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This paper presents a genre analysis of the preface section in academic textbooks, specifically 
twenty-two preface sections from the closely-related fields of linguistics and applied linguistics. 
Using a move structure analysis such as those proposed by Swales (1990) and Bhatia (1993), four 
moves were identified to account for the different rhetorical purposes employed by writers of 
preface sections to create a niche and establish the importance of their textbooks. These moves 
comprise: establishing the needs of the readership, establishing their orientations like purpose 
and audiences, outlining of the scope of the chapters, and finally acknowledgments. This move 
structure reflects the textual strategies used by writers to achieve the rhetorical purposes of the 
preface sections. It is suggested that these findings could be incorporated into instructional 
literature for writers wishing to start book projects, and that they may also be helpful for 
English as a Foreign Language (efl) teachers in selecting materials for their classrooms based 
on their external evaluation of academic textbooks. 
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. . .

La autopromoción de los libros de texto académicos  
en la sección del prefacio: un análisis de género

Este artículo presenta un análisis de género del prefacio de los libros de texto académicos, en 
concreto veintidós prefacios en los campos de la lingüística y la lingüística aplicada. Mediante 
el uso de un análisis basado en la estructura del movimiento, como los propuestos por Swales 
(1990) y Bhatia (1993), se identificaron cuatro movimientos que explican las distintas 
finalidades retóricas empleadas por escritores de prefacios para crear un nicho y establecer la 
importancia de sus libros de texto. Estos movimientos incluyen: establecer las necesidades del 
público lector, establecer sus orientaciones, como la finalidad y el público receptor, perfilar el 
ámbito de los capítulos y, finalmente, los agradecimientos. Esta estructura de movimientos 
refleja las estructuras textuales empleadas por los autores para conseguir las finalidades 
retóricas de las secciones del prefacio. Se sugiere que estas conclusiones podrían incorporarse 
a la bibliografía educativa para quienes deseen iniciar el proyecto de un libro y que pueden ser 
de ayuda para el profesorado de Inglés como lengua extranjera (efl) a la hora de seleccionar 
materiales para sus clases basándose en su evaluación externa de los libros de texto académicos. 

Palabras clave: género; mezcla de géneros; movimiento; prefacio; categorías funcionales; 
estrategias textuales.
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1. Introduction
Over the last three decades, esp (English for Specific Purposes) researchers have employed 
genre analysis extensively to examine academic texts and their related discourses (e.g. 
Bhatia 1993, 1997, 2004; Dudley-Evans 1986; Hopkins and Dudley-Evans 1988; Hyland 
2000, 2004; Hyon 1996; Martin et al. 1987; Paltridge 1997; Swales 1981, 1990, 2004; 
Thompson 1994).1 This interest in genre analysis has to a large extent been motivated 
by pedagogical concerns, especially the need to provide comprehensible patterns of 
academic texts to assist efl learners and writers to understand and enter the discourse 
communities and communicate effectively. As Swales argues, “a genre comprises a class 
of communicative events, the members of which share some set of communicative 
purposes” (1990: 58). Based on this definition, he introduced his pioneering cars 
(create a research space) model for the introduction sections of ras (research articles). 
Despite interest focused on almost all sections of the ra, the introductory sections of 
the academic genre have received special attention, many following Swales’ cars model 
(1990).

Swales’ definition views the concept of genre as centrally related to communicative 
purpose and the ways in which communicative needs can shape or affect both surface and 
deep rhetorical structure. Rhetorical structures, however, as Bhatia points out, may not be 
static, a fact which is especially true in the current, competitive academic climate (1997). 
Because of their dynamic nature, there can often be a mismatch between genres described 
in terms of static values and the changing realities of the academic settings. As a result, 
Bhatia, based on his 2004 research on promotional genres, introduced the notion of 
genre-mixing in academic settings. He believes there is an interaction between discourses 
or, to put it another way, that new discourses emerge from within other discourses. In 
addition, Bhatia views genre as concerned with textual space, socio-cognitive space, and 
social space (Tardy and Swales 2008). This genre-mixing notion is relatively new in genre 
theory, and both text and context have been considered key factors in the analysis of 
professional genres. 

