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ABSTRACT

The article is devoted to the analysis of the problem of social and pedagogical support of children
with visual impairments in the conditions of secondary education establishments. The article presents
social and pedagogical support method of children with profound visual impairments in the
educational and rehabilitation center. 113 children took part in the ascertaining stage of the study to
assess the level of socialization of children with visual impairments as an indicator of the
effectiveness of social and pedagogical support of children with visual impairments in the
educational institution. The control group (CG) 57 respondents and experimental group (EG) 56
respondents were formed according to such parameters as: degree of visual impairment, age, place of
residence, type of educational institution, etc. The main components of the methodology of socio-
pedagogical child support are determined: experimental, productive, normative, corrective,
informational, and its functions within the educational process: diagnostic support, counseling,
informational and methodological support, organization and management. The effectiveness of
experimental technology introduction was confirmed: the success rate in children's educational
activities, the level of integrative skills’ development, the average indicators of social activity and
morality were increased. The number of children with a high level of socialization has increased.

Keywords: social support, pedagogical support, children with special educational needs, children
with visual impairments, general secondary educational establishments

INTRODUCTION

In modern conditions of reforming the education system, social and pedagogical support of children with visual
impairments is one of the most important tasks of special and inclusive education, because it must provide
comprehensive pedagogical support and assistance to such children in their development, correction of disorders
and education at the appropriate level, entering society on an equal footing with a person with normal vision.
Special difficulties arise in the process of socialization of children with complex developmental disorders, in
particular profound visual impairments (Syn’ova, 2008; Fedorenko, 2012; de Verdier, 2018; Verver, Mathijs
Vervloed & Steenbergen, 2019).

In modern special pedagogy, scientists show a relatively low level of social adaptation, the forming children
with special educational needs’ life plans and point to the unwillingness to design their own future
independently (lvanenko, 2015), insufficient forming communicative and motivational sphere of personality as
a foundation of personality self-determination and self-awareness’ development (Syn’ov, 2008; Wooffitt, 2015).
Scientists emphasize the problems of preparing children with special educational needs at different ages for
integration into society in the context of forming normative behavior and moral qualities (Dmitrieva, 2006;
Shishmentsev, 2017).

The problem of children with severe visual impairments’ successful socialization becomes especially relevant in
accordance to children with severe visual impairments, due to developmental deficiencies due to stable and
pronounced visual deprivation, which distorts the overall development of the child's personality. In this
situation, there is a divergence between biological and social profiles of development and distorts the process of
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socialization of the child (Ye.Syn’ova, T.Grebenyuk, 1.Sasina, 2019). Such a comprehensive approach to the
development of the personality of a student with severe visual impairments, his successful adaptation and
socialization makes it possible to implement socio-pedagogical support as a specific technology of working with
children.

The scientific literature highlights certain aspects of accompanying such children in order to form their social
competencies (Bystrova, 2007; Syn’ova, 2008). It is established that timely and early social and educational
support is a priority in the development of life skills in such children (Teslenko, 2020).

The works of Ukrainian scientists reflect the issue of methodological support for the process of forming and
correcting skills of educational and practical activities of children with visual impairments (Bondarenko, 2017).
Pedagogical, psychological and medical aspect of the rehabilitation of such children are widely represented in
the scientific literature (Kovalenko, 2014: Lupir, Petrunya, 2012). Forming the personality of a child with visual
impairments is covered in the scientific works of Ye. Syn’ova. Some aspects of this category of children’s
communicative activities and interpersonal relationships development are reflected in the works of D. Suprun,
M. Fedorenko (2018); Stephens & Breheny (2015).

It is found that the realization of the right to education and successful integration into society of children with
visual impairments is possible in educational and rehabilitation centers, where the educational process combines
psychological and pedagogical, rehabilitation, correctional and developmental technologies (Kolodna, 2011).
However, these studies do not sufficiently cover the problem of socio-pedagogical support for children with
visual impairments in secondary education, do not present an effective comprehensive methodology for
supporting the educational process of children from admission to graduation, aimed at developing all areas of
their socialization (leading activities; communication and behavior; self-awareness).

