepreneurial projects from
the classroom. Hence, they can put into action an
innovative idea, using available resources with
the intention of solving economic, social and
environmental problems (Cabana-Villca, et al.,
2013).

Consequently, after an exhaustive analysis of
national and international surveys, the experts
conclude that it is urgent to improve and
strengthen  state  policies that promote
entrepreneurship  and  optimize  business
competence. In addition, they propose to the
government to support entrepreneurs during the
first years of growth of their companies, where
there is a greater probability of failure, adapting
and making tax and labor regulations more
flexible.

For a better understanding, we pose the following
guiding questions: How do  social
entrepreneurship  competencies fulfill their
transformative mission, how to propose an
entrepreneurial education from the four pillars,
what are the roles of the educational community
in learning to be an entrepreneur, how to build
the fifth pillar "learning to be an entrepreneur”,
and what are the challenges of educational
systems to implement and adapt entrepreneurship
education to different contexts, which will be
analyzed during the presentation of this paper.

When analyzing the favorable conditions for
entrepreneurship to take place, the experts of the
global monitoring of entrepreneurship within the
world education policy suggest integrating
entrepreneurship as a cross-cutting competency
within the educational curriculum. At the same
time, they recommend training the
entrepreneurial spirit, creativity and innovation
throughout the educational system, providing a
methodology that leads to the development of
social entrepreneurship competencies,
facilitating tools and resources from their
environment that promote education for
entrepreneurship.
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Results and discussion

1. The path of education for entrepreneurship
from the four pillars.

When talking about entrepreneurship, Bula
(2012) indicates that we can find multiple aspects
in its conception. Understanding that
entrepreneurship will take place within the social
and cultural relationship that is directed towards
the transformation of ideas into actions (Shapero
& Sokel, 1982).

For Timmons (1989), he mentions that
entrepreneurship seeks to create and build on
something that is of great utility. Above all, it
provides the ability to face the risk of failure.
Likewise, Schumpeter (1934), emphasizes that
entrepreneurship from the economic point of
view is a set of innovative actions that create new
products and processes that allow opening the
way to new markets, discovering new services
and establishing new socioeconomic dynamics.
With regard to competencies, Cris6logo (2008)
understands them as a set of complex
capabilities, i.e. know-how. They allow acting
effectively in different problematic situations for
the resolution of any real situation.

On the other hand, Tobo6n (2010) emphasizes that
competencies should be treated from a
transdisciplinary perspective, being a flexible
and integrative model, since it requires the
approach and contribution of different disciplines
in order to understand the dimensions of human
performance.

Likewise, competencies are assumed as a process
of continuous improvement, based on the
contribution of different sciences such as
philosophy, sociology, linguistics, psychology,
etc. What is more, its academic application at
educational levels began in the 1990s and already
in 2000 it became part of an educational policy
of global importance.

Similarly, Loépez (2016), validates that
competencies are integrated, being able to
articulate,  synthesizing and  combining
knowledge, allowing knowing how to act in the
exercise of a profession, as well as developing
academic activities.

On the other hand, it enables the identification,
interpretation and resolution of problems,
updating knowledge to apply them and achieve
the objectives, according to personal and group
requirements.
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Regarding social entrepreneurial competencies,
Séenz & Lopez (2015), describe that a social
entrepreneur has the mission to provide answers,
being an agent of change with social values,
capable of identifying opportunities for the
common service. Likewise, he/she is innovative,
adaptable, learns and acts despite limited
resources. He is highly responsible and puts his
personal interest aside for the good of the
community.

In relation to this, when referring to a
competency, it is observed that it can be learned
and improved. Therefore, when undertaking
social entrepreneurship within the educational
environment, the promotion of development in
creative, imaginative, critical, collaborative and
proactive aspects is prioritized. (Séenz & Lo6pez,
2015; Sénchez, 2013; Taatila, 2010; Arruti &
Castro, 2019).

This is how Martinez & Carmona (2009), define
entrepreneurial competence as a generator of
economic growth projects and integrated social
development. It favors the entrepreneurial
initiative and the vision of competences. It also
allows people to be able to face their personal
dimensions, such as autonomy and self-
regulation. Social, social and environmental
responsibility. And economic, related to business
projects.

