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Resumo: Iden  fying English as a Foreign Language (EFL) wri  ng components involves an intricate network of principles and 
approaches that also involve assessment models. Methods of teaching and assessing wri  ng are normally compa  ble with 
the purposes or expecta  ons of wri  ng-specifi c courses/programs. This study inves  gated the most important academic 
wri  ng constructs in Iranian EFL students based on principal component analysis. To this end, an Oxford Placement Test 
(OPT) was administered and based on its results, 60 (out of 114) Iranian EFL male and female learners from Islamic Azad 
University, Broujerd Branch, Iran, were randomly selected as the homogeneous sample of the study. Addi  onally, 100 EFL 
teachers from four language ins  tutes were asked to par  cipate. Three instruments were used, namely OPT, a survey 
ques  onnaire, and wri  ng tasks. The data were analyzed through principal component analysis. The fi ndings revealed that 
the most important constructs in the Iranian EFL students’ wri  ng skills were “mode”, “assessment”, and “mechanics”, 
respec  vely. The fi ndings of the study suggested implica  ons for second language (L2) wri  ng improvement from a prac  cal 
and theore  cal perspec  ve. The fi ndings, more specifi cally, could shed light on current prac  ces and theories, and could 
prove useful for prac   oners and future studies in the fi eld of second language wri  ng.  
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Abstract: A iden  fi cação dos componentes da redação em English as a Foreign Language (EFL) envolve uma rede 
intrincada de princípios e abordagens que, por sua vez, também envolvem modelos de avaliação. Os métodos de 
ensino e avaliação da redação são, normalmente, compa  veis com os obje  vos ou expecta  vas de cursos/programas 
específi cos da redação. Este estudo inves  gou os construtos de escrita acadêmica mais importantes em estudantes de 
EFL iranianos, com base na análise do componente principal. Para este fi m, um Teste de Colocação de Oxford (OPT) foi 
administrado, e com base em seus resultados, 60 de 114 alunos de EFL iranianos do sexo masculino e feminino da Islamic 
Azad University, Broujerd Branch, Irã, foram selecionados aleatoriamente como a amostra homogênea do estudo. Além 
disso, 100 professores de EFL de quatro ins  tutos de idiomas foram convidados a par  cipar. Três instrumentos foram 
usados, a saber, OPT, um ques  onário de pesquisa e tarefas de escrita. Os dados foram analisados por meio da análise 
de componentes principais. Os resultados revelaram que os construtos mais importantes nas habilidades de escrita dos 
alunos de EFL iranianos eram “modo”, “avaliação” e “mecânica”, respec  vamente. Os resultados do estudo sugeriram 
implicações para a melhoria da escrita em segunda língua (L2) de uma perspec  va prá  ca e teórica. As descobertas, 
mais especifi camente, podem lançar luz sobre as prá  cas e teorias atuais, podendo ser úteis para profi ssionais e estudos 
futuros no campo da escrita em uma segunda língua .
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INTRODUÇÃO

Wri  ng is a produc  ve language skill and is 
usually considered the most challenging skill to 
master among the four central language skills. 
Wri  ng, which is essen  al to communica  on 
and learning, is viewed as a powerful mode of 
communica  on (BROWN, 2004). Hadley (2017) 
describes the process of learning to write in a 
second language (L2) is considered as spectrum 
of various tasks ranging from mechanical 
ac  vi  es to more complex cogni  ve processes. 
In this regard, wri  ng skill is ini  ally produced via 
“skill-ge   ng” ac  vi  es focusing on interpre  ng 
how diff erent aspects of language work (e.g. 
grammar, syntax, lexicon, cohesive devices); 
then, the focus was toward the prac  cal 
ac  vi  es through which learners engage in 
more complex processes such as expression 
and communica  on. In wri  ng instruc  on, 
these ac  vi  es are normally structured in line 
with the purpose of and approach to wri  ng 
assumed in a course. 