The results of the review of special (Matveeva, Sinyov, Khokhlina, 2008) and social (Savchenko, Popovych,
2019) scientific and pedagogical literature allowed to clarify the meaning of the concept of «socio-pedagogical
support» and highlight its features. Analysis of scientific research (Bondarenko, 2017; Kolodna, 2017; Sinyova,
2019; Sokolovskaya, Grinenko, Miroshkin., Udodov, Egorova, Diatlova, 2019; Budnyk, Sydoriv, 2019; Zigtek,
2020) testifies to the understanding of the concept of support as a dynamic process, the implementation of which
takes place by all subjects of the educational process. A. Zigtek (2020) analyzes the socio-pedagogical support
of socialization of people with mental and physical disabilities as a process of removing barriers to professional
and social activities of people with mental and physical disabilities, preparation of educational programs and
projects that increase economic activity in the labor market and their effectiveness employment. The main
purpose of the specialists in the process of support, scientists name teaching students to solve complex problems
and situations independently, rather than giving them a ready-made solution (Sokolovskaya, Grinenko,
Miroshkin, Udodov, Egorova, Diatlova, 2019).

N. Kolodna (2017), F. Augusto, R. Antunes, R. Schiave, J. Estéfano (2019) understand socio-pedagogical
support as a comprehensive system of tools and methods that provide assistance to the child in the need to make
their own decisions, individual choice, self-realization in educational, communicative, professional and labor
activities; support of social formation of the person during formation in it in the course of training and education
of abilities, moral values, self-consciousness. The most important result of support should be the effective
interaction of the child with society, its self-determination and self-realization.

In the works of many scientists (Syn’ov, Pometun, Kryvusha, Suprun, 2000) the legal aspect of the problem is
mentioned — scientists compare support with protection and consider it as a system of pedagogical and social
actions that provides physical, psychological, moral safety of the child in the educational process and creates a
legal basis for his successful socialization in the educational institution.

Socio-pedagogical support of children with severe visual impairments is provided by all subjects of the
pedagogical system in situations of interaction with the child and aimed at finding strengths and compensatory
mechanisms of child development with profound visual impairment, correction, reliance on preserved mental
functions and analyzers, taking into account the structure and level of psychophysical development. creation of
socio-pedagogical conditions for the formation of communication with society and forming integrative skills
(Kolodna, 2011).

It is established that socio-pedagogical support of children with severe visual impairments should be carried out
comprehensively and systematically, taking into account the individual capabilities of each child, such as
temperament, communication skills and cognitive development (de Verdier, 2018).

Of particular relevance in the process of socio-pedagogical support of a child with severe developmental
disabilities in an educational institution is the creation of positive social and educational experiences in children
(Danene, 2018).

In the process of socio-pedagogical support of children with severe visual impairments in an educational
institution with inclusive education, it is important to focus on the formation of compensatory skills and spatial
orientation skills; social interaction skills, use of assistive technologies, independent living skills, leisure and
leisure skills, self-determination skills and sensory efficiency (Opie, 2018, Budnyk & Sydoriv, 2019). Also
important in the process of socio-pedagogical support of children with visual impairments in the educational
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institution is the continuity of occupational socialization, because most people with severe visual impairments
are faced with choosing a profession, obtaining appropriate qualifications and training, employment, vocational
adaptation and leaving employment (Szczupat, 2017).

The purpose of the article is to substantiate, work out scientifically and experimentally test the methods of
socio-pedagogical support of children with visual impairments in secondary education.

METHODOLOGY AND TOOLS

Research design:

A significant indicator of the effectiveness of socio-pedagogical support of children is their successful
socialization. To achieve this goal and assess the level of socialization of children with visual impairments, as an
indicator of the effectiveness of social and pedagogical support of them, we relied on the theory of socialization
as a process of assimilation of moral norms and social behavior (Bystrova, 2007; Savchenko, 2003; Fedorenko,
2012). The theory is based on the position of socialization as a complex and multifaceted process of personality
formation and development in the environment, during which various connections of personality with society
are formed, orientations, values, norms are mastered, personal qualities are developed, personality activity and
integrity are formed, social experience. According to the specified theory in ascertaining research criteria of
socialization of children with visual impairments were allocated:

cognitive - self-determination and identification of the individual, the individual's knowledge of himself, his
own abilities, independence in activity;

motivational and value - the creation of a person’s own moral values, motives, self-awareness and autonomy;
personal-activity - the level of communication and educational activities, possession of integrative skills.
According to certain criteria, in order to establish the level of socialization of children with visual impairments,
diagnostic methods were selected:

to determine the cognitive criterion - educational experiment, the method of «Map of L.Scott», the method of
«Abilities» of L. Jovayshi (Vrublevskaya, Zykov, 2004), the method of social orientation by M. Rozhkov;

for the motivational-value criterion - thematic conversations, the method of «Assess the action» to study the
level of formation of students’ moral values (Kurganova, Karabanova, 2004), the method of autonomy of R.
Ryan (Dergacheva, Dorfman, Leontiev, 2004); method of L.Murenets «My landmarks» (Kolodna, Murenets,
Primak, 2017);

for personality-activity criterion: analysis of activity products, questionnaire of L.Bozhovych, N.Gutkina
(Kovalenko, 2014), experimental conversation for diagnostics of communication development «Nonverbal
behavior» (V. Labunska, 1986), test film by Rene Gille (Gille, 1959) and S. Rosenzweig (Lukin, Suvorov,
1993).