In the early conceptualizations of genre, the focus was more centrally on text, context 
playing a less important background role. However, more recent versions assign context 
a more important role, and there have been attempts to redefine genre as a configuration 
of text-internal and text-external factors (Bhatia 2008), thus highlighting two kinds of 
relationships involving texts and contexts. Firstly, those that are intertextual in nature, that 
is, within and across texts and focusing primarily on text-internal properties. And secondly, 
interactions within and across genres, principally involving text-external resources, which 
can be viewed as interdiscursive in nature (Bhatia 2004). Interdiscursivity thus accounts for 

1 I would like to express my gratitude to Professor Azirah Hashim, my supervisor at the University of Malaya, 
Malaysia, for her longstanding support through the process of my PhD program. My special thanks go to Dr Ian 
Bruce for his constructive feedback on the previous draft of this article. Finally, I really appreciate the feedback and 
useful suggestions from the chief editor and the two anonymous reviewers. 
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a variety of discursive processes and professional practices, often resulting in the mixing, 
embedding, and bending of generic norms in professional contexts. It may operate at all 
levels; generic, professional practice, and professional culture, and it is also claimed that 
it allows a more comprehensive analysis of genres in professional practice (Bhatia 2004). 
In order to show interdiscursivity, this study focuses on introductory sections of academic 
textbooks as a frequently found sub-genre in academic communication. There is a wealth 
of research on articles, lectures, book reviews, introductory chapters of textbooks, business 
letters, and so many others to name, but few studies have addressed introductory genres 
in academic textbooks and the interdiscursive processes involved. Prefaces to academic 
textbooks, while providing an overview of the book, may also have a promotional 
purpose, an increasingly common phenomenon in the current professional climate 
(Bhatia 1997, 2004). In the following paragraph, definitions of academic textbooks and of 
introductory sections are briefly presented.

Academic textbooks obviously constitute an important pedagogic genre in academic 
and professional settings. According to Swales (1995), academic textbooks should not 
be excluded from the set of research-process genres because they can combine and apply 
recent scholarship, incorporate new research findings and generate interesting new 
topics worth further study; Swales thus terms them “hybrid genres”. It has also been 
suggested that academic textbooks are a component of the systems of genres, which 
orchestrate both academic life and related verbal behaviors. Hyland, for instance, suggests 
that “university textbooks are something of a neglected genre; little is known about 
their rhetorical structure and their relationship to other genres” (2000: 14). Moreover, 
academic textbooks have a great impact on both scholars and novices and provide 
professional writers with the means to disseminate their vision of their disciplines. 
These multiple audiences and purposes of academic textbooks, Hyland believes (2000), 
link them to their disciplines in interesting ways, and highlight the relationship 
between disciplinary discourses and related social practices. In such books, it is possible 
to see the evidence of other texts, such that discourses comprise other discourses, i.e. 
they demonstrate ‘interdiscursivity’ (see Fairclough 1992; Bhatia 1997). Moreover, the 
academic textbook genre is a good example of evolving discourses or interdiscursive 
discourses in its multiple purposes and audiences. Stakeholders in the genre include not 
only teachers, learners and academic colleagues who use them in academic education 
contexts, but also publishers and those involved with the genre as a commercial product 
in the increasingly globalized academic publishing industry. This appears to more than 
justify the analysis of the academic textbook genre to reveal its discourse norms and 
the comprehensible patterns of the overall genre and its sub-genres, particularly preface 
sections. However, before stating the main aim of this study it is necessary to clarify the 
nature of introductory pages, that is, the foreword, introduction and preface sections as 
used in academic textbooks.

In the front matter pages of academic textbooks there are usually a few introductory 
sections positioned before the contents page which are not part of the text. An exception 
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may be made when such sections are so long that they push the contents page too far 
into the book (Lee 1979). These front matter pages may include: foreword, preface by the 
editor, preface, acknowledgements and introduction. Although the sequence may vary, it 
has been suggested that these sections share the same communicative purpose in terms 
of introducing the book, as well as perhaps minor purposes like offering comments and 
promoting the writers’ work (Bhatia 1997). It is not always clear how a preface, foreword 
or introduction differ and the terms are often used interchangeably, an understandable 
tendency given that there are no clear definitions in most dictionaries. The useful 
distinction is that a preface is about the book as a whole, a foreword provides a comment 
on the book by someone other than the writer, and an introduction discusses the text 
itself. It is the preface section of academic textbooks that has been selected as the main 
focus of this paper.

Material normally included in a preface section consists of reasons for undertaking the 
book, methodology, acknowledgements, and sometimes permissions granted for the use of 
previously published material. Sometimes, when an acknowledgements section is lengthy, 
it might be placed in a separate section following the preface (see The Chicago Manual 
of Style). Based on the genre approach of Swales (1990) and Bhatia (1993), this study 
examines preface sections of academic textbooks in terms of possible ‘move structures’ 
and the type of signaling (i.e. linguistic or textual devices) that may introduce such moves 
and the steps involved. For this purpose, a move can be defined as “a text segment made up 
of a bundle of linguistic features which give the segment a uniform orientation and signal 
the content of discourse in it” (Nwogu 1991: 114). Such a segment may be shaped by a 
specific communicative function, hence a move in a text is considered as a functional unit. 
This study therefore also tries to clarify the functional value of each move. In addition, the 
study also explains and evaluates the nature of introductory genres of academic textbooks, 
particularly preface sections in terms of their interdiscursive elements and the type of 
genre-mixing that takes place. In summary, the present study, hence, aims to identify 
dominant move patterns in preface sections of linguistics and applied linguistics academic 
textbooks, and to investigate the use of typical interdiscursive processes such as genre-
mixing.

