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ABSTRACT: This study probed the association between second or foreign language (L2) 
teacher well-being, emotion regulation, and L2 grit with a cohort of 172 (120 female and 
52 male) EFL (English as a foreign language) university instructors. The results of multiple 
regression revealed that well-being and emotional regulation were significant predictors of 
L2 grit among EFL instructors in the context of Turkey. Moreover, the findings indicated that 
teachers’ well-being was a better predictor of domain-specific grit than emotion regulation. 
The findings suggest that L2 teachers’ perseverance and passion for L2 teaching might hinge 
upon their well-being and the ability to sustain positive emotions. The implications are fur-
ther discussed in the context of teacher education. 
Keywords: well-being, language teacher emotion regulation, L2-teacher grit

El bienestar y la regulación emocional predicen la tenacidad del profesor de L2?

RESUMEN: Este estudio exploró la asociación entre el bienestar, la regulación emocional 
y la tenacidad en profesores de segunda o lengua extranjera (L2) con una cohorte de 172 
instructores universitarios de inglés como lengua extranjera (120 mujeres y 52 hombres). 
Los resultados de la regresión múltiple revelaron que el bienestar y la regulación emocional 
fueron predictores significativos de la tenacidad en L2 entre los instructores de en el contexto 
de Turquía. Además, los hallazgos indicaron que el bienestar de los profesores fue un mejor 
predictor de la tenacidad específica del dominio que la regulación emocional. Los resultados 
sugieren que la perseverancia y pasión de los profesores de L2 para la enseñanza podrían 
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depender de su bienestar y de su habilidad para mantener emociones positivas. Se discuten 
las implicaciones en el contexto de la educación de profesores.
Palabras clave: bienestar, regulación emocional del profesor de lengua, tenacidad del pro-
fesor de L2

1. IntroductIon

There is a common consensus that positive affective orientations promote learning, and a 
wealth of research has highlighted significant correlations between the positive psychological 
mindset of teacher and student well-being (e.g., Derakhshan & Zare, 2023; Harding et al., 
2019; James et al., 2019; Roffey, 2012; Shakki, 2023; Solhi, Kesen Mutlu, et al., 2023). With 
the growth of positive psychology in L2 studies (e.g., Budzińska & Majchrzak, 2021; Dewaele 
et al., 2019; Lake, 2013; Leung et al., 2019), the prominence of L2 teacher well-being (TWB) 
has gained increased attention (Hofstadler et al., 2021; King & Ng, 2018; Li, 2021; MacIntyre 
et al., 2019; Mercer & Gregersen, 2020; Mercer, 2020, 2021; Solhi & Elahi Shirvan, 2023). 
Previous research findings indicate that higher L2 TWB is significantly linked with teacher 
effectiveness, personal accomplishment, and flourishment in L2 teaching (Talbot, & Mercer, 
2021). A factor closely related to L2 TWB is teacher emotion regulation (TER) (Heydarnejad 
et al., 2021; Talbot & Mercer, 2018). More specifically, the way teachers exert some level of 
control over emotions and the way they regulate emotions has also been linked with TWB (Taxer 
& Frenzel, 2015; Xiyun et al., 2022; Yin et al., 2016). Studies indicate that L2 TWB and TER 
closely correlate and significantly influence professional outcomes, teaching enjoyment, and 
work engagement (Azari Noughabi et al., 2022b; Fan & Wang, 2022; Greenier et al., 2021).

Despite a body of L2 research on the close association between L2 TWB and TER, 
including their impact on different affective orientations as well as professional achievements, 
the way they contribute to L2 teachers’ personality traits has received scant attention. One 
of the L2 teacher personality traits that has recently seen a surge of attention in L2 research 
is L2 teachers’ grit (i.e., L2 teachers’ perseverance of effort and consistency of interest). In 
other words, the studies on L2 teachers’ domain-specific grit are in their nascent state and 
the prominence of L2 teacher grit has lately been recognized in second language acquisition 
research (Sudina et al., 2021b). This personality trait has been shown to be linked with 
teachers’ emotion regulation (ER) and L2 TWB (Methlagl & Vogl, 2022; Nazari & Alizadeh 
Oghyanous, 2021; Zheng et al., 2022). In Methlagl and Vogl’s (2022) study, both dimensions 
of grit were antecedents of pre-service teachers’ ER strategies. More specifically, the teachers 
with the highest levels of perseverance of effort were found to be more frequent users of 
TER strategies, while consistency of interest was closely linked with lower frequency of 
TER strategies. Nazari and Alizadeh Oghyanous (2021) demonstrated a significant correlation 
between grit and psychological TWB for both novice and experienced teachers. The findings 
indicated that this correlation is notably stronger among novice teachers in comparison to 
their experienced counterparts. Aligned with the findings of these studies, it appears to be 
intriguing to comprehensively investigate the interplay between L2 TWB, TER, and their 
impact on personality traits like grit. In the current research, it is firstly hypothesized that 
EFL teachers with higher degrees of TWB are more likely to put in a great deal of sus-
tained effort (i.e., perseverance of effort) and continuity of passion for long-term goals (i.e., 
consistency of interest) in their profession.
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Additionally, despite the recent studies on the link between EFL learners’ ER strate-
gies and L2 grit (e.g., Shafiee Rad & Jafarpour, 2023; Solhi, Derakhshan, et al., 2023), the 
association between the use of TER strategies and facets of grit has remained unexplored 
(Kalia et al., 2022), and there is a scarcity of L2 research on the association between L2 
teachers’ ER and L2-teacher grit (Zheng et al., 2022). Considering that L2 teacher’s ER 
might influence the maintenance of teaching interest and efforts in the social context of 
teaching, it is also hypothesized that their strategies used to regulate emotions can foster the 
development of grit, enabling them to strategically cope with challenges, sustain enthusiasm, 
and persevere in their L2 teaching career. This investigation holds the potential to provide 
an understanding of how L2 TWB and TER can shape L2 teacher grit, thereby contributing 
to L2 studies on EFL teachers’ personality traits, emotional orientations, and mental states. 
Additionally, examining the impacts of L2 TWB and TER on L2 teacher grit would provide 
insights into the complex interplay of these affective and psychological factors, enhancing 
our understanding of how they contribute to EFL teachers’ consistency of interest and pas-
sion in their teaching endeavors. The purpose of the present study was thus to extend and 
integrate these three L2 constructs so as to further illuminate the interplay among L2 TWB, 
TER strategies, and L2 teacher grit.

2. lIterAture revIew 

2.1. Teacher well-being

Teacher well-being (TWB) is characterized as a teacher’s dynamic affective orientation 
encompassing “professional fulfillment, satisfaction, purposefulness, and happiness” (Acton 
& Glasgow, 2015, p. 101). Benevene et al. (2020) also define TWB as an essential aspect 
that teachers develop to fulfill the demands of effective teaching and learning, individual 
and social needs, as well as cognitive and physical requirements. Within this regard, inves-
tigation of L2 teachers in the ever-changing educational agenda provides opportunities to 
focus on positive states of mind, negative aspects such as stress, burnout, and attrition as 
well as the sources of potential adverse outcomes that teachers might experience (see Hiver 
& Dörnyei, 2017; Mercer, 2020).