Participants:

113 children took part in the ascertaining stage of the study to assess the level of socialization of children with
visual impairments as an indicator of the effectiveness of social and pedagogical support of children with visual
impairments in the educational institution. The control (CG) and experimental (EG) groups, in which 57 and 56
respondents participated, respectively, were formed according to such parameters as: degree of visual
impairment, age, place of residence, type of educational institution, etc.

Out of 113 respondents, 57 children were students of training and rehabilitation centers (experimental group
(EG)): Rubizhne Training and Rehabilitation Center «Kryshtalyk», Kryvyi Rih special multidisciplinary training
and rehabilitation center Ne 1 and 56 children — students of special secondary schools (control group (CG):
Cherkassy special boarding school of I-111 degrees of Cherkassy regional council, Zaporizhia special boarding
school «Landmark», Kamyanets-Podilsky special school of Khmelnytsky regional council.

Data collection tools:

The study involved respondents with visual acuity up to 0.05 in the eye, which sees better, with optimal
correction, i.e. the leading criterion for inclusion of respondents in the sample was the presence of congenital or
early acquired severe visual impairment.

The choice of respondents of this age was determined on the basis of the purpose of the ascertaining stage of the
study, based on Gessen’s theory, according to which the leading factor in the child’s socialization in the second
(school) period is the educational institution and the child’s environment. It should be noted that in the presence
of visual deprivation in a child, the impact of socio-pedagogical support of a child in an educational institution
on the degree of his socialization and the quality of further professional socialization increases significantly
(YYe.Sinyova, Grebenyuk, Sasina, 2019), that is why the specified age range was chosen for the study
participants.

The process of conducting this study followed the relevant ethical rules. First of all, all ethical requirements
were taken into account before conducting this study. Then the authors of the study received approval from the
ethics committee of the educational institution. After that, parents of children (guardians or other legally
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authorized persons) and respondents were informed about both the goals and objectives of this study and
conducted an interview.

The consent of parents (guardians) and children to participate in the psychological study was documented and
signed by two parties: the psychologist and the parents of the study participants. The consent contained
information about the purpose of the study, its duration, nature and consequences of research influences, rights
and obligations of the parties, the limits of confidentiality, and fixed the right of participants to refuse to
participate in the study and withdraw at any stage.

Data analysis

At the ascertaining stage of the research, in order to assess the level of children with visual impairments
socialization, as an indicator of the effectiveness of their social and pedagogical support carried out in an
educational institution, the following methods were used: theoretical ones: comparison, generalization and
systematization of scientific and theoretical data to study the state of the problem and ways to solve it; empirical
ones: purposeful observation, interviews, testing and questionnaires, namely: method «L. Scott’s observation
map», the method of «Assess the action» to study the level of forming students’ moral values (Kurganova,
Karabanova, 2004); observation, experimental conversation to diagnose communication development;
questionnaire of L.Bozhovych, N. Gutkina for diagnosing the level of learning motivation; analysis of activity
products to diagnose the level of general educational skills; Rene Gille's test film (Gille, 1959) for the study of
interpersonal relationships; S. Rosenzweig's method of socialization (Lukin, Suvorov, 1993); method of
L.Murenets «My landmarks» (Kolodna, Murenets, Primak, 2017); «Professional abilities» by L.Jovaishi
(Vrublevskaya, Zykov, 2004) for personal self-determination’s diagnosis.

RESULTS

The results of the study on the scale «isolation (seclusion)» by «L. Scott's observation map» at the beginning of
the experiment showed that almost half of students (50.33% of students with severe visual impairments) were
characterized by an average level of manifestation of this personality trait, directly related to behavior
respondents in a communicative situation. Almost a third of students (33%, respectively) have a high level of
isolation (seclusion), and 16.67% - a low level of isolation (seclusion). In our opinion, the results of the study on
this scale can be explained by insufficient expression of the need for communication in certain students (some
adolescents have high scores on this scale), low level of communication skills and (or) possible negative
experience of interpersonal interaction in the past.

According to the questionnaire «Need for communication» the most pronounced communicative needs of
adolescents are the need for impressions, the need to belong to emotionally significant relationships (child-
parent, family), the need for a caring, emotionally positive attitude, help.