According to Kurt and Atay (2007), wri  ng 
skills are not easy; for some reasons, such 
skills are usually viewed as the last ones to be 
developed in the domains of language skills. 
Wri  ng demands a combina  on of diff erent 
cogni  ve, linguis  c, motor, and aff ec  ve 

abili  es. Furthermore, Jahin and Idrees (2012) 
argue that wri  ng entails a coordina  on 
between content, vocabulary, spelling, 
organiza  on and mechanics. Hapsari (2011) 
maintains that wri  ng is generally known as 
the most diffi  cult language skill. The diffi  culty 
consists in genera  ng and organizing ideas and 
mastering the diff erent aspects of wri  ng, such 
as grammar, spelling, word choice, punctua  on, 
etc. In addi  on, Graham and Perin (2007) 
believes that all these competences required 
for wri  ng make this skill diffi  cult because it 
involves the use of both linguis  c and cogni  ve 
strategies, although learners may not be able 
to fully develop them. In fact, wri  ng in general 
is a problem-solving ac  vity that rests on such 
cogni  ve processes as thinking and memory 
(GRAHAM; HARRIS; BEARD, 2019). As English as 
a Foreign Language (EFL) learners face wri  ng-
specifi c challenges, language teachers try to 
respond by implemen  ng prac  ces from a 
variety of approaches or teaching orienta  ons.

However, according to Brown (2004), 
wri  ng is considered much more diffi  cult than 
the other language skills, speaking, listening 
and reading. Most of learners need more  me 
to acquire wri  ng skills successfully. This ability 
could also contribute to career development. A 
person who can write eff ec  vely is regarded as 

Keywords: Componentes de redação. Estudantes iranianos de inglês. Habilidades de redação. Ques  onário de 
pesquisa.  

Resumen: La iden  fi cación de los componentes de la escritura em English as a Foreign Language (EFL) implica una 
intrincada red de principios y enfoques que también involucran modelos de evaluación. Los métodos de enseñanza 
y evaluación de la escritura son normalmente compa  bles con los propósitos o expecta  vas de los cursos / 
programas específi cos de escritura. Este estudio inves  gó los constructos de escritura académica más importantes 
en estudiantes iraníes de inglés como lengua extranjera en función del análisis de componentes principales. Con este 
fi n, se administró una prueba de nivel de Oxford (OPT) y, según sus resultados, 60 (de 114) estudiantes iraníes de EFL, 
hombres y mujeres, de la Universidad Islámica de Azad, Broujerd Branch, Irán, fueron seleccionados aleatoriamente 
como muestra homogénea de la estudio. Además, se pidió la par  cipación de 100 profesores de inglés como lengua 
extranjera de cuatro ins  tutos de idiomas. Se u  lizaron tres instrumentos, a saber, OPT, un cues  onario de encuesta 
y tareas de redacción. Los datos se analizaron mediante análisis de componentes principales. Los hallazgos revelaron 
que los constructos más importantes en las habilidades de escritura de los estudiantes iraníes de inglés como lengua 
extranjera eran el “modo”, la “evaluación” y la “mecánica”, respec  vamente. Los hallazgos del estudio sugirieron 
implicaciones para la mejora de la escritura en segunda lengua (L2) desde una perspec  va prác  ca y teórica. Los 
hallazgos, más específi camente, podrían arrojar luz sobre las prác  cas y teorías actuales, y podrían resultar ú  les 
para los profesionales y futuros estudios en el campo de la escritura en un segundo idioma.

Palabras-clave: Componentes de escritura. Cues  onario de encuesta. Estudiantes iraníes de inglés. Habilidad de 
escritura.
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someone who is well-educated and an eff ec  ve 
communicator, nego  ator or professional. All 
these advantages highlight the signifi cance of 
learning wri  ng.  

2 LITERATURE REVIEW
Exploring the history wri  ng skills teaching 

reveals that among the diff erent approaches 
prac  ced in wri  ng instruc  on, three approaches 
have been the most infl uen  al ones: product-
oriented approach, process-oriented approach, 
and genre-based approach. Numerous studies 
have indicated that all these approaches involve 
both weaknesses and strengths, and that they 
could help to complement each other (KNOCH; 
MACQUEEN, 2019; UZUN; TOPKAYA, 2020).

As Harmer explains (2004), there are 
diff erent approaches to the prac  ce of 
wri  ng skills in the classroom; to choose the 
appropriate approach for students, teachers 
have to decide whether they want students to 
focus on the process of wri  ng more than its 
product, whether they want students to study 
diff erent wri  en genres, or whether they want 
to encourage students’ crea  vity in wri  ng. 
Among diff erent trends, over the last 20 years 
the process-oriented and product-oriented 
approaches have become more dominant in 
educa  on about wri  ng in ESL classrooms.

The product-oriented approach 
concentrates on the construc  on of the end-
product of wri  ng, rather than the process of 
wri  ng itself. On the contrary, the process-
oriented approach to wri  ng underscores 
the various stages that a piece of wri  ng goes 
through to be completed. However, according 
to Tribble (1996) and Kim and Moon (2019), 
over the last ten years, genre-based approaches 
have been gaining more prominence. 