Over the last decade, with the rise of positive psychology, TWB has become the subject 
of numerous studies to understand how teachers develop and sustain healthy and positive 
mental representations despite challenging job circumstances. These studies have highlight-
ed the positive influence of TWB on job satisfaction and retention (Dreer, 2021), personal 
growth and academic achievement (Corcoran & O'Flaherty, 2022), teacher immunity (Wang 
et al., 2022), and healthy relationships in the school environment (Lovett & Lovett, 2016). 
The effect of TWB on student achievements along with teachers’ personal accomplish-
ments has also been the focus of scrutiny in educational as well as psychological studies 
(e.g., Adler, 2016; Barker & Martin, 2009; Powell et al., 2018). In general, it appears that 
teachers’ positive psychological mindset and mental well-being promote student well-being, 
while lower levels of TWB are associated with poorer student well-being and educational 
performance (Granziera et al., 2023; Harding et al., 2019). In a similar vein, a remarkable 
number of studies have demonstrated that instructors who possess a higher level of well-being 
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and have good relationships with others tend to have a meaningful purpose to teach and a 
desire for achievement (Seligman, 2012), being more satisfied with their teaching career and 
dedicated to their workplace (Kern et al., 2014). Moreover, Dreer’s (2021) study revealed 
that having positive emotions is the strongest predictor of job satisfaction, supporting the 
positive impacts of TWB on teacher retention. 

Recent studies also suggest that well-being could be facilitated through teacher motivation 
and engagement (Shao, 2023), as well as self-efficacy (Zhang et al., 2023). Another strand 
of L2 research has probed the associations between L2 teacher well-being and personality 
traits such as grit and TER. For example, in Nazari and Alizadeh Oghyanous’s (2021) study, 
L2 grit was positively correlated with L2 TWB. The results revealed that this connection 
is particularly stronger among novice EFL teachers. Furthermore, Greenier et al.’s (2021) 
research revealed that TER and TWB are significantly predictive of EFL teachers’ work 
engagement. Apparently, these two psychological orientations work in tandem and there is 
a need for scholarly attention to investigate the contributory impact of TWB and TER on 
cultivating grit among L2 teachers.

2.2. L2 teacher emotion regulation

ER is a multifaceted construct that is defined as a set of various actions and operational 
procedures to modulate emotions at a particular time (Gross, 1999). More specifically, TER is 
a personality trait that can pertain to external as well as internal emotional processing which 
a teacher is likely to go through so as to evaluate and manage feelings (Thompson et al., 
2008). TER plays a fundamental role in various dimensions of teachers’ professional com-
mitments (Lavy & Eshet, 2018; Luque-Reca et al., 2022), TWB as well as student well-being 
(Braun et al., 2020; Han et al., 2020), and effective classroom management (Sutton et al., 
2009; Valente et al., 2022). The increasing body of research lends support to the positive 
influences of TER on effective language teaching and learning practices (Azari Noughabi 
et al., 2022a; Toraby & Modarresi, 2018; Wang & Ye, 2021). A strand of research on the 
impact of TER on the professional growth of L2 teachers (e.g., Ghanizadeh & Royaei, 2015; 
Hoffmann et al., 2020; Sarkhosh & Rezaee, 2014) indicates that L2 teachers tend to apply 
ER strategies for varying educational purposes such as establishing rapport with students 
and eliminating negative thoughts in classes (Wijaya, 2021) and selecting appropriate teach-
ing contexts (Akbari et al., 2017). Implementing such strategies to develop and maintain a 
convenient affective environment for L2 learning plays an important role for L2 teachers 
as they multitask in education settings.

The positive effect of L2 TER on professional development has been identified in 
various studies, suggesting that L2 teachers can more effectively regulate emotions as they 
gain experience (Alhebaishi, 2019), and L2 TER results in higher levels of job and life 
satisfaction (Fathi & Derakhshan, 2019; Luque-Reca et al., 2022) and professional develop-
ment (Martin & Ochsner, 2016). Fan and Wang’s (2022) study with EFL teachers indicated 
a strong correlation between L2 TWB, TER, and professional achievement. In their study, 
both TWB and TER significantly contributed to the professional success of Chinese EFL 
instructors. Recently, attention has also been given to the associations between TER, and grit 
as a personality trait (e.g., Methlagl & Vogl, 2022; Zheng et al., 2022). For example, in the 
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research conducted by Methlagl and Vogl (2022), both components of grit were precursors 
to the TER strategies employed by pre-service teachers. More specifically, the teachers with 
the highest levels of perseverance of effort were found to use TER more frequently, whereas 
the consistency of interest was strongly associated with a lower frequency of utilizing TER. 
In Zheng et al.’s (2022) study, EFL university instructors’ ER strongly predicted two aspects 
of L2-teacher grit. In their study, it is highlighted that TER can significantly foster EFL 
teachers’ perseverance and passion in L2 teaching. 

2.3. L2-teacher grit

The construct of grit is generally characterized as individuals’ passion and persever-
ance for enduring goals, and gritty individuals are more likely to keep their enthusiasm 
and tenacity despite obstacles or challenges (Duckworth et al., 2007). This personality trait 
stems from positive psychology and has recently seen a surge of interest in various fields of 
inquiry, encompassing sociology, psychology, and education (e.g., Derakhshan et al., 2023; 
Fathi et al., 2023; Kwon, 2017, 2018; Pawlak, Csizér et al., 2022; Teimouri, Plonsky et al., 
2022; Vela et al., 2018; Zawodniak et al., 2021). Over the last few years, in the field of L2 
education, the pendulum has swung from domain-general or global grit to domain-specific 
grit so as to more accurately measure the construct (Azari Noughabi et al., 2022b; Botes et 
al., in press; Yang et al., 2022). The shift has resulted in the development and validation of 
various scales to measure grit in different fields of inquiry such as sport (Mosewich et al., 
2021), politics (Mondak, 2020), education (Clark & Malecki, 2019), L2 learning (Alamer, 
2021; Sudina et al., 2021b; Teimouri et al., 2021), and L2 teaching (Sudina et al., 2021b). 
Indeed, the domain-specific scales have been revealed to measure the construct more ac-
curately than domain-general scales (e.g., Cormier et al., 2019; Mondak, 2020; Mosewich 
et al., 2021). Hence, there is a need to characterize and assess grit as a construct that is 
specific to various domains and settings (Hasan et al., 2020; Kazemkhah Hasankiadeh & 
Azari Noughabi, 2022; Mosewich et al., 2021).

Despite a bulk of research on the construct of grit in educational psychology over 
the last decade, domain-specific research on L2 grit is still in an emerging line of inquiry 
(Alamer, 2021; Pawlak, 2022; Sudina et al., 2021b). More importantly, although L2 grit is 
hypothesized to have an influential impact on L2 learners’ success in language skills (Wei 
et al., 2019) and to act as a significant predictor of L2 achievement and motivational behav-
ior (Teimouri et al., 2021), this personality trait has received less attention in L2 research 
(Azari Noughabi et al., 2022b; Pawlak, Zarrinabadi et al., 2022). In other words, there is 
a limited body of recent research on L2 grit (e.g., Alamer, 2021; Teimouri, Plonsky, et al., 
2022; Wei et al., 2019), and the role of grit in L2 teaching is yet to be comprehensively 
captured (Derakhshan et al., 2022; Shahvarani et al., 2023; Teimouri, Tabandeh, et al., 2022). 

The concept of L2-teacher grit has recently captured the attention of L2-domain re-
searchers (Sudina et al., 2021b). Arguing in favor of an occupation-specific approach to grit, 
Sudina et al. (2021b) developed and validated the L2-Teacher Grit Scale (L2TGS) so as to 
more precisely measure L2 teachers’ grit levels (see Instruments). Sudina et al. (2021b) ex-
amined the L2 domain specificity of L2TGS so as to seek validity evidence. Despite a bulk 
of studies on domain-general teacher grit, research on L2-teacher grit is in its nascent state. 