On the other hand, Saenz & Lépez (2015),
classify social entrepreneurship competencies in
four blocks, the first related to the tasks or work
to be performed. The second is related to the
integration of peers. The third is related to the
development of people's capabilities. And
finally, philosophical and ethical competencies.
Within the first block are innovation and
creativity, since they allow the implementation of
new ideas, having a vision with future projection,
giving rise to establish opportunities for
entrepreneurship. This is how clear goals are set,
making appropriate and effective decisions. On
the other hand, planning and management ensure
organizational capacity, providing creative
solutions to problems. It is important to take into
account time management, since it distributes
time correctly, maximizing results.

In the second block we identify leadership as
influencing others, having an effective
relationship that leads to teamwork, integrating
and collaborating actively. In addition to this,
effective communication favors effective
listening, as well as motivation allows the
development of interest in the work.

www.amazoniainvestiga.info

The third block recognizes initiative and
proactivity to anticipate the future. Autonomy
fights for independence and liberation, adapting
and flexibilizing towards new challenges. Thus,
tenacity and perseverance will allow overcoming
adversities, having the ability to overcome
failure. On the other hand, confidence and
intrinsic motivation will allow self-esteem. By
mastering stress and tolerating uncertainty,
tensions and insecurities are controlled. Having
the ability to assume responsibilities.

The fourth and last block highlights the code and
ethical feeling of the fundamental rules on the
protection of their fellow men and the
preservation of nature. The reflection of the good
towards others. As well as acting according to
current needs on critical thinking, questioning
capacity and the maintenance of values. The
implication of the social reality with the
commitment to common development is also
highlighted.

In conclusion, the competencies of social
entrepreneurship break the traditional teaching
scheme by developing in students a vision of the
future, leading them to transformation and
progress in their living conditions.

From 4 pillars the education into the
competencies of social entrepreneurship.

In order to analyze and propose entrepreneurial
development in primary level children, it is
required to transform ideas into actions that build
attitudes and skills to encourage
entrepreneurship, based on social and
environmental issues, involving all actors in the
educational process (GOmez, et al., 2017).

Entrepreneurship education should provide the
tools that promote entrepreneurship. Which
provide solutions to possible problems of context
and thus lead to future initiatives, being
fundamental the formation of a cognitive
structure and processes of social interaction
thanks to the real and complex situations that are
involved.

Various approaches and contexts attempt to
operationalize entrepreneurial competencies,
alluding to the attitudes, knowledge and skills of
people who seek to transform their living
conditions. Thus, it is important to understand the
criteria that imply a competency. However, the
knowledge of an entrepreneurial competency has
not yet been identified, so that, depending on the
context, some knowledge will be required.
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A first approach is related to knowing how to be,
for which we seek to develop proactivity,
creativity, self-efficacy, self-confidence, being
able to take risks, having self-awareness, being
sufficiently tolerant to ambiguity and frustration,
as well as always being persevering.

A second approach has to do with knowledge
related to the labor world and its socioeconomic
movements. At the same time, the management
of economic and financial aspects, the
application of business processes, recognition of
laws in favor of citizens. As well as, diverse tools
that allows the evaluation of the opportunity and
finally the development of the entrepreneurial
role.

Finally, a third approach refers to know-how, in
which it is demonstrated that it is possible to
solve problems, exploring new opportunities,
establishing effective communication and
teamwork.

All entrepreneurial educational development is
focused on developing theoretical and conceptual
content in order to create companies, prioritizing
technical and financial content, as well as
organizational, production and marketing.
However, from education, the aim is for people
to be entrepreneurs from their personal lives, to
understand the social dynamism, being
visionaries and leaders.

2. How to approach the fifth pillar "learning to
be an entrepreneur” from the educational
field

At the beginning, entrepreneurship was purely in
the economic field, but over the years it has been
extended to the educational scenario. Thus, since
1970, entrepreneurship has been included in the
curriculum design of higher education in careers
related to administration.

Likewise, within formal education,
entrepreneurship is addressed through three
approaches; the first one proposes an "education
in entrepreneurship™ whose function is to provide
students with the theoretical and conceptual
support, guiding them to the creation of their own
companies, empowering them with financial
knowledge in the productive field. The second
one deals with entrepreneurship education,
whose main objective is to provide a set of
knowledge and skills that clarify how to become
an entrepreneur. Finally, "education for
entrepreneurship™ is proposed, which develops,
improves and expands the first two, enhancing
the disposition of the person from their personal
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reality, strengthening their capacities, attitudes
and entrepreneurial skills, which will be valuable
to face challenges in the different scenarios
where they develop, (Gémez, et al., 2017; Soria-
Barreto, et al., 2016).