The product-oriented line of wri  ng studies 
off ers a well-established educa  onal method 
through which the learner is asked to mirror 
a sec  on of a sample text, o  en in the early 
stages of learning the language in ques  on 
(GABRIELATOS, 2002). According to Hammadi 
(2016), in an ordinary product approach- 
centered class, learners are given an example 
of wri  ng and are asked to follow the example 
and adapt their produc  on to it as closely as 
possible. 

The product-oriented approach is the 
most common and tradi  onal approach used 
by EFL teachers. Brown (2004) suggests that 
in product-focused methods, frui  ul learning 
is determined by the extent to which the text 
is well-organized and gramma  cally accurate. 
Gabrielatos (2002) argues that a product-
oriented approach is a conven  onal method 
in which students are encouraged to mimic 
a model text that is usually presented and 
analyzed at an early stage. For instance, in a 
typical product-oriented classroom, students 
receive a standard sample of a text and are then 
expected to follow the standard to construct a 
new piece of wri  ng.

However, process-oriented approaches are 
concerned with how ideas are developed and 
formulated in wri  ng. Harmer (2004, p. 26) 
states, “[a] process approach asks students to 
consider the procedure of pu   ng together a 
good piece of work”. In this approach wri  ng is 
considered a process through which meaning is 
created by following a number of stages. 

Genre represents the norms of diff erent 
kinds of wri  en text-types. The genre-based 
method is one of the most recent approaches 
to teaching instruc  on. When teachers 
concentrate on genre, they encourage students 
to inves  gate texts based on the specifi ca  ons 
of the genre based on which they should frame 
their wri  ng task. For example, if students are 
asked to write a business le  er, fi rst the teacher 
shows them a typical model of such a business 
le  er and then students start to compose 
their own versions (HARMER, 1998). Genre-
based approaches share many commonali  es 
with product-oriented approaches and can 
be recognized as an extension of product 
approaches. Like product approaches, 
genre-focused approaches view wri  ng as a 
predominantly linguis  c ac  vity, although they 
emphasize wri  ng varie  es in terms of social 
situa  ons (UZUN; TOPKAYA, 2020).

The quality of wri  ng, however, is not 
exclusively limited to the learning of linguis  c 
items and gaining mastery over diff erent 
dimensions of performance. In essence, the 
way people produce language in both oral and 
wri  en forms may be aff ected by diff erent 
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factors (NOSRATINIA; ABBASI; ZAKER, 2015). 
Hammadi (2016) argues that students do not 
usually exhibit adequate linguis  c knowledge, 
cohesion, and academic style; furthermore, in 
the case of L2 teaching/learning, some students 
tend to resort to word-for-word transla  on 
when wri  ng their tasks. In the Iranian context, 
which is an EFL environment, a number of 
researchers (HASANI; MOGHADAM, 2012; 
MIRZAII, 2012) have reported that the wri  ng 
performance of Iranian EFL learners is not 
sa  sfactory. The present study further explores 
the Iranian EFL context.  

2.1 PURPOSE OF THE STUDY
Learning to write in one’s fi rst language 

(L1), L2 or foreign language seems to be the 
most diffi  cult skill to acquire (NEGARI, 2012). 
Confi rming this observa  on, Richards (2008) 
points out that learning to write in either L1 
or L2 is one of the most diffi  cult tasks students 
encounter and one that few people fully master. 
Kroll (2003) and Ortega (2014) also contend 
that wri  ng is a complex process that involves 
the mastery of mul  ple skills, which is a factor 
contributes to the overall diffi  culty of wri  ng 
for any language user. Thus, it is a challenging 
and diffi  cult skill for both na  ve and non-na  ve 
speakers. 

Considering the demands cons  tu  ng 
wri  ng skills, it would be necessary to 
inves  gate what problems students experience 
in wri  ng reports, essays and summaries, or to 
explore what strategies they are able to apply 
when dealing with composi  on tasks. Such 
inves  ga  ons could further reveal students’ 
failures and strategies, while facilita  ng 
teachers’ feedback on composi  on wri  ng. 
Good wri  ng demands prac  ce and eff ec  ve 
feedback, two components that teachers must 
underscore in their instruc  ons. In addi  on, 
knowing the basic pa  erns of wri  ng may help 
language teachers and learners of a foreign 
language to have a vivid picture of the wri  ng 
process. Therefore, highligh  ng such pa  erns 
would be eff ec  ve in EFL wri  ng pedagogy. As 
the literature reviewed in this previous sec  on 
showed, no study specifi cally focused on EFL 
wri  ng pa  erns in an Iranian EFL context. 
Therefore, the present study was an a  empt 

to explore the most important wri  ng-related 
constructs in an Iranian EFL wri  ng environment 
based on principal component analysis. 