158

Special iSSue iX January 2024

In a handful of research on L2-teacher grit, the construct has been shown to be linked with 
EFL teachers’ work engagement and immunity (Azari Noughabi et al., 2022b), self-efficacy 
(Kazemkhah Hasankiadeh & Azari Noughabi, 2022), resilience (Shahvarani et al., 2023), L2 
teaching enjoyment (Derakhshan et al., 2022), L2 TER (Zheng et al., 2022), critical thinking 
(Yüce, 2023) and psychological TWB (Nazari & Alizadeh Oghyanous, 2021). For example, 
Azari Noughabi et al.’s (2022b) study revealed that L2-teacher grit significantly influences 
L2 teachers’ immunity. The study also indicated that gritty L2 teachers tended to be more 
immune to professional challenges, which subsequently helped them remain committed to 
the profession and resiliently overcome stressors. Nazari and Alizadeh Oghyanous’s (2021) 
study similarly showed a significant correlation between L2-teacher grit and psychological 
TWB among novice and experienced teachers. 

As aforementioned, even though the correlation between teachers' ER strategies and TWB 
has been acknowledged (Talbot & Mercer, 2018; Taxer & Frenzel, 2015; Yin et al., 2016), 
the exploration of how these two psychological characteristics align with the inclination of 
teachers to exhibit perseverance of effort and consistency of interest in their profession is 
an area that has received limited attention. More specifically, it appears that the predicting 
role of L2 TWB and L2 TER on L2-teacher grit has not been taken into closer scrutiny 
in studies on L2 teacher psychology. As L2 teachers might experience diversified emotions 
and regulate these emotions in various ways in different contexts (Talbot & Mercer, 2018), 
there is a need to understand how EFL instructors’ TER and TWB can predict their gritty 
endeavors in L2 teaching. In this respect, as part of their social activity and social stances, 
a high level of L2 TWB and variations in the strategies they employ for ER might play an 
important role in fostering grit among L2 teachers. Thus, in the current study, we explored 
how L2 TWB and TER strategies predict L2 grit in the context of higher education. 

RQ: To what extent can Turkish EFL instructors' well-being and emotion regulation 
uniquely predict their L2 grit?

3. method

3.1. Context and participants

The study involved 172 Turkish EFL instructors, comprising 120 females and 52 
males. These instructors, who were recruited based on convenience sampling, were actively 
employed in English preparatory schools across multiple universities in Istanbul, Turkey, 
throughout the academic year 2022-2023. It is noteworthy that English preparatory schools 
in Turkish universities provide mandatory general English courses for students enrolled in 
various majors, especially those intended for departments where the medium of instruction 
is English. A significant majority, comprising 78% (N = 134), fell within the age range of 
23 to 44 years old, with the remaining participants (N = 38) falling in the age range of 45 
to 64 years old. Regarding teaching experience, approximately half of the participants (N 
= 78) had English teaching experience spanning 7 to 18 years. About 34% (N = 58) of the 
participants had less than 7 years of teaching experience, while a smaller group of instructors 
(N = 36) reported having more than 18 years of teaching experience. The majority of English 
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language instructors held postgraduate degrees, specializing primarily in English language 
education and English language teaching. Throughout the data collection period, participating 
English language instructors were actively involved in teaching, dedicating approximately 
24-26 hours per week over five days. The courses covered a range of subjects, including 
basic English, language skills, and English for specific purposes.

3.2. Data collection procedures

An online questionnaire measuring their TWB, TER strategies, and L2 grit was ad-
ministered to a cohort of EFL instructors to voluntarily participate. They were informed 
about the purposes of the study by the first and the second authors during the 2022-2023 
academic year. The instructors who willingly provided their responses were also asked to 
fill in a consent form. The data collection continued for a whole month, resulting in a total 
of 172 (52 = 30.2 % males, 120 = 69.8 % females) completed responses.

3.3. Instruments

In the current study, the data were collected through various instruments to obtain 
information about the well-being, emotion regulation, and grit levels of L2 teachers.

3.3.1. The Warwich-Edinburgh mental well-being scale

To measure participating teachers’ mental well-being, Tennant et al.’s (2007) 7-item 
Warwick-Edinburgh Mental Well-being Scale (WEMWBS) was used. The scale consists of 
a single factor that measures psychological functioning, affective-emotional aspects, and 
cognitive-evaluative dimensions of mental well-being on a 5-point Likert scale, ranging from 
1 (none of the time) to 5 (all of the time). A sample item is “I’ve been feeling useful”. In 
the present study, the estimated reliability of the WEMWBS was α= 0.81. 

3.3.2. Language teacher emotion regulation inventory

To assess the L2 teachers’ emotion regulation strategies, the 27-item Language Teacher 
Emotion Regulation Inventory (LTERI), developed and validated by Heydarnejad et al. (2021) 
was used. The scale includes 6 dimensions on a 5-point Likert scale ranging from never 
(1) to always (5). Each dimension measures L2 teachers’ ER strategies at the workplace: 
situation selection (5 items), situation modification (5 items), attention deployment (4 items), 
reappraisal (5 items), suppression (4 items), and seeking social support (4 items). A sample 
item is “When I feel ashamed, I remind myself that I can do better in the future”. In the 
present study, the scale indicated acceptable reliability (α = 0.84).

3.3.3. The L2-teacher grit scale 

L2 teachers’ grit levels were assessed through the domain-specific L2-Teacher Grit Scale 
(L2TGS), developed and validated by Sudina et al. (2021b). The scale consisted of 14 items 
on a 5-point Likert scale, ranging from 1 (not like me at all) to 5 (very much like me) and 
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corresponding to two subcomponents: Consistency of Interest (6 items) and Perseverance of 
Effort (8 items). Sample items include “I am a hardworking ESL/EFL teacher” and “I often 
set goals for my class but later change them”. Sudina et al.’s (2021b) study demonstrated 
a high reliability of 0.87 for both CI and PE, and the general reliability of the L2TGS 
estimated through Cronbach alpha was 0.89. In the present study, the scale similarly was 
shown to manifest a high internal consistency (α = 0.80). 

3.4. Data analysis

Initially, the multivariate normality and linearity of the data along with the remaining 
assumptions of the multiple regression model were checked (i.e., normal distribution, sample 
size, and collinearity). Having ensured that the data did not violate the prerequisites, the 
researchers performed quantitative data analysis using SPSS version 26.0. Next, descriptive 
statistics of L2-teacher grit, TER, and TWB were utilized. Guided by the positive correlations 
between three constructs, inferential regression analyses were run in order to examine the 
contributory role of TWB and TER on L2-teacher grit.

4. results 

4.1. Descriptive statistics

We first explored the levels of L2-teacher grit, TER, and TWB in the Turkish EFL 
context. Table 1 presents the descriptive statistics for the three measures of the variables. 
The mean scores for each variable show that participants reported approximately similar 
perceived levels of L2-teacher grit (M= 3.75, SD= .61), TER (M= 3.63, SD= .40), and TWB 
(M= 3.55, SD= .57), with a slightly higher rate at L2-teacher grit. 

Table 1. Descriptive statistics

Mean Std. Deviation N

L2 Grit 3.7545 .61814 172

Emotion Regulation 3.6359 .40384 172

Wellbeing 3.5598 .57235 172

Table 2. Correlations between the main variables

L2 Grit Emotion Regulation Wellbeing

Pearson Correlation L2 Grit 1.000 .324 .426

Emotion Regulation .324 1.000 .108

Wellbeing .426 .108 1.000

Sig. (1-tailed) L2 Grit . .000 .000

Emotion Regulation .000 . .079

Wellbeing .000 .079 .
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Next, Pearson correlation coefficients were calculated to assess the linear relationship 
between the three constructs. As Table 2 shows, the relationships between L2-teacher grit 
and TWB, L2-teacher grit and TER, and TWB and TER were positive and statistically 
significant. The magnitude of effect sizes, measured through Cohen’s f2, was moderate in 
strength based on the criteria suggested by Plonsky and Oswald (2014). Moreover, the re-
sults revealed a lack of multicollinearity (VIF < 5). In addition, to check the multivariate 
normality, the Mahalanobis and Cook’s values were considered. The results indicated that 
these values were in an acceptable range (Mahalanobis < 15, Cook’s distance < 1) regarding 
the criteria suggested by Larson-Hall (2010).