Consequently, the vision of pedagogy for
entrepreneurship will be at the personal and
collective level. Therefore, it will be essential to
strengthen the competencies that allow them to
understand the dynamics of society, as well as the
economic movement of the context in which they
operate.

In countries such as Finland, the United
Kingdom, Colombia, Chile, etc., "education for
entrepreneurship™ is linked to the strengthening
of the culture for entrepreneurship, whose aim is
to develop various basic competencies in the
labor and business field in formal and informal
educational contexts. To this end, they foster
favorable conditions to create and generate the
sustainability of initiatives that favor personal,
social and business development (Nugent, 2016).
In addition, these countries have programs for
entrepreneurship education, and pedagogical
guides have been developed to guide teachers in
incorporating entrepreneurship-related teaching
into their pedagogical practices.

It is important to note, that the educational
curriculum of such countries incorporates
specific regulations, ensuring compliance with
an education for entrepreneurship, illustrating
teachers on what and how to teach, at the same
time the recognition of the objectives to be
achieved by each level of study and the
evaluation of this (Nugent, 2016).

For this reason, characteristics that favor
education for entrepreneurship are added, such as
the scenarios in which students interact, where
the work of the teacher or facilitator will be
decisive to generate potentially entrepreneurial
experiences. In the same way, in order to activate
entrepreneurial ideas and initiatives, they are
accompanied by attitudes and skills, with the
purpose of guaranteeing and predicting future
entrepreneurship.

In accordance with the previous paragraph,
entrepreneurial competencies are differentiated
as follows: The first, as initial and basic
competencies, those that are given in basic
education, which serve as a support and base, and
the second the specialized entrepreneurial
competencies, which are given in university
education.

o
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In the findings of studies conducted in various
educational centers at the primary level in Europe
and  Colombia, where education for
entrepreneurship is taught, which are nowadays
pedagogical referents in the achievement of
entrepreneurial competencies, conclude that the
entrepreneurial construction occurs in their life
trajectory, but their true potential and
development occurs in school and family
(Gomez, et al.,2017; Hidalgo, et al., 2017).

We can affirm that entrepreneurial competencies
are planned intentionally and their construction
arises from the knowledge itself, from the
knowledge and the experiential practice, i.e.
through know-how. For this, it will be necessary
to frame it within the educational, cultural,
technological, environmental, etc. diversity.

Entrepreneurship education is not something
new; it has already been addressed at
international level through the European
Commission, which differentiates between two
concepts: education and business, distinguishing
between business initiative and entrepreneurship,
although both are interrelated.

In this sense, entrepreneurship alludes to the set
of personal qualities and skills required to act in
any context such as leadership, self-confidence,
motivation, innovation, and resistance to failure,
etc. while entrepreneurship corresponds to the
generation of self-employment by making use of
the aforementioned qualities (Alemany, et al.,
2013).

With respect to learning entrepreneurship, it will
be necessary to promote the following
competencies from the early grades:

First, empowering autonomy, where the student
will be able to recognize his or her limitations
and potential, which will be the basis for building
positive self-esteem, key to his or her integral
development. In addition, there is a close
relationship between self-esteem and success,
since people with high self-esteem have a greater
capacity to succeed and accept greater risks.

Secondly, leadership within the approach of
education for entrepreneurship is intended that
the student first develops his inner leadership and
his decisions, in order to present it to others.
Indeed, it will be necessary to develop
communication skills so that they can effectively
negotiate their points of view and affirm their
interpersonal and intrapersonal relationships.
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Thirdly, the development of innovation will
allow them to move from an education based
only on the transmission of content to one that
integrates participation, human relations and
attitudes. That is to say, to provide an adequate
space to enhance their creativity not as a personal
or isolated experience, but as a collective, real,
palpable experience based on innovation.

Finally, fourthly, entrepreneurial skills are
closely linked to the management of human and
material resources, leading to decision making,
understanding that it will be necessary to
appropriate basic financial concepts for the
creation of entrepreneurial projects and the
management of the family economy in the future.
In this way, it will allow students to put into
practice the financial contents in real
environments.