Students with profound visual impairments often do not accept their self-image, so they do not want to
communicate with peers, considering the situation of communication as traumatic. However, we note that they
have a growing need to communicate with peers in the senior classes. This can be seen on the scale of «attitude
to a friend» in the test film by R. Gilles (38% - younger adolescents; 52.7% - older ones). The most pronounced
communication needs of adolescents with visual impairments are the need for emotional response; belonging to
emotionally significant relationships (child-parent, family); in the expression of attention, in a caring,
emotionally positive attitude.

The adolescents with profound visual impairments have the process of finding status in the group as normal, so
in the average adolescence they have an increased rate of conflict (12% - younger adolescents; average — 18.3%;
11.4% — older ones) and desire to dominate the group (21% - younger adolescents; 26.9% - average; 22.4% -
older ones). Low rates of sociability and inability to make decisions in situations of frustration are an obstacle to
normal interpersonal relationships in the team and successful socialization.

Analysis of the results of the students with profound visual impairments’ study at the beginning of the
experiment allowed to conclude that personality traits such as impulsiveness, anxiety, insecurity, loneliness,
aggression, low sociability and inability to make decisions in situations of frustration may be personality traits
adequate interpersonal relationships and successful socialization in the future.

The results of the observational study proved that all indicators of socialization in both groups are
approximately at the same level — below average. Particularly low indicators were on the scales: independence
(8.78% in EG and 8.93% in CG), self-determination (5.27% in EG and 5.36% in CG), autonomy (10.53% in EG
and 10,72 % in CG), communicative activity (7.02% in EG and 7.15% in CG).

Based on the analysis of the results of the observational experiment on the criteria of socio-pedagogical
support’s effectiveness (cognitive, motivational-value and personal-activity), three generalized levels of
socialization of children with profound visual impairments were identified: high, average and low ones.

The presence of a high level of socialization was found only in a small number of children with profound visual
impairments (8.78% in EG and 8.93% in CG), these children have integrative skills, sufficient autonomy, self-
acceptance, identification with peers, understanding of their own tendencies and abilities, understanding of

Journal for Educators, Teachers and Trainers JETT, Vol. 12 (3); ISSN: 1989-9572 105



J ournal for Educators, Teachers and Trainers

The LabOSior o

moral values and personal needs, know and follow the norms of social behaviour in interpersonal
communication with peers and adults, have a high communicative need, cognitive activity and motivation to
learn. They have full knowledge of their own future and the need to plan it (table 1).

The average level of socialization was stated in 36.85% of children with visual impairment in EG and 39.28% of
children in CG. These children’s vocabulary is at an average level. Children have knowledge of a specific
nature, do not always show cognitive interest in the social world, learning motivation is unstable. They have
established interpersonal relationships with students in the classroom, but are weakly establishing new social
connections. Knowledge of one’s own future life is incomplete. Integrative skills are partially formed (table 1).
A low level was found in half of the respondents (54.39% in EG and 51.79% in CG). These children are
characterized by speech inertia, low cognitive activity, superficial knowledge, problems with behaviour and
communication, have undeveloped practical and integrative skills, lack of independence and autonomy, low
level of learning motivation. They revealed the superficiality of knowledge about their own future, random,
unstable ideas (table 1).

Table 1: Levels of socialization of children before the introduction of socio-pedagogical support
methods (in %)

Levels of | Experimental group (students of secondary | Control group (students of special
socialization schools) schools)

High 8,78 8,93

Average 36,85 39,28

Low 54,39 51,79

Thus, the results of the study of the level of children with severe visual impairments’ socialization allowed to
create a complete pedagogical picture and gave grounds to state the need to work out and implement methods of
socio-pedagogical support of such children in the educational process.

The conducted ascertaining experiment allowed to create a complete pedagogical picture, to substantiate the
expediency of socio-pedagogical support of children with profound visual impairments, to determine the
components of such methods and to start its organization and implementation (formative stage of the
experiment) in training and rehabilitation centers.

The formative experiment is aimed at creating pedagogical conditions in the classroom and in extracurricular
activities of the training and rehabilitation center for a purposeful, personality-oriented process of forming social
competencies and soft technologies in students, which will ensure their successful socialization.

The training covered 57 students with profound visual impairments aged 11-18 (EG). The sample was
determined to include children of the same age, the same degree of visual impairment, with equal distribution by
gender, with representatives of rural and urban areas, as well as with regular education in special schools and
training and rehabilitation centers. Regarding the control group (56 students) the method of social and
pedagogical support was not implemented, the educational and correctional process was carried out in the
standard educational environment of educational and rehabilitation centers.