4.2. Regression analysis

In order to examine the unique power of each predicting variable in explaining the 
variance of scores in the outcome variable, a standard multiple regression model was con-
ducted. As shown in Table 3, the results indicated that Turkish EFL teachers’ ER and TWB 
were significant predictors of their L2 grit as they explained 25.9 % of the variance of their 
L2 grit (p < 0.001).).

Table 3. Model summary

Change Statistics

R R Square Adjusted
R Square

Std. Error of
the Estimate

R Square 
Change F Change df1 df2 Sig. F 

Change
.509 .259 .251 .53507 .259 29.607 2 169 .000

Note: Dependent Variable: L2 Grit, Predictors: Wellbeing, Emotion Regulation

The results of ANOVA (Table 4) unveiled that the model of TWB and TER was a sig-
nificant predictor of L2 grit among EFL teachers in Turkey; F(2, 169) = 29.60, p < 0.001 
with an R2 = 0.25. In sum, the findings indicated that EFL teachers with higher levels of 
TER and TWB were more likely to be gritty in the context of Turkey.

Table 4. The results of ANOVA

Model Sum of Squares df Mean Square F Sig.

1 Regression 16.954 2 8.477 29.607 .000

Residual 48.386 169 .286   

Total 65.339 171    

Note: Dependent Variable: L2 Grit, Predictors: Well-being, Emotion Regulation

In particular, the regression analysis (Table 5) revealed that EFL teachers’ well-being 
was a better predictor of domain-specific grit (ß = .39, t =5.93, p ˂ .001) than TER (ß= 
.28, t = 4.22, p ˂.001).
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Table 5. Coefficients
Unstandardized 

Coefficients
Standardized 
Coefficients Correlations Collinearity 

Statistics

Model B Std. 
Error Beta 1 Sig. Zero-

order Partial Part Toler-
ance VIF

(Constant) .668 .429  1. 558 .121      
Emotion 

Regulation .431 .102 .282 4.229 .000 .324 .309 .280 .988 1.01

Wellbeing .427 .072 .395 5.935 .000 .426 .415 .393 .988 1.01

Note: Dependent Variable: L2 Grit

5. dIscussIon

This study probed the unique power of EFL teachers’ TWB and TER as two independent 
variables in explaining the variance of scores in L2-teacher grit as an outcome variable. Re-
sults indicated a positive and significant association among L2-teacher grit, TWB, and TER. 
More specifically, the results revealed that both TER and TWB were significant predictors 
of Turkish EFL instructors’ professional grit in in-person educational settings, with TWB 
being a better predictor of L2-teacher grit than TER. In other words, EFL teachers who 
experience a high level of psychological TWB are more likely to exhibit perseverance and 
passion in L2 teaching and this can help them achieve long-term goals despite adversities 
and challenges embedded in the L2 teaching profession. Consistent with the broaden-and-
build theory of positive emotions (Fredrickson, 1998), the results indicate that L2 teachers’ 
positive psychological orientations can foster the development of grit, enhancing their perse-
verance of effort and consistency of interest in their teaching profession. More specifically, 
EFL teachers’ positive affective orientations can spark a strong urge to react constructively 
and thereby foster their enthusiasm and commitment to L2 teaching. The close association 
between EFL teachers’ TWB, TER, and L2-teacher grit is also echoed in previous studies on 
L2-teacher grit. For example, in Nazari and Alizadeh Oghyanous’s (2021) study, L2-teacher 
grit and TWB were positively and significantly correlated. Additionally, in Zheng et al.’s 
(2022) study, the effect of ER on L2 teacher grit was also significantly positive. In other 
words, in this study, L2 TER was revealed to have a major impact on fostering EFL teachers’ 
enthusiasm and sustaining perseverance in L2 teaching. 

The major impact of TWB and TER on teachers’ academic performance and professional 
achievement is also mirrored in a handful of studies. Dreer (2021) indicated that TWB and 
positive emotions are factors that significantly contribute to job satisfaction and retention. 
Given that teacher grit is a predictor of retention in the teaching profession (Eskreis-Winkler 
et al., 2014) and considering that gritty L2 teachers tend to be more immune to professional 
challenges and remain committed to the profession (Azari Noughabi et al., 2022b; Shahvarani 
et al., 2023), it is plausible to infer that the beneficial influence of TWB and TER on job 
satisfaction and retention could be interconnected with the development of L2-teacher grit. 
Kern et al. 's (2014) study similarly indicated a close association between TWB and job 
satisfaction/engagement. Remarkably, L2 teachers experiencing higher levels of satisfaction 
and engagement, both closely linked to well-being, were more likely to enhance their grit. 



163

Mehdi Solhi, Büşra ünSal-GörkeMoğlu et al. Do well-being and emotion regulation...

Azari Noghoubi et al.’s (2022b) study similarly revealed that gritty EFL teachers with higher 
levels of work engagement were more invulnerable to occupational setbacks and possess 
higher levels of professional commitment. Moreover, in line with the findings of Derakhshan 
et al.'s (2022) study, where L2-teacher grit emerged as the most influential predictor of L2 
teaching enjoyment, the present results imply that high levels of TWB and TER among L2 
instructors can indirectly impact the enjoyment derived from L2 teaching.

The significant influence of L2 teachers’ psychological well-being and TER on L2 teacher 
grit also aligns with the goal orientation theory (Ames, 1992). Drawing on the theory, it is 
plausible to suggest that EFL teachers who experience higher levels of TWB and possess 
effective TER strategies may be more inclined to develop and maintain a goal-oriented mind-
set, which fosters their perseverance and sustained interest in their L2 teaching profession. 
More specifically, given that grit is closely related to goal-oriented behavior (Duckworth et 
al., 2021), the findings of the current study highlight the potential for L2 TWB and TER to 
contribute to the cultivation of goal-oriented persistence and passion in their L2 teaching 
practices. Much like grit which is a motivation-oriented personality trait characterized by 
the dedicated pursuit of long-term goals (Duckworth et al., 2007), ER is also influenced by 
goal-oriented behaviors (Tamir et al., 2020). Thus, individuals with high levels of grit might 
be more “effective regulators of emotion” (Kalia et al., 2022, p. 123). The positive associa-
tion between TER and L2-teacher grit implies that EFL instructors who exhibit goal-directed 
behaviors while regulating emotions are more likely to pursue motivational long-term goals 
in their L2 teaching profession. In other words, EFL instructors’ continued commitment 
to their long-term goals in their teaching profession through strategically regulating their 
emotions may beget their professional perseverance and passion despite hardship and failure 
(see Duckworth & Gross, 2014). Similar to Methlagl and Vogl’s (2022) and Zheng et al.’s 
findings, gritty L2 teachers were shown to be more likely to use adaptive strategies to conquer 
adversity and hardship, leading to the successful achievement of their goals (Methlagl & Vogl, 
2022). Moreover, since TER has an essential impact on empowering teachers’ professional 
development (Martin & Ochsner, 2016), L2-teacher grit could also support the motivation 
for professional growth. In general, the present study findings support the implementation 
of positive psychology in L2 teaching so as to foster L2 teachers' well-being and TER in 
order to ultimately contribute to a more enriching L2 teaching environment.