2. Method
2.1. Data
The (raw) material for this study was twenty-two preface sections from the same number 
of academic textbooks in the fields of linguistics and applied linguistics published 
between 1970 and 2005 randomly selected from the library of the Faculty of Languages 
and Linguistics, University of Malaya, Malaysia. 

These books are all commonly used sources for undergraduate and postgraduate 
English language students who are majoring in esl (English as a Second Language) 
or in Linguistics at this Faculty. Full bibliographical details are given in the 
Appendix.
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2.2. Data Analysis Procedure
As mentioned in the introduction, the main framework for this investigation was Swales’ 
(1990) genre analysis because it offers a broad perspective. After the moves analysis of the 
prefaces, following Swales’ theoretical framework, was completed, a move structure model 
was proposed based on Swales’ cyclical approach, which identified the steps and textual 
devices in the data. Thus the investigation employed both top-down and bottom-up 
procedures: a two-layer analysis in terms of moves and steps which is an accepted method 
of genre analysis. 

In the top-down procedure, moves were identified on the basis of function or content 
of the prefaces (the data of this study). In the bottom-up procedure, the identified moves 
were analyzed and so steps of the prefaces were realized and distinguished on the basis 
of certain move markers and textual devices. Therefore, the principles of the analysis 
were as follows: the data comprised was the unit of the move which is the basic unit 
of analysis in esp genre analysis and whose analysis identifies specific communicative 
purposes. According to Swales’ model (1990), the Introduction section in a ra includes 
three basic moves, each of which can be realized by either a single step or a series of steps 
(see Figure 1).

Move 1: Establishing a territory: Declining
Step 1 Claiming centrality and/or Rhetorical
Step 2 Making topic generalization(s) and/or Effort 
Step 3 Reviewing items of previous research
Move 2: Establishing a niche:
Step 1A Counter-claiming and/or 
Step 1B Indicating a gap and/or 
Step 1C Question-raising and/or 
Step 1D Continuing a tradition
Move 3: Occupying the niche:
Step 1A Outlining purposes or 
Step 1B Announcing present research or Weakening 
Step 2 Announcing principal findings or Knowledge
Step 3 Indicating RA structure

Figure 1. Swales’ cars model (Swales 1990: 141)
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In order to examine more closely Swales’ assertion that textual boundaries between 
moves can be identified based on content and linguistic or textual devices, we will examine 
4 examples below and analyze them with reference to Move2step1B —indicating a gap— 
according to the model (Fig 1) presented above. My italics, used to identify components 
of the texts referred to in subsequent comments:

(1) the implementations of Swales’ move analysis by subsequent researchers are limited in 
many aspects. For instance, many move-based studies tend to involve a relatively small 
number of texts (e.g., Peng 1987; Williams 1999; Wood 1982), limiting the generalizability 
of the results. Moreover, few move-based studies (e.g., Nwogu 1997; Posteguillo 1999) 
have worked with a representative corpus, 

(2) However, the previously mentioned methods suffer from some limitations.
(3) In spite of its importance, this genre has so far received little attention. Even Connor and 

her colleagues, who have conducted quite a few studies on grant proposals (see Connor 
2000; Connor and Mauranen 1999; Connor and Wagner 1999; Connor and Upton 
2004), have neglected this sub-genre in their research.

(4) Until recently, however, scant attention has been paid to the analysis of the characteristic 
features of academic speech, partly perhaps because of its less prestigious epistemological 
status, but also more mundanely because of the greater difficulty in accessing and 
deconstructing oral corpora.

In examples 2 and 4 the moves open with a contrastive comment like however; the 
other most commonly used signals in the data studies being nevertheless, yet, unfortunately 
and but. Gaps may be also signaled lexically either by the use of verbs (with negative 
connotations) such as ‘suffer’, ‘neglect’ and ‘limit’ or in the phrases such as a relatively 
small number of texts, scant attention . . . paid, few move-based studies, and limiting . . . the 
results. 