As far as learning to undertake is concerned,
active methodologies based on projects should be
applied, since the initiative and creativity of the
teacher will not be enough; it will be essential to
appropriate a methodology that stimulates the
competence of learning to undertake, through
cooperative  work that guarantees its
effectiveness (Alemany, et al., 2013; Pafios,
2017).

Likewise, entrepreneurship education projects
should contain a high dose of student
intervention during implementation,
development and evaluation, which will ensure
commitment and thus guarantee the achievement
of quality learning.

On the other hand, entrepreneurship projects
allow students to get closer to real life, achieving
good results in their learning. In short, they allow
them to perceive more deeply the context in
which they develop, leading them to identify the
needs and opportunities to be transformed.

It is also worth mentioning the transferability
within the learning to undertake, which will be
substantial, since it is considered as a test to
nurture their vision as adults at a personal and
professional level. At the same time, they will be
accompanied at all times by their teachers, with
the purpose of producing important fruits in their
learning on a small scale, all of which will lead
students to creatively transfer what they have
learned to diverse situations and new
experiences.

Continuing with the analysis, the systematic
spiral training is another essential feature within
the entrepreneurial knowledge that allows
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teaching the student to become an entrepreneur
from a very early age. Hence, it will stimulate
entrepreneurial skills, being important to plan
initiatives from basic education, the role of the
teacher with the appropriate school curriculum
and the performance of students of different ages.

So, if we want to optimize learning
entrepreneurship, we will have to leave the
classroom and bring the wisdom of the outside
world, through various experiences such as
guided tours, productive experiences, family
experiences, etc. However, first we will have to
break down the walls of the school with the
intention of achieving direct contact with the real
and daily life of the local world.

In short, learning to be an entrepreneur seeks to
prepare students for an adult life by committing
to forge fair and caring people, not only to make
them autonomous with initiative but also as a
social investment in the future.

In addition, to achieve the fifth pillar "learning to
undertake”, the committed participation of
teachers, students and parents will be
fundamental.

The European Commission (2014) highlights the
passion that entrepreneurial teachers contain for
teaching. They are charismatic, open, confident,
flexible and extremely responsible. In addition,
they practice active listening and take advantage
of ideas to transform them into actions.

At the same time, they constantly seek to bridge
the gap between education and economics,
through the experimentation of real-life cases. At
the same time, their work plan is flexible and
interdisciplinary, highlighting group interaction,
relating the classroom to a conflict scenario,
encouraging the exchange of opinions, answers,
solutions, reflections, etc.

In this sense, an entrepreneurial teacher is not
much of a lecturer, but much of a trainer, being
an active participant in the personal construction
of competencies in his students. Thus,
entrepreneurial learning during initial training
should incorporate the development of skills,
methods of innovation and entrepreneurship,
inspiring students.

For this reason, future teachers must be role
models for their students, directing them to
develop as active members of a society of
constant change and great challenges. Therefore,
it is necessary to propose an itinerary with the
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purpose that future teachers demonstrate to be an
example for the whole society.

On the other hand, Arruti (2016) states the
urgency of implementing various relevant
educational actions capable of generating
entrepreneurial skills among primary school
students.

In addition to this, Del solar (2010) indicates that
entrepreneurship is a challenge to the integrity of
young people, requiring the strengthening of
their ability to overcome adversities, being
especially important their personal development,
personal skills, and the ability to develop their
own skills.

Adversities, being especially important their
personal development, thinking, attitudinal and
value skills. Therefore, the student becomes the
protagonist of the whole process of teaching and
learning.

Accordingly, an education at an early age will
define the foundations that will govern the
conduct and good work of students.
Consequently, an entrepreneurial culture at an
early age will positively influence their attitudes
and the development of their entrepreneurial
skills in the long term (Rodriguez, et al., 2014;
Sanchez Garcia, et al., 2017).

In addition, within the learning to undertake, the
entrepreneurship projects will have to count on
the complicity of the parents, rescuing their
experiences, thus giving them an added value to
the preparation of their children. In this sense,
family expectations will positively influence the
success of the ideal school.

In fact, an enterprising student should through
sufficient motivation be able to overcome the
objectives proposed during the session, having
the predisposition to transform learning into
meaningful. In addition, it is important to
mention that the enterprising student, not only
bases his training on theoretical concepts, but
also on attitudes to be able to understand, explain
and act appropriately.