6. ImplIcAtIons And suggestIons for the future study 

This study offers several implications for teaching practices and provides a basis for 
directions for future research. L2 TWB and TER, as two influential antecedents in promoting 
L2-teacher grit, can help teachers maintain a growth mindset in their professional careers. 
Therefore, EFL teachers should be trained to monitor themselves when they encounter dif-
ferent emotional experiences by developing self-awareness which can help them recognize 
and manage their emotions effectively in various L2 teaching situations. To enable teachers 
to effectively utilize adaptive TER, pre-service teacher education programs should acquaint 
student teachers with different TER strategies, equipping them to manage professional 
challenges and setbacks more effectively. These programs should provide opportunities 
for prospective teachers to articulate their emotional experiences, encompassing defining, 



164

Special iSSue iX January 2024

expressing, and sharing their feelings during specific situations. This can more efficiently 
prepare them for real teaching scenarios after the practicum courses. 

The in-service education and training programs should additionally provide explicit 
guidance to L2 teachers, enabling them to develop the skills necessary for effectively reg-
ulating emotions while teaching L2 to diverse groups of learners. Most importantly, the 
programs should be implemented on a regular basis rather than constitute one-shot course 
experiences. Consequently, L2 teachers would acquire techniques to actively monitor their 
emotional states, while also cultivating their consistency in their efforts and interests in L2 
instruction. In addition to focusing on strengthening TER skills, L2 teachers should also 
be granted chances to nurture their TWB, as it was indicated to directly contribute to the 
development of their gritty character. TWB among L2 teachers can be effectively fostered by 
implementing a range of initiatives and strategies that prioritize psychological health. They 
may encompass encouraging a positive work environment, maintaining a balance between 
work and life, promoting appreciation and recognition, facilitating autonomy, encouraging 
positive social enjoyment with colleagues and students, and cultivating goal-oriented behav-
iors, all of which could potentially contribute to L2-teachers’ perseverance and enthusiasm 
in their profession.  

The results of the study need to be considered keeping in mind several limitations. 
Firstly, the current study employed a cross-sectional research design, which inherently cap-
tures a snapshot of data at a specific point in time. Considering the importance of conducting 
longitudinal studies on L2 grit (Elahi Shirvan, et al., 2021), further research employing lon-
gitudinal designs could provide a deeper understanding of the dynamics and the antecedents 
of L2 teachers’ grit at different time intervals. Secondly, our sample consisted of a cohort 
of university EFL instructors. Further research should consider examining the associations 
between L2 TWB, TER, and L2-teacher grit among K-12 EFL teachers to provide more 
illuminating context-specific implications for L2 teachers and researchers. Lastly, investigat-
ing this triad through an alternative research approach, such as structural equation modeling 
(SEM), could provide valuable insights, especially considering the established connection 
between TER and TWB in L2 research (e.g., Xiyun et al., 2022). This implies the potential 
benefits of exploring the reciprocal influences between TER and TWB in future research, 
as understanding their interplay could offer invaluable understandings for implementing 
effective teacher support in L2 teaching programs. 

7. conclusIon

While prior research has separately examined the correlations between teachers' ER 
strategies (Methlagl & Vogl, 2022) and TWB (Talbot & Mercer, 2018) with teacher grit, 
present study has made a unique contribution by exploring the joint effects of multiple 
independent variables on L2 teacher-grit. Therefore, the findings contribute to the field by 
identifying two correlates of L2-teacher grit, including L2 TWB and TER. To conclude, the 
findings of the present study can enlighten those in charge of teacher education programs 
about the significance of TWB and TER in fostering L2-teacher grit in the practice of L2 
teaching and the constructive consequences of this personality trait in creating a positive 
emotional atmosphere for both L2 teachers and learners in different educational contexts.



165

Mehdi Solhi, Büşra ünSal-GörkeMoğlu et al. Do well-being and emotion regulation...

8. references 

Acton, R., & Glasgow, P. (2015). Teacher wellbeing in neoliberal contexts: A review of the literature. Aus-
tralian Journal of Teacher Education, 40(8), 99-114. http://dx.doi.org/10.14221/ajte.2015v40n8.6

Adler, A. (2016). Teaching well-being increases academic performance: Evidence from Bhutan, 
Mexico, and Peru [unpublished doctoral dissertation]. University of Pennsylvania.

Akbari, R., Samar, R. G., Kiany, G. R., & Tahernia, M. (2017). A qualitative study of EFL 
teachers’ emotion regulation behavior in the classroom. Theory and Practice in Language 
Studies, 7(4), 311-321. http://dx.doi.org/10.17507/tpls.0704.10

Alamer, A. (2021). Grit and language learning: Construct validation of L2-grit scale and its 
relation to later vocabulary knowledge. Educational Psychology, 41(5), 544-562. https://
doi.org/10.1080/01443410.2020.1867076

Alhebaishi, S. M. (2019). Investigation of EFL student teachers’ emotional responses to affective 
situations during practicum. European Journal of Educational Research, 8(4), 1201-1215. 
https://doi.org/10.12973/eu-jer.8.4.1201 

Ames, C. (1992). Classrooms: Goals, structures, and student motivation. Journal of Educational 
Psychology, 84, 261-271.

Azari Noughabi, M., Fekri, N., & Kazemkhah Hasankiadeh, F. (2022a). The contribution of 
psychological wellbeing and emotion-regulation to foreign language teaching enjoyment. 
Frontiers in Psychology, 13, 1-9. https://doi.org/10.3389/fpsyg.2022.889133

Azari Noughabi, M., Ghonsooly, B., & Jahedizadeh, S. (2022b). Modeling the associations be-
tween EFL teachers’ immunity, L2 grit, and work engagement. Journal of Multilingual 
and Multicultural Development, 1-17. https://doi.org/10.1080/01434632.2022.2088766

Barker, C., & Martin, B. (2009). Dilemmas in teaching happiness. Journal of University Teaching 
and Learning Practice, 6(2), 5-19. https://doi.org/10.53761/1.6.2.2 

Benevene, P., De Stasio, S., & Fiorilli, C. (2020). Well-being of school teachers in their work 
environment. Frontiers in Psychology, 11, 1-4. https://doi.org/10.3389/fpsyg.2020.01239

Botes, E., Azari Noughabi, M., Amirian, S. M. R., & Greiff, S. (in press). New wine in new 
bottles? L2 Grit in comparison to domain-general grit, conscientiousness, and cognitive 
ability as a predictor of language learning. Journal of Multilingual and Multicultural 
Development. https://doi.org/10.1080/01434632.2023.2294120

Braun, S. S., Schonert-Reichl, K. A., & Roeser, R. W. (2020). Effects of teachers’ emotion regula-
tion, burnout, and life satisfaction on student well-being. Journal of Applied Developmental 
Psychology, 69, 1-13. https://doi.org/10.1016/j.appdev. 2020.101151

Budzińska, K., & Majchrzak, O. (Eds.) (2021). Positive psychology in second and foreign lan-
guage education. Springer.

Clark, K. N., & Malecki, C. K. (2019). Academic Grit Scale: Psychometric properties and asso-
ciations with achievement and life satisfaction. Journal of School Psychology, 72, 49-66. 
https://doi.org/10.1016/j.jsp.2018.12.001

Corcoran, R. P., & O’Flaherty, J. (2022). Social and emotional learning in teacher preparation: 
Pre-service teacher well-being. Teaching and Teacher Education, 110, 1-12. https://doi.
org/10.1016/j.tate.2021.103563

Cormier, D. L., Dunn, J. G., & Dunn, J. C. (2019). Examining the domain specificity of grit. Per-
sonality and Individual Differences, 139, 349-354. https://doi.org/10.1016/ j.paid.2018.11.026



166

Special iSSue iX January 2024

Derakhshan, A., Dewaele, J. M., & Azari Noughabi, M. (2022). Modeling the contribution of 
resilience, well-being, and L2 grit to foreign language teaching enjoyment among Iranian 
English language teachers. System, 109, 1-11. https://doi.org/10.1016/j.system.2022.102890