The basis of the structure of the methodology of socio-pedagogical support were the basic conceptual
provisions: cognitive, activity, personality-oriented and motivational-value and competence approaches, which
determined the content of the main methodology components: content (goals, objectives, principles, directions);
functional (stages, forms, methods and technologies); evaluation (criteria, levels).

The methodology was created on the basis of the following principles: interrelation of various forms of
educational activity (lesson, webinar, seminar, workshop, excursion, educational relay, elective, correctional
classes and various extracurricular activities); the principle of systematization, integrity, consistency, continuity
and succession of the educational process in the training and rehabilitation centre; compliance of teaching
methods with the current needs of New Ukrainian school; personality-oriented learning; individuality and
independence of decision-making; the principle of interaction and cooperation; the principle of integrativeness is
the acquisition of soft technologies and social competencies.

These principles were implemented through the relationship of the methodological associations of the centre
with work on the basis of cases (specific social situations that were provided to students to solve and consolidate
the knowledge gained in school and educational classes, in order to form in them basic competencies of
socialization.

The method of socio-pedagogical support on the basis of cases provides an opportunity to set tasks for students
and gradually achieve the result of their implementation by solving the problem situation.

The main purpose of the methodology is to create pedagogical conditions in the classroom and during
extracurricular activities for a purposeful, personality-oriented process of forming students’ social competencies
and soft skills, which will ensure their successful socialization.
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Case study algorithm: student perception of the situation and information provided in class — understanding of
the situation by students with explanations and questions — reproduction of information — understanding the
event, understanding the lack of information and competence to solve it — changing attitudes to the situation,
finding new motives for it solution, seeking help — a new solution to the situation, a new way of working — a
new competence. The method of individually selected cases allows to ensure the success of their
implementation for all students of the training and rehabilitation centre, regardless of the degree of violation.
The molding experiment was performed in 3 stages.

At the first stage, the structure of methodological support of social and pedagogical support is determined:
scientific-methodical and pedagogical council of schools, methodical associations of subject teachers, board of
trustees, representatives of social services and parents’ university.

The support team was created separately and the main forms of its activity were determined: diagnostic —
comprehensive study of the child taking into account the primary violation; prognostic - determination of
directions of correctional work, drawing up of the individual program of development, forecasting of results of
corrective and educational influence; correctional — implementation of personality-oriented training and
rehabilitation programs; conducting correctional and developmental classes; informational-consultative-
educational — timely and convincing informing of parents, pedagogical staff about children’s problems and
difficulties in learning; advanced training for specialists of institutions.

At the second stage, socio-pedagogical support of children was carried out with the help of cases, taking into
account the areas of their socialization (leading activities, communication, self-awareness) in the following
areas: working out educational and practical activities at the stage of primary school; development of individual-
personal and social-behaviuoral qualities of the child, interpersonal relations and communicative sphere;
formation of personal and professional self-determination, development of motivational sphere and self-
consciousness of institution’s graduates.

The main methods of work of the support team at the second stage of the experiment were: case method,
individual conversations, explanations; consultations, correctional classes, watching video materials on the
problem, dramatization games, training work, assignments, flash mobs, work of groups and electives, creation
of children’s school organizations.

Implementation of the methodology includes: creation the cases on the material studied in school and supported
by practical actions in extracurricular activities by teachers; creation of interdisciplinary situations, the
relationship between classroom work and extracurricular activities; actualization of basic knowledge before
solving cases; use of different communication methods in the student-student system; student-teacher
(explanation, help, support, mediation, demonstration of actions, joint design and planning); personal approach
in the formation of training groups to perform tasks-cases; individual motivation; independent work of the
student during the decision of a problem situation; variability of tasks (several correct solutions); demonstration
of algorithms for solving complex problems (conflict situations, situations of creating social ties); creation by
teachers of a model of communication and interpersonal communication while performing tasks.

The effectiveness of the method of socio-pedagogical support is proved by diagnosing the level of socialization
of children with profound visual impairments according to the criteria identified in the study at the third stage of
the experiment. To assess the effectiveness of the developed and implemented methods of socio-pedagogical
support of children with severe visual impairments, the following methods were used: sociometry in adaptation
by N. Kolominsky, method «Study of children’s socialization», by M. Rozhkov, test «Research of professional
interests and inclinations», questionnaire «Professional Abilities» by L. Jovaishi.