In order to identify the move patterns, recurring moves in all 22 prefaces examined 
were identified and color-coded. This involves knowledge of the field of applied linguistics 
and the types of communicative purpose and linguistic features of the texts, but it is an 
intrinsically subjective exercise, as are the choices made by the author of the texts at the 
time of writing. Halliday proposes that textual or linguistic elements have an enabling role 
(1994), facilitating the creation of discourse by helping writers to create and organize texts 
which make sense within their contexts. Hyland (2005) further asserts that these textual 
devices act as elements of the writer’s interpersonal decisions to make meaningful and 
coherent relations in their texts, which it could be contended guide readers toward the 
writer’s intended meanings and interpretation. At the same time Dudley-Evans suggests: 
“Decisions about the classification of the moves are made on the basis of linguistic 
evidence, comprehension of the text and understanding of the expectations that both the 
general academic community and the particular discourse community have of the text” 
(1994: 226).
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After being identified and marked in the texts, the move structures were analyzed 
to ascertain dominant patterns using the sentences or paragraph as the unit of analysis. 
Where more than one move appeared in a sentence it was coded as containing two moves. 
The texts were then analyzed in terms of the writer’s textual strategies applying a qualitative 
bottom-up procedure that required all features of the text to be taken into account.

The subjectivity of qualitative research such as moves analysis (Bachman and 
Palmer 1996; Gamaroff 2000) often leads to a questioning of the reliability of its results 
and conclusions. For example, Shohamy et al. believe that if there is no inter-rater 
reliability there can be no validity (1992). Thus, in order to assess the reliability of move 
boundary identification in this study, an inter-rater was invited to independently analyze 
11 randomly selected prefaces from the 22 studied. This second rater is a PhD holder 
in applied linguistics and clearly possesses extensive experience and expertise in reading 
academic texts in applied linguistics, as well as already being familiar with the notion of 
move identification. 

Following specific training, the second rater was asked to mark and identify moves 
in the texts and his work was then compared to the author’s. The percentage agreement 
between the two raters was calculated and used firstly to check the appropriateness of the 
first rater’s assessments and secondly to illustrate the level of inter-rater reliability. This 
was done by summing all agreements between the two raters in move identification (30), 
multiplying by 100 and dividing by the total number of moves identified (38) resulting in 
a percentage agreement rate of 79%. In spite of some differences in move identification, 
this suggests high overall inter-rater reliability in this study. 

3. Results 
Analysis identified a four move structure: Move1: Establishing the needs of the 
readership; Move2: Establishing orientations; Move3: Introducing chapters and scope; and 
Move4: Acknowledgements, with the first three occurring most frequently. To facilitate 
understanding and discussion of the results in the subsequent sections, the rhetorical 
move pattern is delineated below:

 
 M1: Establishing the needs of the readership
 M2: Establishing orientations
  By Step1: Purpose and/ or
   Step2: Announcing audience
 M3: Introducing chapters and scope
 M4 Acknowledgements

 
Figure 2. The rhetorical move pattern of the preface section in academic textbooks
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The findings of this research are, to some extent, at odds with Kuhi’s (2008) study 
examining dominant patterns of move structures in 21 prefaces of textbooks, also applying 
Swales’ analysis. He identified four major moves in his data: (1) purpose, (2) audience, 
(3) introducing chapters, (4) acknowledgement. While it should be emphasized that 
he did not address the concept of genre-mixing, his findings indicated the two most 
frequent moves (i.e. Announcing Audience and Acknowledging), that is to say they 
were most commonly employed, whereas these categories are the least frequent moves 
found in the present study. From Tables 1 and 2 below it can be seen that the current 
study found Move1 (22 instances), Move2step1 (24) and Move3 (17) to be the most 
frequent. In fact, the findings of this study go some way to support the work of Bhatia 
(1997), who demonstrated only two major moves: Move1: Establishing the needs of the 
potential readership and Move2: Describing the book, which closely correspond to Move1 
and Move3 of the current work. 

Table1 shows the total number of occurrences of each move type in the prefaces 
examined along with the frequency of their occurrence at different positions in the texts. 
It can be seen that at position 1 Move1 and Move2step1 were considerably more common 
than other moves (12 and 10 times respectively) whilst in position 2 Move2step1 was by 
far the most common move type, occurring 10 times compared to the next most frequent 
moves (Move1 and Move2step2) which both occurred 5 times. At position 3, Move3 was 
clearly more frequent and at position 4, Move4. 

Move Number of Number of Number of Number of Number of Total number of 

Types times in 1st times in 2nd times in 3rd times in 4th times in 5th occurrences
 position position position position position

Move1 12 5 4 - 1 22
M2s1 10 10 2 2 - 24
M2s2 0 5 6 - 1 12
M3 0 1 6 9 1 17
M4 0 0 1 3 6 10

Table 1. Frequency of occurrence for the different types of move  
at various positions in the preface sections studied

Table 2 indicates the order of occurrence of the different move types (move structure) 
and the move patterns discerned in the data and the total number of moves used in each 
preface.