Derakhshan, A., Solhi, M., & Azari Noughabi, M. (2023). An investigation into the association 
between student-perceived affective teacher variables and students’ L2-grit. Journal of Multi-
lingual and Multicultural Development, 1-17. https://doi.org/10.1080/01434632.2023.2212644

Derakhshan, A., & Zare, J. (2023). The impact of altruistic teaching on English as a foreign 
language (EFL) learners’ emotion regulation: An intervention study. Brain Sciences, 13, 
1-5. https://doi.org/10.3390/brainsci13030458

Dewaele, J. M., Chen, X., Padilla, A. M., & Lake, J. (2019). The flowering of positive psychology 
in foreign language teaching and acquisition research. Frontiers in Psychology, 10, 1-13. 
https://doi.org/10.3389/fpsyg.2019.02128

Dreer, B. (2021). Teachers’ well-being and job satisfaction: The important role of positive emotions 
in the workplace. Educational Studies, 1-17. https://doi.org/10.1080/03055698.2021.1940872

Duckworth, A. L., Quinn, P. D., & Tsukayama, E. (2021). Revisiting the factor structure of grit: A 
commentary on Duckworth and Quinn (2009). Journal of Personality Assessment, 103(5), 
573-575. https://doi.org/10.1080/00223891.2021.1942022

Duckworth, A., & Gross, J. J. (2014). Self-control and grit: Related but separable determinants 
of success. Current Directions in Psychological Science, 23(5), 319-325. http://doi.
org/10.1177/0963721414541462

Duckworth, A. L., Peterson, C., Matthews, M. D., & Kelly, D. R. (2007). Grit: Perseverance and 
passion for long-term goals. Journal of Personality and Social Psychology, 92(6), 1087-
1101. https://doi.org/10.1037/0022-3514.92.6.1087

Elahi Shirvan, M., Taherian, T., & Yazdanmehr, E. (2021). L2 grit: A longitudinal confirmatory 
factor analysis-curve of factors model. Studies in Second Language Acquisition, 44(5), 
1449-1476. https://doi.org/10.1017/S0272263121000590

Eskreis-Winkler, L., Shulman, E. P., Beal, S. A., & Duckworth, A. L. (2014). The grit effect: 
Predicting retention in the military, the workplace, school and marriage. Frontiers in 
Psychology, 5, 1-12. https://doi.org/10.3389/fpsyg.2014.00036

Fan, J., & Wang, Y. (2022). English as a foreign language teachers’ professional success in the 
Chinese context: The effects of well-being and emotion regulation. Frontiers in Psychology, 
13, 1-12. https://doi.org/10.3389/fpsyg.2022.952503

Fathi, J., Zhang, L. J., & Arefian, M. H. (2023). Testing a model of EFL teachers’ work engage-
ment: The roles of teachers’ professional identity, L2 grit, and foreign language teaching 
enjoyment. International Review of Applied Linguistics in Language Teaching, 1-33. https://
doi.org/10.1515/iral-2023-0024

Fathi, J., & Derakhshan, A. (2019). Teacher self-efficacy and emotional regulation as predictors 
of teaching stress: An investigation of Iranian English language teachers. Teaching English 
Language, 13(2), 117-143. https://doi.org/10.22132/TEL.2019.95883

Ghanizadeh, A., & Royaei, N. (2015). Emotional facet of language teaching: Emotion regulation 
and emotional labor strategies as predictors of teacher burnout. International Journal of 
Pedagogies and Learning, 10(2), 139-150. https://doi.org/10.1080/22040552.2015.1113847

Granziera, H., Martin, A. J., & Collie, R. J. (2023). Teacher well-being and student achieve-
ment: A multilevel analysis. Social Psychology of Education, 26(2), 279-291. https://doi.
org/10.1007/s11218-022-09751-1



167

Mehdi Solhi, Büşra ünSal-GörkeMoğlu et al. Do well-being and emotion regulation...

Greenier, V., Derakhshan, A., & Fathi, J. (2021). Emotion regulation and psychological well-being 
in teacher work engagement: A case of British and Iranian English language teachers. 
System, 97, 1-18. https://doi.org/10.1016/j.system.2020.102446

  Gross, J. J. (1999). Emotion regulation: Past, present, future. Cognition and Emotion, 13(5), 551-
573. https://doi.org/10.1080/026999399379186

Han, J., Yin, H., & Wang, J. (2020). Examining the relationships between job characteristics, 
emotional regulation and university teachers’ well-being: The mediation of emotional 
regulation. Frontiers in Psychology, 11, 1-10. https://doi.org/10.3389/fpsyg.2020.01727

Harding, S., Evans, R., Morris, R., Gunnell, D., Ford, T., Hollingworth, W., Tilling, K., Bell, 
S., Grey, J., Brockman, R., Campbell, R., Araya, R., Murphy, S., & Kidger, J. (2019). Is 
teachers’ mental health and wellbeing associated with students’ mental health and wellbe-
ing? Journal of Affective Disorders, 242, 180-187. https://doi.org/10.1016/j.jad.2018.08.080

Hasan, H. E., Munavar, K., & Khalyom, J. H. (2020). Psychometric properties of developed and 
transadapted grit measures across cultures: A systematic review. Current Psychology, 1-19. 
https://doi. org/10.1007/s12144-020-01137-w.

Heydarnejad, T., Zareian, G., Ghaniabadi, S., & Adel, S. M. R. (2021). Measuring language 
teacher emotion regulation: Development and validation of the language teacher emotion 
regulation inventory at workplace (LTERI). Frontiers in Psychology, 12, 1-14. https://doi.
org/10.3389/fpsyg.2021.708888

Hiver, P., & Dörnyei, Z. (2017). Language teacher immunity: A double-edged sword. Applied 
Linguistics, 38(3), 405-423. https://doi.org/10.1093/applin/amv034

Hoffmann, J. D., Brackett, M. A., Bailey, C. S., & Willner, C. J. (2020). Teaching emotion regu-
lation in schools: Translating research into practice with the ruler approach to social and 
emotional learning. Emotion, 20(1), 105-109. https://doi.org/10.1037/emo0000649

Hofstadler, N., Babic, S., Lämmerer, A., Mercer, S., & Oberdorfer, P. (2021). The ecology of 
CLIL teachers in Austria–an ecological perspective on CLIL teachers’ wellbeing. Inno-
vation in Language Learning and Teaching, 15(3), 218-232. https://doi.org/10.1080/175
01229.2020.1739050

James, C., Strevens, C., Field, R., & Wilson, C. (2019). Student wellbeing through teacher well-
being: A study with law teachers in the UK and Australia. Student Success, 10(3), 76-83. 
https://doi.org/10.5204/ssj.v10i3.1338

Kalia, V., Knauft, K. M., & Smith, A. R. (2022). Differential associations between strategies of 
emotion regulation and facets of grit in college students and adults. The Journal of Genetic 
Psychology, 183(2), 122-135. https://doi.org/10.1080/00221325.2021.2013156

Kazemkhah Hasankiadeh, F., & Azari Noughabi, M. (2022). Investigating the interplay among EFL 
teachers’ L2 grit, self-efficacy, and self-regulation: A structural equation modeling analysis. 
The Asia-Pacific Education Researcher, 1-11. https://doi.org/10.1007/s40299-022-00688-9

Kern, M. L., Waters, L., Adler, A., & White, M. (2014). Assessing employee wellbeing in schools 
using a multifaceted approach: Associations with physical health, life satisfaction, and 
professional thriving. Psychology, 5(6), 500-513. https://doi.org/10.4236/psych.2014.56060

King, J., & Ng, K. Y. S. (2018). Teacher emotions and the emotional labour of second language 
teaching. In S. Mercer & A. Kostoulas (Eds.), Language teacher psychology (pp. 141-157). 
Multilingual Matters. https://doi.org/10. 21832/9781783099467-013

Kwon, H. W. (2018). The sociology of grit: Cross-cultural approaches to social stratification. 
[unpublished doctoral dissertation]. The University of Iowa.