Thus, at the control stage of the experiment there were:

assessment of the level of socialization of children with profound visual impairments for whom the method of
socio-pedagogical support was introduced on the basis of the case method (EG) and the level of socialization of
children with profound visual impairments for whom the method was not implemented (CG);

comparison of control and experimental groups according to Student’s statistical criterion, analysis of the
obtained experimental data, formulated research conclusions on the effectiveness of the worked out
methodology, selected pedagogical conditions.

The effectiveness of experimental correctional work among the participants of the experimental group is
confirmed by indicators of increasing the level of well-being of relationships in the group: the level of well-
being in groups of children from medium to high has increased. The number of students who received 3 - 5
elections increased (from 35% - before the experimental correction work to 48.33% - after).

The normalization of interpersonal relationships is evidenced by a decrease in the level of isolation after classes
(1.4 times), conflict in groups by 1.3 times.

Indicative results were obtained after a correction program in a group of adolescents with profound visual
impairments. Significantly increased the ratio of friends, girlfriends in the experimental group from 24.65% to
40%, in the control group, it remained almost at the same level from 25.2% to 27.2%. Like the results of
sociometry, this fact indicates an increase in well-being in a peer group.
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Students with profound visual impairments have learned to respond more adequately in situations of frustration.
Boys and girls began to feel themselves as a part of the team, which gave them self-confidence. Interpersonal
relationships have become positive; students have become more communicative. Respondents showed a desire
to cooperate with the team, there was a desire to become an active participant in the life of the team — this is a
necessary quality for successful socialization.

Table 2: Comparative analysis of indicators of children with profound visual impairments’
socialization before and after the introduction of methods of socio-pedagogical support

Ne | Indicators Experimental group | Probability criteria
before after T p

1 | Social adaptability | 34,1% | 873% | 6,31 0,00

2 | Autonomy 8,5 % 169% | 4,99 0,001

3 | Morality 39,1% |887% |6,75 0,00

4 | Social activity 618% |887% |337 0,001

After the implementation of the experiment, a control diagnosis was performed with students according to the
method «Study of the children’s level of socialization» by M. Rozhkov. At the beginning of the experiment, the
results of the level of socialization in such indicators as autonomy in children with profound visual impairments
are very low - only 8.5% of children showed an average level of autonomy in behavior, independent planning
and action (table 2). At the beginning of the experiment, this figure doubled, but remained quite low, due to the
peculiarities of the development of a child with a primary sensory impairment - even with a systematically
organized social support of the child cannot overcome the violation of autonomy completely. According to the
results of the diagnosis, it can be concluded that at the beginning of the experiment the indicators of
socialization as social adaptability and morality of children in the education and rehabilitation center are quite
low (34.1% and 39.1% respectively), but at the final stage - consistently high - 87.3% of children have social
adaptability at the level of average and high; 88.7% of children have a high and average level of assimilation of
moral norms after the introduction of the system of social and pedagogical support.

The social activity of the children of the education and rehabilitation center increased from 61.8% to 88.7%. It
should be noted that social activity was at a sufficient level, but in addition to the quantitative indicator, the
quality indicator of such activity increased. Observation of children during classes and in extracurricular
communication showed the development of the social position of the student, the formation of social status «I
am a student», the growth of desire to attend classes and participate in social activities of the center and the city.
In addition, it is necessary to note the qualitative level of determinants of socialization in children of the
institution after the implementation of the program of social and pedagogical support. According to the results
of the indicators, teachers and psychologists of the institution note a significant increase in the level of
socialization of children according to the following criteria:

1) in the formation of psychological competencies of socialization:

- the confidence (self-control, self-control) increased,;

- the level of critical thinking increased,;

- the ability to solve their own problems increased;

- a steady interest in environmental events develops;

- the presence of their own views and the ability to argue them is formed;

2) in the development of the communicative sphere of students:

- the confidence in communicating with peers increased;

- the ability to cooperate and communicate in a group improved,

3) in the formation of instrumental skills and abilities:

- the desire and ability to maintain their health increased;

- the economic awareness increased,;

- the level of knowledge about the sources of searching for the necessary information increased,;

- the level of practical skills increased.

To determine the motives of socialization of graduates of the institution, their social landmarks, the method «My
landmarks» was conducted. Based on the results of the methodology, the following conclusions can be made
that the majority of graduates (30% of the respondents) are ready to develop, change and work on themselves
for the sake of success in people of the opposite sex. This is easily explained by the leading activities in
adolescence and adolescence. Note that the children chose several goals at once.

The training and rehabilitation center is located in the district center, so most students believe that they need
training and social activity in order to achieve certain opportunities to live in a big beautiful place (27% of
graduates). 19% of graduates dream of a beautiful life and see the purchase of expensive and fashionable things
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as the main goals of socialization. It should be noted that 24% of graduates have ambitious goals - 12% want to
be able to manage people, and another 12% of graduates dream of receiving honorary titles and awards.