In addition to this we can rescue some countries
that have successfully implemented
entrepreneurship education, such is the case of
Finland, Spain, Colombia, etc.

Definitely the education system in Finland has
caught the attention of the whole world, thanks to
its great international success in the OECD's
PISA evaluation, demonstrating high educational
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productivity. Likewise, the European Union
considers the country as the best in terms of
education. (Leinonen, Partanen, & Palviainen,
2004).

At present, Finland is in a moment of
development of various jobs and companies
called brain sectors, which complement the
traditional entrepreneurship. Thus, their students
live a real and specialized experience within what
the country requires, establishing an education
with an entrepreneurial spirit.

In this sense, the use of didactic materials within
the sessions is of great importance for the
development of entrepreneurial skills. Likewise,
companies must be familiar with this thinking,
with a view to instilling an entrepreneurial and
innovative education within the educational
system.

Consequently, the purpose of education in
Finland is to be able to export its educational
system to the rest of the world, offering diverse
solutions for diverse clients and realities.

To achieve the quality of education that Finland
has imposed on the world, they have required a
lot of national cooperation. All universities
responsible for teacher education established and
share a national network of educational sciences
and teacher education. Thus, its main objective is
to establish a program of interaction and
exchange of teacher knowledge, which seeks
consensus on the components and structure of
teacher education. Despite its autonomy, each
university starts from this profile to establish the
basis of its own curriculum (Valencic & Vogrinc,
2011).

As aresult, teaching careers in Finland are highly
competitive and highly prestigious for the nation.
Only ten percent of applicants are accepted for
further teaching careers. Consideration is given
in the teacher education curriculum to the choice
of one academic discipline and an accompanying
optional discipline. As well as research
development on methodological studies.
Pedagogical studies including teaching practice.
Communicative and language development are
mandatory. In turn, since 2015 a personal plan
study was implemented for effective personal
development.

Similarly, the main objective of pedagogical
studies in Finland is to create opportunities for
learning and pedagogical interaction to develop
their own teaching skills. Thus, students should
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achieve collaborative learning with all actors in
the teaching-learning process.

Finally, Tarhan, Caraman, Kemppinen & Aerila
(2019), highlight that Finnish education re-
emerged thanks to the positive relationship
between social educational policy and the idea
about social justice. It is so that the state having
as its main objective that the citizenship is
provided with an opportunity for prosperity of
life.

Therefore, the state inspectors played a
fundamental role in monitoring that the schools
strictly follow what is established by the
educational system and thus regain the trust and
respect of their educators. Thus, preparing their
students for the challenges that the 21st century
demands.

In the same way, Guarnizo, et al., (2017), state
that the Colombian state, since 2006, has been
concerned about implementing an education that
allows children in primary and secondary
education to prepare them to face the productive
reality through the development of competencies
related to entrepreneurship. It can be pointed out
that it seeks an education that transcends the
economic and encompasses the personal, family,
professional and social progress of the student.

In fact, such education in entrepreneurship is
stipulated by law, establishing it as an
educational policy, articulating it throughout the
entire schooling, from the initial, basic and
middle levels. To this end, it establishes that
educational institutions must select a learning
area to include entrepreneurship and business
creation as part of the national curriculum. In this
sense, the selected area should be complemented
with contextualized activities, thus allowing to
visualize the work of students in the projects and
fairs they participate in, linked to
entrepreneurship and entrepreneurship
(Guarnizo, et al., 2017).

In turn, in compliance with the provisions of this
law, educational institutions designed a new
chair  or subject of education for
entrepreneurship, providing it throughout the
school process, with a projection to the creation
of enterprises.

In addition, in 2012, after a study and analysis of
the definitions of entrepreneurship and
entrepreneurship, the Ministry of Education in
Colombia published a methodological guide,
responsibly assuming the leadership for the
implementation of education for
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entrepreneurship.  Thus, it seeks the
resignification, which allows the school
curriculum to offer an education for
entrepreneurship, articulating it to the
institutional ~ strategic objectives and the
development of competencies, seeking the
integral development of students. Thus, it
encourages the development of projects that
promote the entrepreneurial culture without
neglecting the entrepreneurial attitude.

Entrepreneurial culture refers to the set of
customs, ideologies, values, norms, etc., which
are generated from collective interrelationships
establishing an identity with respect to others.
Entrepreneurial attitudes refer to the personal
predisposition to generate and transform
innovative ideas favoring the growth and
consolidation of the life project.