168

Special iSSue iX January 2024

Kwon, H. W. (2017). The sociology of grit: Exploring grit as a sociological variable and its po-
tential role in social stratification. Sociology Compass, 11(12), 1-13. https://doi.org/10.1111/
soc4.12544

Lake, J. (2013). Positive L2 self: Linking positive psychology with L2 motivation. In M. Apple, 
D. Da Silva, & T. Fellner (Eds.), Language learning motivation in Japan (pp. 225-244). 
Multilingual Matters. https://doi.org/10.21832/9781783090518-015

Larson-Hall, J. (2010). A guide to doing statistics in second language research using SPSS. 
Routledge.

Lavy, S., & Eshet, R. (2018). Spiral effects of teachers’ emotions and emotion regulation strat-
egies: Evidence from a daily diary study. Teaching and Teacher Education, 73, 151-161. 
https://doi.org/10.1016/j.tate.2018.04.001

Leung, C. Y., Mikami, H., & Yoshikawa, L. (2019). Positive psychology broadens readers’ atten-
tional scope during L2 reading: Evidence from eye movements. Frontiers in Psychology, 
10, 1-12. https://doi.org/10.3389/fpsyg.2019.02245

Li, Z. (2021). Teacher well-being in EFL/ESL classrooms. Frontiers in Psychology, 12, 1-4. 
https://doi.org/10.3389/fpsyg.2021.732412

Lovett, N., & Lovett, T. (2016). Wellbeing in education: Staff matter. International Journal of 
Social Science and Humanity, 6(2), 107-112. https://doi.org/10.7763/IJSSH.2016.V6.628

Luque-Reca, O., García-Martínez, I., Pulido-Martos, M., Burguera, J. L., & Augusto-Landa, J. M. 
(2022). Teachers’ life satisfaction: A structural equation model analyzing the role of trait 
emotion regulation, intrinsic job satisfaction and affect. Teaching and Teacher Education, 
113, 1-10. https://doi.org/10.1016/j.tate.2022.103668

MacIntyre, P. D., Ross, J., Talbot, K., Mercer, S., Gregersen, T., & Banga, C. A. (2019). Stress-
ors, personality and wellbeing among language teachers. System, 82, 26-38. https://doi.
org/10.1177/1362168820965897

Martin, R. E., & Ochsner, K. N. (2016). The neuroscience of emotion regulation development: 
Implications for education. Current Opinion in Behavioral Sciences, 10, 142-148. https://
doi.org/10.1016/j.cobeha.2016.06.006

Mercer, S. (2021). An agenda for well-being in ELT: An ecological perspective. ELT Journal, 
75(1), 14-21. https://doi.org/10.1093/elt/ccaa062

Mercer, S., & Gregersen, T. (2020). Teacher wellbeing. Oxford University Press.
Mercer, S. (2020). The wellbeing of language teachers in the private sector: An ecological per-

spective. Language Teaching Research, 1-24. https://doi.org/10.1177/1362168820973510
Methlagl, M., & Vogl, P. (2022). Latent profiles of student teachers’ intra-and interindividual 

emotion regulation strategies and their links with grit. European Journal of Teacher Ed-
ucation, 1-17. https://doi.org/10.1080/02619768.2022.2096003

Mondak, J. J. (2020). Citizen grit: Effects of domain-specificity, perseverance, and consisten-
cy on political judgment. Personality and Individual Differences, 163, 1-5. https://doi.
org/10.1016/j.paid.2020.110059

Mosewich, A. D., Dunn, J. G., Causgrove Dunn, J., & Wright, K. S. (2021). Domain-specific grit, 
identity, and self-compassion in intercollegiate athletes. Sport, Exercise, and Performance 
Psychology, 10(2), 257-272. https://doi.org/10.1037/spy0000267

Nazari, M., & Alizadeh Oghyanous, P. (2021). Exploring the role of experience in L2 teachers’ 
turnover intentions/occupational stress and psychological well-being/grit: A mixed meth-
ods study. Cogent Education, 8(1), 1-15. https://doi.org/10.1080/2331186X.2021.1892943



169

Mehdi Solhi, Büşra ünSal-GörkeMoğlu et al. Do well-being and emotion regulation...

Pawlak, M. (2022). Research into individual differences in SLA and CALL: Looking for inter-
sections. Language Teaching Research Quarterly, 31, 200-233. https://doi.org/10.32038/
ltrq.2022.31.14

Pawlak, M., Csizér, K., Kruk, M., & Zawodniak, J. (2022). Investigating grit in second language 
learning: The role of individual difference factors and background variables. Language 
Teaching Research, 1-26. https://doi.org/10.1177/13621688221105775

Pawlak, M., Zarrinabadi, N., & Kruk, M. (2022). Positive and negative emotions, L2 grit and 
perceived competence as predictors of L2 motivated behaviour. Journal of Multilingual 
and Multicultural Development, 1-17. https://doi.org/10.1080/01434632.2022.2091579

Powell, M. A., Graham, A., Fitzgerald, R., Thomas, N., & White, N. E. (2018). Wellbeing in 
schools: What do students tell us?. The Australian Educational Researcher, 45(4), 515-
531. https://doi.org/10.1007/s13384-018-0273-z

Roffey, S. (2012). Pupil wellbeing - teacher wellbeing: Two sides of the same coin?. Educational 
and Child Psychology, 29(4), 8-17. 

Sarkhosh, M., & Rezaee, A. A. (2014). How does university teachers’ emotional intelligence relate 
to their self-efficacy beliefs. Porta Linguarum: Revista Internacional de Didáctica de Las 
Lenguas Extranjeras, 21, 85-100. https://doi.org/10.30827/Digibug.30484

Seligman, M. (2012). Flourish: A visionary new understanding of happiness and well-being. 
Simon and Schuster.

Shafiee Rad, H., & Jafarpour, A. (2023). Effects of well-being, grit, emotion regulation, and re-
silience interventions on l2 learners’ writing skills. Reading and Writing Quarterly, 39(3), 
228-247. https://doi.org/10.1080/10573569.2022.2096517

Shakki, F. (2023). Investigating the relationship between EFL learners’ engagement and their 
achievement emotions. Porta Linguarum Revista Interuniversitaria de Didáctica de las 
Lenguas Extranjeras, 40, 275-294. https://doi.org/10.30827/portalin.vi40.27338

Shao, G. (2023). A model of teacher enthusiasm, teacher self-efficacy, grit, and teacher well-being 
among English as a foreign language teachers. Frontiers in Psychology, 14, 1-16. https://
doi.org/10.3389/fpsyg.2023.1169824

Shahvarani, F. S., Azari Noughabi, M., & Razi, A. (2023). Investigating the contribution of en-
gagement and resilience to EFL teachers’ L2 grit. Journal of Multilingual and Multicultural 
Development. Advance online publication. https://doi.org/10.1080/01434632.2023.2284893

Shoshani, A. (2021). Growth mindset in the maths classroom: A key to teachers’ well-being and 
effectiveness. Teachers and Teaching, 27(8), 730-752. https://doi.org/10.1080/13540602.
2021.2007370

Solhi, M., Derakhshan, A., & Ünsal, B. (2023). Associations between EFL students’ L2 grit, bore-
dom coping strategies, and emotion regulation strategies: A structural equation modeling 
approach. Journal of Multilingual and Multicultural Development, 1-20. https://doi.org/1
0.1080/01434632.2023.2175834

Solhi M., & Elahi Shirvan M. (2023). Modeling the association between EFL instructors’ foreign 
language teaching enjoyment and humor styles. Journal of Language and Education, 9(2), 
118-131. https://doi. org/10.17323/jle.2023.15928