3 METHODOLOGICAL 
3.1 Par  cipants

Consul  ng with two language experts (PhD 
holders in TEFL), the researcher decided to select 
learners who scored one standard devia  on 
(+1SD) above and (-1SD) below the mean in 
the Oxford Placement Test (OPT) to gather 
a homogeneous sample of the par  cipants. 
As a result, based on the results of an OPT 
administered, 60 (out of 114) Iranian male 
and female EFL learners from Azad University, 
Broujerd Branch, Iran, were randomly selected 
as the homogeneous par  cipants of this study. 
Addi  onally, 100 EFL teachers working in four 
language ins  tutes were asked to par  cipate in 
the research.

3.2 Instrumenta  on
In order to measure and determine the 

par  cipants’ level of general English profi ciency 
and to ensure their homogeneity, they were 
required to take the standard test (i.e., OPT). 
The test was primarily used to measure and 
determine the par  cipants’ level of general 
English language profi ciency and ensure their 
homogeneity. It consisted of three sec  ons, 
namely listening, reading, and structure. It 
included 100 items in the form of mul  ple-
choice ques  ons.

To measure the latent traits and the 
rela  onships between the wri  ng components, 
a structured survey ques  onnaire was 
designed. The ques  onnaire included 15 items 
based on a fi ve-point Likert scale (“Strongly 
Agree”, “Agree”, “Neither Agree nor Disagree”, 
“Disagree”, and “Strongly Disagree”). These 
items examined modes of wri  ng, assessment 
prac  ces, mechanics of wri  ng, coherence 
and cohesion in wri  ng, the point of view 
component of wri  ng, word-choice, style, 
genre, and suppor  ng materials in wri  ng.

The third instrument consisted of two 
wri  ng tasks. Each task included three 
composi  on topics (e.g., friendship, family, 
history, educa  on). The par  cipants had to write 
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two paragraphs for each topic. The topics were 
reviewed by three experts and a pilot study was 
conducted with the par  cipa  on of 10 language 
learners to ensure the validity and reliability of 
the topics, respec  vely. The reliability of each 
research instrument was then calculated and 
reported. The Cronbach’s coeffi  cient alpha was 
calculated for each fi eld of the ques  onnaire 
and interview.

3.3 Data Collec  on Procedure
With reference to the experts’ judgment 

and the literature review, 10 wri  ng 
components cons  tu  ng EFL wri  ng skills 
were iden  fi ed. Subsequently, in the survey, 
the par  cipants were asked to respec  vely 
rate the rela  ve importance of the iden  fi ed 
wri  ng components. The alterna  ves available 
to the par  cipants were: “Not Important 
(1)”, “Less Important (2)”, “Fairly Important 
(3)”, “Very Important (4)”, and “Extremely 
Important (5)”. A  er selec  ng a homogeneous 

sample of par  cipants, most important 
components in L2 wri  ng were observed in 
the two tasks performed by the students. In 
these tasks, the students were asked to write 
two argumenta  ve essays on a topic within 30 
minutes. The English essays were then rated by 
two independent raters (inter-rater reliability), 
to examine the most important constructs 
in their wri  ng. Finally, through principal 
component analysis, the specifi ca  ons of the 
most important components in L2 wri  ng 
were clarifi ed. 

3.4 Data Analysis
To analyze the data collected, principal 

component analysis (PCA) was u  lized. The fi rst 
step in PCA is to indicate some proper issues 
concerning the appropriate sample size so that 
the reliability of the factor analysis is ensured 
(Field, 2005). Furthermore, the data were 
subjected to the Kaiser-Meyer-Olkin (KMO) 
measure of sampling adequacy. 

Table 1 - Descrip  ve Sta  s  cs

Table 1 reports the mean and standard 
devia  on of each wri  ng-related component. 
In addi  on, the Analysis N column shows the 
number of valid cases. In this analysis, no 
value is missing because the en  re sample 
included 100 par  cipants. Furthermore, as 

shown in Table 2, the R2 value for each of 
the components included in the analysis 
is reported using the factors as IVs and the 
items as DVs. It represents the propor  on of 
variance of each item that is explained by the 
factors.
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Note: When components are correlated, sums of squared loadings 
cannot be added to obtain a total variance.
Source: Elaborated by the authors (2020).