The result of the implementation of the tasks is the successful admission of graduates to higher educational
institutions of I11-1V levels of accreditation (Fig. 1).

All graduates of the institution have chosen a profession and continue their studies. More than half of the
graduates of the institution (56%) became students of technical schools and colleges, 20% of graduates —
students of higher educational institutions of Ukraine.

Fig.1: The results of graduates’ professional self-determination

Qualitative and quantitative comparative analysis of the results of the experimental study at the ascertaining and
control stages of the experiment allowed to formulate generalized conclusions about a significant increase in the
level of socialization of the participants of the experimental group (table 3).

Table 3: Levels of socialization of children with profound visual impairments in control and
experimental groups (in %)

Levels Experimental group (students of secondary | Control group (students of special schools)
schools)
ascertaining control t/p ascertaining control t/p
experiment experiment experiment experiment

High 8,76 35,09 2,6/0,01 | 8,93 16,08 0,61/0,05

Average | 36,85 54,39 1,9/0,05 | 39,28 39,28 -

Low 54,39 10,52 4,4/0,001 | 51,79 44,64 0,79/0,05

The effectiveness of the method of socio-pedagogical support is proved by diagnosing the level of children with
visual impairments’ socialization according to the criteria identified in the study at the third stage of the
experiment.

Statistically significant indicators were determined in EG: the number of children with a high level of
socialization increased significantly (from 8.76% to 35.09%). The rate of children who had a low level
decreased significantly (from 54.39% to 10.52%).

The level of socialization in children of the control group has not changed. No significant improvement in the
presented indicators of all levels was detected. 51.79% of children have a low level at the beginning of the
observational experiment, and 44.64% of children after its end (t = 0.79; p>0.05).

The rate of success in the educational activities of EG children has doubled (p<, 0.001), the level of integrative
skills’ development has increased (from 34.1% to 87.3%); the average indicators of social activity (from 61.8%
to 88.7%) and morality (from 39.1% to 88.7%) increased, the level of motivational sphere of children with
profound visual impairments’ forming increased 2.5 times (p<, 0.001). The level of independence and
professional self-determination of high school students has significantly increased — CG graduates have chosen
a profession and continue their studies. More than half of them (56%) became students of technical schools and
colleges, 20% — became students of professional lyceums, 24% - became students of universities in Ukraine.
Minor positive changes in the control group are due to the fact that children study in training and rehabilitation
centers or special educational institutions, and they are carried out programmatic educational and correctional
work, which provides a certain result. But without a specially organized socio-pedagogical support aimed at the
development of social competencies as a prerequisite for the child's socialization - this result is insignificant.
According to the study, compared with the control group, the experimental level of children's communication,
level of integrative skills, level of autonomy, self-acceptance, understanding of their own tendencies, needs and
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abilities, their use for self-actualization and growth, creation of own spiritual and moral values motives for
leading activities. The children of the experimental group know and follow the norms of social behavior in
interpersonal communication with peers and adults, have a high communicative need and motivation to learn.
Children have knowledge of both concrete and abstract nature, purposefully show cognitive interest in the
natural, visual and social world, can establish cause-and-effect relationships. The level of perceptions of visually
impaired children about the plan of the future, about the consistency in planning and the need to plan their own
lives to achieve any life goal, about the future family and profession has increased significantly in the
experimental group; children learned to design life plans; planning your time, planning an event for the short
and long term, comparing your own achievements in the past and present, planning achievements in the future;
received and mastered the knowledge of the need to establish social ties, learned to seek help and establish
interpersonal relationships, mastered the skills of social and normative behavior.

Thus, the results of the study proved the effectiveness of the implementation of socio-pedagogical support
methods, their ability to ensure full socialization of a child with profound visual impairments in conditions of
inclusion in conditions of training and rehabilitation centers.