In short, this information can be compared and
asserted by observing the efforts of countries of
the European Union who are committed to an
education that encourages the development of
basic competencies, including the development
of initiative and entrepreneurship, based on the
strengthening of attitudes conducive to
generating entrepreneurship, such as: initiative,
risk-taking, management of uncertainty, etc., all
with the intention that they can face the
productive challenges of today's society
(Guarnizo, et al., 2017).

Something similar happens in Spain, where
education for entrepreneurship is deepened
through the formation of different attitudes that
dynamize entrepreneurial behavior,
implementing it throughout the educational
process from primary to secondary school, thus
generating an optimal culture of school
entrepreneurship.

For a better understanding, it is essential to
implement a global educational policy that aims
at training for entrepreneurship with a projection
to integral development and the construction of a
life project in students, beyond providing
solutions to current problems.

Conclusions

1. In order to be able to direct us to a path of
entrepreneurship, taking into consideration
the four pillars of education, we seek a
transformation in the ideas of the students,
towards actions that generate personal
development. In this sense, it is possible to
demonstrate that students are capable of
facing the risk of failure, through the
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development of social entrepreneurship
competencies. These are the ones that will
allow an integral development of individuals
at any stage of their lives. Therefore, the
entrepreneurial student is an agent of
change, having the ability to identify
opportunities where others cannot see them.
This competence can be learned or in some
cases improved, through a variety of real
situations in which the student will develop
from basic education to higher education,
forming their cognitive structure to provide
solutions to contextual problems and future
initiatives. In addition, entrepreneurial
competencies are directed towards attitudes,
knowledge and skills that strengthen and
transform their living conditions.

One of the key points of this article is that
traditional teaching should be transformed
from the perspective of the four pillars of
education. This will contribute to the
development of both entrepreneurial skills
and attitudes. Thus, by mentioning knowing
how to be, we are looking for people's
proactivity, creativity, self-efficacy and self-
confidence. They must be autonomous,
tolerant of ambiguity and frustration. By
highlighting knowledge, we look at the
world from its socioeconomic interaction in
favor of citizens, handling various tools that
evaluate the opportunities and the
development  of the  entrepreneur.
Consequently, knowing how to do leads to
the solution of various problems,
implementing effective communication and
teamwork.

The importance  of  looking  at
entrepreneurship through education lies in
the fact that entrepreneurial students are
visionaries, leading their personal lives and
understanding social dynamism. In this way,
entrepreneurship education provides
knowledge, skills and attitudes that will
allow them to become entrepreneurs. Thus,
education for entrepreneurship will take
place in the personal and collective sphere,
and it is essential to develop the
competencies that will allow them to provide
solutions to individual and social problems.
Therefore, the teacher's work at this stage is
decisive to generate those entrepreneurial
skills that students require so much and that
should be framed in their educational,
cultural, social and environmental activities.
Within the roles of education to achieve
entrepreneurship and reach the so desired
fifth pillar "learning to undertake", the active
participation of parents will be required,
since rescuing their experiences will
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strengthen the preparation of their children
and thus influence the success and
construction of an ideal school. Definitely,
the enterprising student, through the
necessary motivation, will have the capacity
to overcome any proposed obstacle, having
the predisposition to generate significant
learning. Consequently, an enterprising
student is not only theoretical, but also
develops attitudes that are able to
understand, explain and act appropriately in
their social environment.

5. In recent years, the success of several
countries, such as Finland, Spain, Colombia,
etc., has been observed, achieving a globally
recognized  entrepreneurial ~ education
system. Likewise, they have created and
implemented a variety of didactic tools,
strengthening the competencies of social
entrepreneurship as a transversal line in the
school curriculum. This is a great example
of disciplined work and mutual support for
the benefit of all involved, and therefore the
global community.

6. This is why the experts of the global
monitoring of entrepreneurship, within the
global education policy, when analyzing the
ecosystems and favorable conditions for
entrepreneurship to take place, suggest
integrating it as a cross-cutting competency
in the educational curriculum. Accordingly,
they suggest training the entrepreneurial
spirit throughout schooling, from basic
education to higher education. In addition,
they suggest prioritizing the use of
methodological tools, through active
pedagogy, to promote the development of
social entrepreneurship competencies.
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