As illustrated in Table 3, based on the ini  al 
eigenvalues, the fi rst three components were 
signifi cant as they had Eigenvalues greater 
than 1. Components 1, 2 and 3 explained 

51.08%, 23.01%, and 16.37% of the variance, 
respec  vely, a cumula  ve total value of 90.46% 
(total acceptable). 
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Figure 1 - Scree plot for the wri  ng components

As Figure 1 depicts, the plot shows that 
there were three rela  vely high (components 
1, 2, and 3) eigenvalues. The components to 
retain were above the “bend”, the point at 
which the curve of decreasing eigenvalues 
changes from a steep line to a fl at gradual 
slope. Then, to represent informa  on from 
the ini  al unrotated factor matrixa was also 

created. The values were the weights of the 
items (or variables) to the corresponding 
component. All the items had rela  vely high 
posi  ve weights with the fi rst component. 
At this stage, the solu  on did not take into 
considera  on the correla  on between the 
three components (Table 4).

Extrac  on method: principal component analysis. 
Rota  on method: oblimin with kaiser normaliza  on.a
a. Rota  on converged in 24 itera  ons.
Source: Elaborated by the authors (2020).
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In addi  on, the goodness-of-fi t test 
determined whether the sample data 
(correla  ons) were likely to have arisen from 
the three correlated factors. In this situa  on, 
the probability value of the chi-square sta  s  c 

should be greater than the chosen alpha 
(generally 0.05). Based on the results, the 
three-component model provided a good 
descrip  on of the data.

Chi-square   df.   Sig.

5.004   9   .622

Table 5 - Chi- Square Sta  s  cs

The pa  ern matrix shows the factor 
loadings for the rotated solu  on. Factor 
loadings are similar to regression weights 
(or slopes) and indicate the strength of the 
associa  on between the variables and the 
factors. The solu  on was rotated to achieve 
an interpretable structure. It should be noted 

that when the components are uncorrelated 
the pa  ern matrix and the structure matrix 
should be the same. However, because 
the components in the present study were 
correlated, the pa  ern matrix and the 
structure matrix were diff erent. Tables 6 and 7 
represent the results.

Extrac  on Method: Principal Component Analysis. 
 Rota  on Method: Oblimin with Kaiser Normaliza  on.a
a. Rota  on converged in 24 itera  ons.
Source: Elaborated by the authors (2020).
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Extrac  on Method: Principal Component Analysis. 
 Rota  on Method: Oblimin with Kaiser Normaliza  on.
Source: Elaborated by the authors (2020).

As reported in Table 7, the structure 
matrix shows the correla  ons between the 
components and the items for the rotated 

solu  on. In addi  on, the factor correla  on 
matrix shows that components 1, 2 and 3 were 
sta  s  cally correlated (Table 8)

Extrac  on Method: Principal Component Analysis.  
Rota  on Method: Oblimin with Kaiser Normaliza  on.
Source: Elaborated by the authors (2020).

4 RESULTS
The fi ndings revealed that the most 

important constructs in Iranian EFL wri  ng skills 
were “mode”, “assessment”, and “mechanics”, 
respec  vely. The ability to write well is an 
essen  al component of a student’s academic 

skills. Among all the four skills in English, wri  ng 
seems to be the most diffi  cult one to master. 
This is especially true for L2 students who are 
not profi cient in the L2 and whose only source 
of L2 exposure is experienced in ESL/EFL 
classroom. In order to discover what predicts 
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the underlying factors in EFL wri  ng and the 
condi  ons in which wri  ng skills can be taught 
op  mally, the nature of L2 wri  ng must fi rst be 
understood. This can be achieved by probing 
into the process of wri  ng and by iden  fying 
individual factors that could help to predict 
wri  ng performance. According to Flowerdew 
(1993) and Huang and Zhang (2019), in L2 
wri  ng the process of idea genera  on and the 
use of long-term memory are more complex. 
Students usually fail to organize their long-term 
memory informa  on (ideas) with the topic and 
the language of expression. This confusion, 
as Flowerdew argues, hinders the process of 
idea genera  on. It is, therefore, assumed that 
learners experience this kind of diffi  culty due to 
a lack of L2 profi ciency. The fact that they have 
a very limited scope of academic experience 
(in ter  ary educa  on) also accounts for their 
lower levels of profi ciency in wri  ng. 