Solhi, M., Kesen Mutlu, A., Shirvan, M. E., & Taherian, T. (2023). Modeling the association 
between EFL students’ boredom and enjoyment: The mediating role of teacher humor style. 
Language Related Research, 14(3), 1-34. https://doi.org/10.29252/LRR.14.3.1



170

Special iSSue iX January 2024

Stewart-Brown, S. L., Platt, S., Tennant, A., Maheswaran, H., Parkinson, J., Weich, S., ... & Clarke, 
A. (2011). The Warwick-Edinburgh Mental Well-being Scale (WEMWBS): A valid and reliable 
tool for measuring mental well-being in diverse populations and projects. Journal of Epidemi-
ology and Community Health, 65(2), A38-A39. http://dx.doi.org/10.1136/jech.2011.143586.86

Sudina, E., Brown, J., Datzman, B., Oki, Y., Song, K., Cavanaugh, R., & Plonsky, L. (2021a). 
Language-specific grit: Exploring psychometric properties, predictive validity, and differ-
ences across contexts. Innovation in Language Learning and Teaching, 15(4), 334-351. 
https://doi.org/10.1080/17501229.2020.1802468

Sudina, E., Vernon, T., Foster, H., Del Villano, H., Hernandez, S., Beck, D., & Plonsky, L. (2021b). 
Development and initial validation of the L2-Teacher Grit Scale. TESOL Quarterly, 55(1), 
156-184. https://doi.org/10.1002/tesq.581

Sutton, R. E., Mudrey-Camino, R., & Knight, C. C. (2009). Teachers’ emotion regula-
tion and classroom management. Theory into Practice, 48(2), 130-137. https://doi.
org/10.1080/00405840902776418

Talbot, K., & Mercer, S. (2018). Exploring university ESL/EFL teachers’ emotional well-being and 
emotional regulation in the United States, Japan and Austria. Chinese Journal of Applied 
Linguistics, 41(4), 410-432. https://doi.org/10.1515/cjal-2018-0031

Tamir, M., Vishkin, A., & Gutentag, T. (2020). Emotion regulation is motivated. Emotion, 20(1), 
115-119. https://doi.org/10.1037/emo0000635

Taxer, J. L., & Frenzel, A. C. (2015). Facets of teachers’ emotional lives: A quantitative investi-
gation of teachers’ genuine, faked, and hidden emotions. Teaching and Teacher Education, 
49, 78-88. https://doi.org/10.1016/j.tate.2015.03.003

Teimouri, Y., Tabandeh, F., & Tahmouresi, S. (2022). The hare and the tortoise: The race on 
the course of L2 learning. The Modern Language Journal, 106(4), 764-783. https://doi.
org/10.1111/modl.12806

Teimouri, Y., Sudina, E., & Plonsky, L. (2021). On domain-specific conceptualization and meas-
urement of grit in L2 learning. Journal for the Psychology of Language Learning, 3(2), 
156-165. https://doi.org/10.52598/jpll/3/2/10

Teimouri, Y., Plonsky, L., & Tabandeh, F. (2022). L2 grit: Passion and perseverance for 
second-language learning. Language Teaching Research, 26(5), 893-918. https://doi.
org/10.1177/1362168820921895

Thompson, R. A., Lewis, M. D., & Calkins, S. D. (2008). Reassessing emotion regulation. Child 
Development Perspectives, 2(3), 124-131. https://doi.org/10.1111/j.1750-8606.2008.00054.x

Toraby, E., & Modarresi, G. (2018). EFL teachers’ emotions and learners’ views of teachers’ 
pedagogical success. International Journal of Instruction, 11(2), 513-526. https://doi.
org/10.12973/iji.2018.11235a

Turner, K., & Thielking, M. (2019). Teacher wellbeing: Its effects on teaching practice and student 
learning. Issues in Educational Research, 29(3), 938-960. https://doi.org/10.25916/5e-
4c8eeca2765

Valente, S., Lourenço, A. A., Dominguez-Lara, S., Derakhshan, A., Németh, Z., & S. Almeida, 
L. (2022). Teachers’ emotion regulation: Implications for classroom conflict management. 
Australian Journal of Teacher Education, 47(8), 18-32. Retrieved from https://ro.ecu.edu.
au/ajte/vol47/iss8/2

Vela, J. C., Smith, W. D., Whittenberg, J. F., Guardiola, R., & Savage, M. (2018). Positive psy-
chology factors as predictors of Latina/o college students’ psychological grit. Journal of 



171

Mehdi Solhi, Büşra ünSal-GörkeMoğlu et al. Do well-being and emotion regulation...

Multicultural Counseling and Development, 46(1), 2-19. https://doi.org/10.1002/jmcd.12089
Wang, Y., Derakhshan, A., & Azari Noughabi, M. (2022). The interplay of EFL teachers’ immu-

nity, work engagement, and psychological well-being: Evidence from four Asian countries. 
Journal of Multilingual and Multicultural Development. 1-17. https://doi.org/10.1080/01
434632.2022.2092625

Wang, F., & Ye, Z. (2021). On the role of EFL/ESL teachers’ emotion regulation in students’ academic 
engagement. Frontiers in Psychology, 12, 1-4. https://doi.org/10.3389/fpsyg.2021.758860 

Wei, H., Gao, K., & Wang, W. (2019). Understanding the relationship between grit and foreign 
language performance among middle school students: The roles of foreign language en-
joyment and classroom environment. Frontiers in Psychology, 10, 1508. 1-8. https://doi.
org/10.3389/fpsyg.2019.01508

Wijaya, K. F. (2021). Investigating EFL teachers’ emotional regulation strategies in second lan-
guage classroom contexts. ELT Worldwide: Journal of English Language Teaching, 8(1), 
97-108. https://doi.org/10.26858/eltww.v8i1.18032

Xiyun, S., Fathi, J., Shirbagi, N., & Mohammaddokht, F. (2022). A structural model of teacher 
self-efficacy, emotion regulation, and psychological wellbeing among English teachers. 
Frontiers in Psychology, 13, 1-11. https://doi.org/10.3389/fpsyg.2022.904151

Yang, S., Azari Noughabi, M., & Jahedizadeh, S. (2022). Modelling the contribution of English 
language learners’ academic buoyancy and self-efficacy to L2 grit: Evidence from Iran and 
China. Journal of Multilingual and Multicultural Development. Advance online publication. 
https://doi.org/10.1080/01434632.2022.2062368

Yin, H., Huang, S., & Wang, W. (2016). Work environment characteristics and teacher well-being: 
The mediation of emotion regulation strategies. International Journal of Environmental 
Research and Public Health, 13(9), 2-16. https://doi.org/10.3390/ijerph13090907.

Yüce, E. (2023). Critical thinking, autonomous learning, and academic grit among preservice EFL 
teachers. Thinking Skills and Creativity, 50, 1-13. https://doi.org/10.1016/j.tsc.2023.101382

Zawodniak, J., Pawlak, M., & Kruk, M. (2021). The role of grit among Polish EFL majors: A 
comparative study of 1st-, 2nd-, and 3rd-year university students. Journal for the Psychology 
of Language Learning, 3(2), 118-132. https://doi.org/10.52598/jpll/3/2/8 

Zhang, L. J., Fathi, J., & Mohammaddokht, F. (2023). Predicting teaching enjoyment from teach-
ers’ perceived school climate, self-efficacy, and psychological wellbeing at work: EFL 
teachers. Perceptual and Motor Skills, 1-31. https://doi.org/10.1177/00315125231182269

Zheng, S., Heydarnejad, T., & Aberash, A. (2022). Modeling the interplay between emotion reg-
ulation, self-efficacy, and L2 grit in higher education. Frontiers in Psychology, 13, 1-15. 
https://doi.org/10.3389/fpsyg.2022.1013370