The most common move structure employed consisted of 3 moves (7 prefaces), followed 
by 4 move structures. In order to identify the moves and names, theme, a functional/
discoursal orientation was adopted. The following section considers the functional values 
of the moves described, and it also indicates the textual devices used by the writers.
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Preface Moves Number of Order of Moves
Number  Types of 
 m1 m2 m3 m4 Total Moves
  m2s1 m2s2  Number
     of moves
1 1 1 1 1 1 5 4 m2s1-m2s2-m1-m3-m4
2 1 1 1 - - 3 2 m2s1-m1-m2s2
3 1 2 - 1 - 4 3 m2s1-m1-m2s1-m3
4 1 1 1 - - 3 2 m1-m2s2-m2s1
5 1 2 - 1 - 4 3 m1-m2s1-m3-m2s1
6 1 1 - 1 1 4 4 m1-m2s1-m4-m3
7 1 1 - 1 1 4 4 m2s1-m1-m3-m4
8 1 1 1 1 1 5 4 m1-m2s1-m2s2-m3-m4
9 1 1 - - - 2 2 m1-m2s1
10 1 - - - - 1 1 m1
11 1 1 1 -  3 2 m2s1-m2s2-m3
12 1 1 - - - 2 2 m1-m2s1
13 1 1 1 1 1 5 4 m1-m2s1-m2s2-m3-m4
14 1 2 1 1 1 6 4 m2s1-m2s2-m1-m2s1-m3-m4
15 1 1 1 1 - 4 3 m1-m2s1-m3-m2s2
16 1 1 - 1 1 4 3 m1-m2s1-m3-m4
17 1 1 - 1 - 3 3 m2s1-m3-m1
18 1 1 1 1 - 4 3 m1-m2s1-m2s2-m3
19 2 1 1 1 - 5 3 m2s1-m2s2-m1-m3-m1
20 1 1 - 1 1 4 4 m2s1-m1-m3-m4
21 1 1 1 1 1 5 4 m1-m2s1-m2s2-m3-m4
22 1 1 1 1 1 5 4 m2s1-m1-m2s2-m3-m4

Table 2. Move Structures and Number of Types of Moves in each of the Prefaces

3.1. Establishing the needs of the readership
This was one of the most frequent moves identified, appearing in 21 of the 22 prefaces and 
occupying the initial position in 12 of them. Writers employed this move to establish a 
niche in the relevant field of study and it can be considered a typical promotional input as 
demonstrated by example (5) below:

(5) Although there are now a number of excellent textbooks on the methods of teaching 
English... we have lacked a short, concise text on the testing of esl... It is hoped that this 
little book will help to meet the need by providing... (Preface 8)

The textual devices highlighted in the above example (Although, we have lacked and 
will help to meet the need) serve to emphasize both the gap in the market and this textbook’s 
aim to fill it, thereby attempting to persuade the reader to purchase or use this book. The 
use of the textual strategy (ts) of contrastive comment (such as the Although above) in 
this move is common according to Bhatia’s (1997) findings. The current research found 
that writers made use of the following tss in order to establish a niche: lexical negation (ts 
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a), contrastive comment (ts b), logical conclusion (ts c), and expressing needs (ts d), all of 
which are illustrated in the following examples.

(6) I hope, therefore, this  . . . will do something to resolve the continuing crisis. (ts c, 
Preface1)

(7) As a result, the book looks at . . . in a way that may be unfamiliar to some readers. Readers 
must be drawn in... (respectively tss c, a and d, Preface 2)

(8) After having engaged with the knowledge in this introductory book, you should be able 
to move on to more advanced books... Applied Linguistics is a big field and one person 
cannot be an expert in all areas. (ts c and a, Preface 7)

(9) It is clear to me that if learners are to develop… they need to use... the most important 
reason for writing this book is my wish to see sla develop... I do acknowledge the need 
for... This is not a ‘how to book’ (although I can see the need for such a book). (ts d, 
Preface12)

(10) Seldom, however, have we had the opportunity to connect in substantive ways technology 
use to methods for teaching... There are many reasons for this frustrating division between 
our work and technology instructors... there are a lack of rich instructional models… for 
integrating technology with language learning. (ts a & b & a, Preface16)

(11) This book is just an initial exploration in… There are many gaps… (ts a & d, Preface19)

Functionally, through this move writers are trying to show a need for their academic 
textbook and that it contains accredited knowledge in the relevant field of study. They 
are also looking for readership, as research article introductions do, and as Swales (1990) 
argues also happens indirectly in academic texts introductions. Since Bhatia believes 
(1997) genre-mixing to be a typical discursive process (that is to say, it may be one of the 
interdiscursive processes used to facilitate interactions within and across genres involving 
primarily text-external resources), analysis of internal- and external-textual resources can 
identify and explain these patterns and discourse norms used in texts. Typical textualisation 
patterns have been discerned, although in real life situations expert members of discourse 
communities exploit them to create novel patterns (Berkenkotter and Huckin 1995). 
In the current work numerous instances of genre-mixing were found in the prefaces 
examined. The examples below demonstrate how the writers’ promotional intentions and 
positive attitudes interact and are mixed. My italics, used to identify components of the 
texts referred to in subsequent comments:

(12) ... to ensure that each chapter contains an authoritative treatment of an area; it is 
co-authored by two leading international specialists. (Preface 7)

(13) We have tried to take a broad and inclusive view of what is meant by... our examples 
reflect concepts from a variety of perspectives in... the book is designed to address issues 
important for research... we have attempted to cast a similarly wide net in our coverage of 
topics… (Preface14)
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(14) This may reflect a deeply ingrained bias in traditional educational systems toward 
dividing… Our experience confirms what recent research says about the lack of access to 
technology for tesol teachers (Wetzel and Chisholm, 1998)… Wiburg, in her work with 
teachers…, has found that…(Preface16)

(15) … we have had enthusiastic responses from readers… the continuing positive feedback and 
the dramatic growth of… made us aware that the book needed to be brought up to date. 
(Preface18)

(16) … the origins of this book can be traced to introductory courses on language taught at the 
University of… to the suggestions and criticisms of several hundred students who forced me 
to present what I had to say in a way they could understand. (Preface 20)

Adjectives like authoritative, leading international, broad and inclusive, important, 
continuing positive and dramatic (examples 12, 13, and 15 respectively) and the stating 
another person’s opinion about the textbook (examples 14 and 15) are used to describe 
and evaluate it in a positive light. In addition, some referenced the fact that they were only 
persuaded to publish at the insistence of their students, fellow researchers or publishers 
(example 16). These strategies are salient features of promotional genres, and the current work 
thus demonstrates the mixing of preface and promotional genres. Stance and engagement 
features were found to be numerous in the prefaces studied. Some examples follow:

(17) This volume has been a long time in the making: my professional life and research have 
been devoted to... I became a tenured faculty member… throughout my professional life, 
I have conducted research… and immersed myself in… I use this reading, and my long 
experience as a teacher, in attempting to… (Preface 5)

(18) This book has developed out of my experience as a language teacher and researcher 
over the past twenty years… because I have never viewed my  . . . roles dualistically… 
(Preface 6)

(19) In this book we take a primarily linguistic approach… We examine how humans 
use language… We call on insights from all of the inter-disciplinary areas… but our 
primary interest is… we have necessarily had to impose constraints on our discussion… 
(Preface 9)

(20) … you’ve picked up this book because you want to improve your business communication 
skills. You realize that effective communication gives a professional impression of you… 
I would love to hear from you if… (Preface 10)

(21) I decided to write a book about task-based… for a number of reasons… One is my personal 
commitment to… (Preface 12)

(22) … Surveys of even a subdiscipline within this growing field now require hundreds of 
bibliographic entries to document… In this mélange of topics and issues, assessments 
remains an area of intense fascination… This book provides the teacher trainee with a clear, 
reader-friendly presentation of the essential foundation stones of language assessment, 
with ample practical examples to… (Preface 21)
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Such stance and engagement features are used to present and show the writer’s 
intentional position and positive attitudes towards their academic textbooks as a product 
as well as in order to present their attitudes, evaluation, feelings and judgments (Hyland 
2005). The writers have also tried to engage their addressees and readers through using the 
pronoun you and bringing the readers into their discourses in order to indicate the readers’ 
need for such a product, features similar to those employed in the advertisement genre. 
This identification of individual and typical genres belies the real life situation where these 
genres are often seen in mixed and hybrid forms (Fairclough 1993). In the examples above 
(17-22), features include explicit self-representation elements (such as: I, my, me, myself, 
we, and our), boosters (such as: never, to ensure that, examine, call on, have to refer to, 
confirm, present, It is clear to…, give, introduce, familiarize, and do know), and potential 
positive adjectives to show the writers’ attitudes (such as: professional, tenured, long, 
authoritative, influential, primary, personal, the most important, important, demanding, 
ample practical, extensive, and critical). In many of the examples, the writers have intruded 
into these texts in order to show their positive attitudes, evaluations and feelings toward 
their books (my professional life, my long experience, give you a broad overview, introduce you 
to important areas, refer the reader to standard works, chosen certainly profitable approaches, 
my personal commitment, the most important reason is my wish, take a critical view of, feel 
that you do know, reflects my own experience). The explicitness of writers using intentional 
positions and potential positive adjectives and attitudes in this way produces a default 
interpretation of preface as a piece of promotional genre. These prefaces also indicate that 
the writers try to bring the readers’ attention to the society’s demand for their products. 
In addition to the use of reader’s pronoun, the reader is also talked to using directives, 
questions (you, you realize that…, you do know…, we must have it, it will introduce you… 
and familiarize you, …take a critical view of, I would love to hear from you, etc.) which have 
an enabling role. 