4.1 DISCUSSION
Iden  fying the EFL wri  ng components 

involves an intricate network of principles and 
approaches emerging from the larger body of 
general wri  ng theory and assessment. The 
approaches are o  en compa  ble with the 
set of wri  ng skills that a course or program 
me off ers. An eff ec  ve prac  ce of assessing 
EFL wri  ng must be grounded in a thorough 
knowledge of assessment fundamentals. 
EFL wri  ng instructors who lack adequate 
assessment literacy may mistakenly treat 
wri  ng as a mere psychometric, sta  s  cal 
process, which ignores important aspects 
of language learning and provides no direct 
feedback to teaching. Wri  en language is a 
medium of communica  on, and if assessing 
wri  ng does not help to prepare EFL writers 
for wider range of communica  on abili  es, the 
role of wri  ng programs in developing literacy 
would be undermined.

This fi nding, of course, is not in line with 
what Otaiba (2015) found; in his inves  ga  on 
of kindergarten students, he did not fi nd 
any structural diff erence in terms of gender, 
although diff erences emerging only in a 
gender on wri  ng measures. Otaiba discussed 
the possibility that the diff erence was due to 

within-group diff erences, as the constructs 
were similarly correlated with each other 
across the groups overall, which implied that 
there were no measured structural diff erences 
in the par  cipants’ wri  ng achievement.

While the sample of the Lee and Otaiba’s 
(2015) research was considerably diff erent 
from the one inves  gated in the present 
study, the structural similarity in terms of 
gender could be a fi nding observed in both of 
the two studies. Addi  onally, the observa  on 
of a structural similarity between genders in 
wri  ng skills was an element that both the 
present study and that of Lee and Otaiba 
(2015) had in common in rela  on to the 
gender similari  es hypothesis (Hyde et al., 
1988).

Generally, the fi ndings in this study 
supported the views of Cumming (1989), who 
stated that a higher level of L2 profi ciency was 
associated with higher ra  ngs on content, 
organiza  on and language use in wri  ng skills. 
The present study found that higher language 
knowledge was associated with higher wri  ng 
performance. Similarly, the fi ndings regarding 
the role of L2 profi ciency in the use of wri  ng 
strategies were consistent with Sasaki’s (2000) 
observa  ons, who argued that L2 profi ciency 
appeared to explain part of diff erences in 
wri  ng skills.

5 CONCLUSION AND IMPLICATIONS
As the fi ndings revealed, the following 

conclusions could be drawn. First, gender as 
a moderator variable played no role in the 
wri  ng constructs measured in the sample 
of the Iranian academic students. Second, 
L2 profi ciency was an important factor in L2 
wri  ng performance and played a media  ng 
role in a learner’s capacity to use wri  ng skills 
eff ec  vely. Although other factors contributed 
to diff erences in wri  ng performance, 
L2 profi ciency appeared to be the most 
predic  ve variable. Second, L2 wri  ng skill 
test specifi ca  ons were relevant to wri  ng 
performance and they should be developed 
in line with learners’ level of L2 profi ciency. 
Wri  ng skill test specifi ca  ons alone do not 
seem to be suffi  cient for the development of 
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wri  ng performance. It is a synergy between 
L2 profi ciency and wri  ng constructs that 
makes a good writer. 

The fi ndings of the present study have 
implica  ons for the improvement of L2 wri  ng 
from prac  cal and theore  cal perspec  ves. 
The fi ndings of the present work should inform 
current prac  ce and theory, and prove useful 
for prac   oners and future researchers in the 
fi eld of L2 wri  ng. L2 writers face cogni  ve 
challenges when it comes to academic wri  ng. 
Compared to L1 writers, L2 writers have to 
acquire profi ciency in the use of the language, 
as well as wri  ng strategies, techniques and 
skills, in order to produce texts in an L2. Among 
the various skills involved in text produc  on, 
the act of composing appears to be the most 
challenging issue for L2 writers. It is at this 
composing stage that the writer draws on 
informa  on from his/her memory (including 
long-term memory) to solve problems and 
put together ideas for the purpose of text 
produc  on.

The overall fi ndings of this research suggest 
that the L2 profi ciency, as a limi  ng factor, 
determines not only wri  ng performance but 
also the use of wri  ng components. Therefore, 
ESL wri  ng classes should be mostly concerned 
with developing learners’ profi ciency skills to 
build a strong founda  on in wri  ng.  Research 
has shown that skills and strategies in L1 can 
be transferred to L2 wri  ng when the learner 
has acquired a suffi  cient level of L2 profi ciency. 
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