DISCUSSIONS AND CONCLUSIONS

The conducted research demonstrates the connection between studied scientific literature and the obtained
results. Thus, the work of I. Shishmentsev presents the method of socio-pedagogical support of adolescents with
intellectual disabilities in order to form their moral competencies both at the Ukrainian literature lessons and
extracurricular activities. The author uses interactive methods of working with adolescents, introduces elements
of theatrical performances (Shishmentsev, 2017). I. Ivanenko’s research presents methods of social support for
special schools graduates in order to form their ideas about the future family and relevant social competencies’
development. The author includes dramatization games, trainings, discussion of situations after watching movies
on a given topic into practice of work with adolescents with intellectual disabilities (Ivanenko, 2015). But the
authors consider a separate category of children with special educational needs, namely - with intellectual
disabilities. Socio-pedagogical support of children with visual impairments was considered in the work of
N. Kolodna (Kolodna, 2011; Kolodna, 2017). The author insists on a comprehensive combination of social and
rehabilitation components of support. It should be noted that the methodology of cases has not been the subject
of research in special education in terms of the forming competencies of people with visual impairments yet.
Our author’s method of using specific social situations for the forming social competencies in adolescents
differs from traditional methods presented in the research of Ukrainian scientists, by the fact that in solving
cases students have the opportunity to simultaneously form any social competence and control its level of
formation in an adolescent. In addition, for the first time in the practice of correctional education, we have
declared not only correctional classes, but also extracurricular activities as a developmental environment for the
competencies’ forming.

Thus, based on the theoretical analysis of special and social pedagogical literature, it is found that socio-
pedagogical support is a system of consistent, comprehensive, socially oriented pedagogical activities of a team
of specialists that provides processes of individualization of the student’s personality, creates conditions for self-
determination. abilities, protects the rights of the student. The method of social and pedagogical support of
children with profound visual impairments in the conditions of the educational and rehabilitation center is
worked out and introduced. The main components of the methodology of socio-pedagogical support of the child
are determined: experimental, productive, normative, corrective, informational ones, and its functions within the
educational process: diagnostic support, counseling, information and methodological support, organization and
management. It is established that comprehensive socio-pedagogical support by a team of specialists should be
based on basic methodological principles that allow to create and implement effective innovative technologies
for teaching children with special educational needs, aimed at developing all areas of child socialization (leading
activities; interpersonal relationships and communication; self-awareness). The main indicators of efficiency of
social and pedagogical support methods in various spheres of socialization of the child are defined: in the sphere
of leading activity — knowledge and idea of the world around, forming skills of educational and practical
activity, development of interests, educational motivation, inclinations and abilities; in the field of interpersonal
relations and communication — forming communicative and joint activities, interpersonal relations; ability to
resolve conflict situations, possession of socially acceptable behavior; in the field of self-awareness — forming
life goals, personal and professional self-determination, the development of social motivation, self-awareness
and reflection. Based on the indicators of the effectiveness of socio-pedagogical support and criteria (cognitive,
motivational-value and personal-activity), three generalized levels of socialization of children with profound
visual impairments in the educational and rehabilitation center are identified: high, average and low ones. It was
found that at the beginning of the experiment, less than 9% of students had a high level of socialization. On the
contrary, half of the respondents (54.39% in the experimental group and 51.79% in the control group) had a low
level; these children are characterized by communication and behavioral disorders, low cognitive activity,
limited unsystematic stock of knowledge about the world around them, have unformed practical and integrative
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skills, insufficient level of independence and autonomy, low level of educational motivation. A set of socio-
pedagogical technologies for organizing the process of socialization of students with visual impairments based
on the case method — an interactive learning technology for the formation of competencies and personal
qualities based on solving real and simulated social situations that require analysis, additional knowledge and
independent solution was worked out and tested. The effectiveness of the implementation of the experimental
methodology was confirmed: the success rate in children’s educational activities doubled (p<, 0.001), the level
of development of integrative skills increased (from 34.1% to 87.3%); the average indicators of social activity
(from 61.8% to 88.7%) and morality (from 39.1% to 88.7%) increased, the level of formation of the
motivational sphere of children with profound visual impairments increased 2.5 times (p <, 0.001). The number
of children with a high level of socialization increased significantly (from 8.76% to 35.09%) and the rate of
children with a low level decreased (from 54.39% to 10.52%).

The result of the implementation of socio-pedagogical support method is the professional self-determination of
secondary education graduates with visual impairments — their successful admission to higher education
institutions of 111-1V levels of accreditation. All 100% of graduates who participated in the experiment have
chosen a profession and continue their studies. More than half of the graduates (56%) became students of
technical schools and colleges, 20% of graduates —students of higher education institutions of Ukraine.

Thus, the use of methods of socio-pedagogical support of children with profound visual impairments solves
most of the problems associated with their personal, life and professional self-determination.

Further study is needed in the study of socio-pedagogical support of people with visual impairments after
graduation, as well as the issue of autonomy as a component of socialization within the socio-legal and
defectological approaches. It is advisable to continue experimental work in the direction of forming ten main
social competencies of the New Ukrainian School for children with visual impairments, which will ensure their
successful personal, professional self-determination and socialization.
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