Writers need to show a clear stance towards their readers when describing their 
academic textbooks in order to convince them of their credibility, the validity of and need 
for their books. The inclusion of adjectives, self-representation markers, boosters, and 
readers’ pronouns all contribute to displaying an appropriate stance, indicating the writers’ 
views and opinions. Thus it can be said that, in this study, there appear to be interactions 
within the writers’ promotional intentions and the communicative purposes of their 
academic textbooks.

3.2. Establishing orientations
This was the second most frequently observed move and was subdivided into 2 sub-moves 
or steps; purpose (Move2step1) and audience (Move2step2), which appeared in 21 and 
12 of the prefaces respectively with the purpose sub-move occupying the second position 
in 10 prefaces and the audience sub-move the third position in 6 prefaces (according 
to Table1 and 2). By using this move, the writers establish the orientation of the book 
and described why it has been written and produced. They also usually announce their 
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audience and express their hope that individuals will be able to take advantage of the 
books.

3.2.1. Purpose
The importance of this sub-move is illustrated by its use in all but one of the prefaces 
studied. A variety of different textual strategies were found to be employed:

A.
B. Writer(s) + Verb
— (Preface1) I have attempted in this book to… 
— (Preface 4) Our aim was to present…
B. Noun phrases
— (Preface 3) the main aim of this book is to…
— (Preface 8) the twofold objective of the book is to…

C. Book + to be + Past Participle of the Verb
— (Preface 1) it is primarily designed to…
— (Preface 7) this book is intended to…

D. Book + Verb
— (Preface 2) this book attempts to…
— Preface 5) this volume extends… 

3.2.2. Audience
This sub-move occurs in 12 of the prefaces. Those who would benefit most from the book 
are introduced and in some cases the threshold or educational level for using the book is 
defined:

— (Preface 1) it should be useful for…
— (Preface 2) it will be of great value to … the book will also be of interest to…
— (Preface 4)… to serve as an introduction for student…
— (Preface 14) we approached the book with novice researchers in mind…
— (Preface 22) I hope teachers will find practical…

3.3 Introducing chapters and scope
Move3 is used to guide readers as if with a roadmap; the writers give the number of 

chapters and sometimes the order and they also try to show the scope of their academic 
books. This move appeared in 17 of the prefaces. It never appeared in the first position, and 
only once in the second position. In 15 of them it was located after moves 1 and 2, hence it 
can be located in the third position of the schematic structure of the moves in the data. The 
important textual strategies of the data of this study (i.e. ‘The book+ Verb’, ‘The book+ to 
be+ Past Participle’, ‘Writer(s) + Present Perfect’, and ‘In Chapter… + Verb’) are as follows:
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— (Preface 2) the book is divided into…
— (Preface 7) a number of chapters show… there is a common format for the chapters
— (Preface 8) in the opening chapters… a series of six chapters then describes… 
— (Preface 13) … I report… in chapters…
— (Preface 14) we have included one chapter that focuses on… we have placed… at 
— (Preface 21) notable features of this book include…

3.4 Acknowledging
This move (Move4) is the least used in the prefaces studied here, appearing in 10 out of 
22 prefaces, always in the last position. In the 12 other prefaces studied it appeared as a 
separate section of the introductory pages but this data was not considered in the present 
study. Writers appear to put Acknowledgments in different sections of introductory 
pages of academic textbooks depending on their length. Furthermore, in one preface 
(Preface12), Acknowledgements was a separate section, interestingly appearing before the 
preface section. In another (Preface21), the writer addressed Acknowledgements under 
the sub-title of Words of Thanks. Functionally, it can be concluded that Acknowledgements 
in academic textbooks serves as an attempt to express gratitude to people who the writer 
feels have helped in the preparation of the book. Various textual strategies were used as 
illustrated below:

— (Preface 1) I would like to thank… I owe a greater debt to …
— (Preface13) in preparing a book of this… many people... had a hand. I must also

mention my… thanks here go to… 
— (Preface16) we give special thanks to… we also acknowledge… finally, we express 

our appreciation to… 
— (Preface 22) I must acknowledge…

4. Discussion
The findings of this study suggest that the main communicative purposes of the 
introductory sections of academic textbooks, particularly preface sections, emphasize 
the establishment of a need for the writer’s work and serve to introduce the textbook not 
only to academic and professional settings (i.e. to their colleagues, teachers, learners, and 
interested readers), but also to the publishing and selling market (i.e. publishers, editors, 
and book sellers). A second concern though is identified, the extensive describing of aspects 
of the book using direct and clear adjectives as though the writer, as a producer, wants 
to promote the product. Additionally, writers can be seen to present potential positive 
attitudes and intentions towards their work using stance and engagement features (Hyland 
2005; Hyland and Tse 2004) like self-representation markers, reader’s pronoun, potential 
adjectives, and boosters. As Berkenkotter and Huckin (1995) suggest, nowadays writers 
make more frequent use of self-promotional features in order to advertise their research. 
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Personal pronouns are one of the ‘marketing tactics’ (Harwood 2005a, 2005b) which 
together with attitude markers, boosters and positive adjectives, writers use to formulate 
their promotional intentions. Forming promotional and advertisement genres, as Bhatia 
(1993) believes, one may take advantage of predominant use of adjectives and establish 
credentials. In other words, writers often need to present a clear stance towards their readers 
while describing their books to them in order to convince the readers of the validity of their 
academic textbooks and establish a need for them. Writers’ communicative purposes and 
promotional intentions can be seen to influence and shape choice of content, schematic 
structure of the discourse and style with the establishing a niche move and the establishing 
orientations move occurring in 21 of the 22 prefaces studied whilst the acknowledging 
move and the audience sub-move are the least frequent moves in this study. The introducing 
chapters and scope move occurred in the majority (18 out of 22) of the prefaces.

Genres can be regarded as inherently dynamic structures which can be manipulated 
based on the conditions of their use (Berkenkotter and Huckin 1995). Furthermore, in 
the contemporary academic setting, genres are less often seen to keep fixed values, rather 
they are used as tools to exchange more complex information as Bhatia (1997) proposed. 
This notion matches with one of the recognized generic forms, like introductory genres 
of academic books, which can be considered to be a subgenre of the teaching genre in 
professional and academic settings and serves to profile the writer’s specific promotional 
intentions and the communicative purposes of preface. 

5. Conclusion
In this study, the schematic genre structures, their discoursal values, and specific textual 
devices used in the preface sections of academic textbooks were analyzed. The findings, 
whilst limited to only 22 examples, indicate there to be three major moves and one 
minor move. Functionally, writers use these major moves to attempt to establish a need 
for their work in the current competitive academic setting, and show their orientations 
and describe their work positively in order to promote them as products. Finally, in some 
cases, writers express their gratitude to those who have helped in the production of their 
work, although in cases where this section is lengthy, it is often put in a separate section 
following, or occasionally before, the preface (See section 3.4 Acknowledging).

This study has attempted to show the ways in which ‘textual devices’ are used in the 
prefaces, namely personal pronouns, attitude markers and adjectives, and boosters where 
they clearly function to demonstrate the social practices of writers as expert members of 
discourse communities. In order to make the prefaces of academic textbooks promotional 
and persuasive, writers must draw on these social practices and intrude their own promotional 
intentions and attitudes into their texts. As the findings of this study reveal, writers, in 
the preface of the academic introduction, are appealing to a potential readership, talking 
to their readers and bringing them into the texts by using positive adjectives extensively, 
presenting positive attitudes and intentions towards their work using stance features like 



162

ATLANTIS. Journal of the Spanish Association of Anglo-American Studies. 34.2 (December 2012): 147–65· issn 0210-6124

ali sorayyaei azar

self-representation markers and boosters, reminiscent of the advertising genre, in order 
to promote their books. Through potential positive attitudes and adjectives, the writers 
assess the value and usefulness of their texts, though the abundance of evaluative adjectives 
in these prefaces is more likely to be attributed to the individual style and promotional 
intentions of the writers. Therefore, this work concludes that the phenomenon of genre 
mixing in academic textbooks is not only one of the features of the academic introduction, 
but that it is widely used in professional genres as discursive processes.

Mastery of such knowledge of academic introductory genres can be acquired by means 
of genre-based courses which attempt to increase esp teachers’ and efl advanced learners’ 
awareness and nature of the schematic genre structures (Swales 1990). It has been suggested 
that acquiring the ability to use different textual strategies in writing academic introductions 
and exposing efl advanced learners to the academic introductory discourse norms 
can activate their schematic knowledge and raise their awareness (Hashim 2006). Such 
information can also be incorporated into instructional literature for writers embarking on 
book projects. Similar courses could be helpful for syllabus designers and teachers to take 
advantage of in their planning, syllabuses, courses, curriculum materials, and their classes. 

It could be suggested that one should be able to study the different sections of academic 
scholarly books and textbooks within the same field and across disciplines in order to find 
different textual devices and strategies. The metadiscoursal features, especially interaction 
markers (Hyland and Tse 2004, Hyland 2005) of the subgenres of academic textbooks 
within the related field between native writers and non-native writers can be, for instance, 
analyzed and compared in order to explore and indicate cross-cultural differences in the 
academic setting. They can also be analyzed in order to grasp how native and non-native 
writers present their stance, their attitudes towards texts and readers.
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