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Abstract. Education in general and Physical Education (PE) is a time and space where the dimensions of knowledge are taught and learned,
as well as issues of human behavior and relationship, both individually and collectively. We are talking about human values and virtues. PE
as a curricular subject is undoubtedly a place where values can be taught and lived. The aim of this theoretical curricular study was to analyze
the secondary school curricula of six different countries: Brazil, Costa Rica, Guatemala, Spain, Portugal, England. These countries were
deliberately chosen according to a basic criterion i) being from different continents, ii) the PE curriculum must be a National public policy,
iii) different languages (Spanish, English, Portuguese) and iv) access to the curriculum document to carry out the analysis. We assumed that
countries with different cultures, languages, traditions, politics, religions - traditional and new religions - could present different or the
same values/ axiological perspectives. The results showed that the values most taught in PE classes are respect, tolerance, fair play, teamwork
and cooperation - values common to all countries. There seems to be a common feature of what is human (regardless of the region of the
globe). There are desirable values that are inscribed in human being, in living individually and together.

Keywords: Human Values, Physical Education, High School, Curriculum Assessment.

Resumen. La educacion en general y la Educacion Fisica (EF) es un tiempo y un espacio donde se ensefian y aprenden las dimensiones del
conocimiento, asi como cuestiones de comportamiento y relacion humanas, tanto individuales como colectivas. Hablamos de valores y
virtudes humanas. La Educacion Fisica como materia curricular es, sin duda, un lugar donde ensefiar y vivir valores. El objetivo de este
estudio teodrico curricular fue analizar el curriculo de secundaria de seis paises diferentes: Brasil, Costa Rica, Guatemala, Espaia, Portugal
¢ Inglaterra. Estos paises fueron elegidos deliberadamente segtin un criterio basico: i) ser de diferentes continentes, ii) el curriculo de EF
debe ser una politica pablica Nacional, iii) diferentes idiomas (espafiol, inglés, portugués) y iv) acceso al documento curricular para realizar
el analisis. Supusimos que paises con diferentes culturas, lenguas, tradiciones, politica, religiones -tradicionales y nuevas religiones- podrian
presentar valores/ perspectivas axiologicas diferentes o iguales. Los resultados mostraron que los valores mas ensefiados en las clases de
educacion fisica son el respeto, la tolerancia, el juego limpio, el trabajo en equipo y la cooperacion, valores comunes a todos los paises.

Parece existir un rasgo comtn de lo humano (independientemente de la region del globo). Hay valores deseables que estan inscritos en el

ser humano, en la vida individual y en la vida en comun.
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Introduction

The school ecosystem is a place of education par excel-
lence, and, in this sense, values take pride of place. The val-
ues (axiological dimension) as structuring pillars of human
life either individually or collectively (living together).
Physical education (PE) as a subject is, undoubtedly, a time
and a space where values may be taught and lived by the
students. There are studies and authors who examine at val-
ues in Education, but in PE these studies and reflections are
still limited. Previous studies have focused their interests on
philosophical perspectives (Mujica Johnson & Orellana Ar-
duiz, 2022), the establishment of specific PE interventions
for teaching values at school (Cafion Salinas & Villarreal An-
geles, 2022; Monjas Aguado, Ponce Garzaran, & Gea Fer-
nandez, 2015; Smith-Palacio & Acebes-Sanchez, 2022) or
just mentioned briefly in literature reviews (Bailey, 2006;
Bailey et al., 2009). However, none of the previous studies
have analyzed a PE curriculum and specifically which human
values are included inside him. The aim of this study was to
analyze the secondary school (PE) curricula of six different
countries: Brazil, Costa Rica, Guatemala, Spain, Portugal,
England. The development of complete individuals is a con-
cern that comes since the beginning of Western culture -
Ancient Greece - with the famous Paideia (integral for-
mation) (Jaeger, 1986) and Areté (excellence in all fields of
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human life, including body and movement).

PE was part of the Hellenic educational project, which
beyond the physical and sportive training, did not neglect
the sense of human relationship and with it the values
(Cunha, 2008). This value sense reached modernity, in par-
ticular education, whether informal, non-formal and for-
mal. In the formal sense, it will be mirrored in the school
curriculum and particularly in PE. In fact, it seems that in
the school curriculum are found the foundations for the
modern philosophy of sport (Frias & Isidori, 2018) and PE
is historically recognized for teaching desirable values to
children and young people (Milani & Darido, 2016). Gov-
ernment policies have made PE compulsory in most coun-
tries around the world (Hardman & Marshall, 2015) be-
cause human values are important psychological variables to
be studied through social sciences and humanities and un-
derstood as desirable attitudes of an individual (Berger,
Ginciene, & Leonardi, 2020), in their individual and collec-
tive conduct. There are timeless or structural values the be-
haviors and decisions of individuals are influenced and
change continuously (do Prado & Miranda Ribeiro, 2010)
according to the response of individuals - of students - to
their social environments (Antunes & Da Silva, 2018).

Examining the context of PE, findings highlighted that
participants learn through intrinsic and extrinsic values. In-
trinsic values are related to individual pleasure by practicing
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an activity for its own sake, and extrinsic values are those
that lead to something other than oneself (Breivik, 1998;
Culbertson, 2008). PE has become an effective space for
teaching values considering the evidence from studies in
controlled environments that guarantee long-term learning
and outcomes (Lyras, 2003, 2012, 2020, 2021) and the fail-
ure to control these conditions (teaching and apprehension)
generates negative relations in the individual's moral and
ethical reasoning (Shields & Bredemeier, 2007). This gen-
erates a diminishing participants' sense of sportsmanship
(Clifford & Feezell, 2009) and when participants have
learned negative attitudes, they can situate themselves in
and out of sport, turning into violent, dangerous, inhumane
actions (banditry and corruption) (Sugden & Tomlinson,
2017). Schools are ideal to establish educational conditions
to teach an individual values and attitudes through a peda-
gogical curriculum (Souza & Tavares, 2021). The curricu-
lum should integrate pedagogical strategies to achieve the
goal of teaching values (Ginciene & Matthiesen, 2018) be-
cause as mentioned above, values are not transmitted to in-
dividuals automatically - they are taught either theoretically
or through practice, through lived experiences. School and
PE are a site where the participants learn values through the
experience of teachers (and e.g., coaches) who implement
the learning strategies in school (Lee, 2004).

Current trends emphasize the utilization of the personal
pedagogical characteristic of PE and avoid traditional sport
structures as much as possible (Galatti, Rodriguez Paes,
Collet, & Montero Seoane, 2018). This can be explained
because sport is related to high performance - and with it
issues such as yield, effectiveness, production, perfor-
mance, often unethical - while PE for altruistic and univer-
sal purposes (Lee, 2016). For PE to fulfill its purpose of ed-
ucating youth through physical activity, it is necessary to
train teachers who understand that it is an autonomous sci-
ence and not only pedagogical or biological tool as it is usu-
ally perceived in their profession; but also, that it has a mis-
sion of human development(Moreira, Chaves, & Rovigati
Simoes, 2017). PE teachers should prioritize making physi-
cal activity accessible to all participants, with a view to pro-
moting human values through a pedagogical approach in the
community (Galindo, 2021). PE responds to the develop-
mental goals of equipping participants with psychological,
social/relational and health skills (Bailey et al., 2009; Pon-
ciano Nufez, Portela-Pino, & Martinez-Patifio, 2022; Prin-
gle, 2010). One of the objectives of sport practices through
PE should be to prevent drug use, violence and promote
continuous improvement of human values within commu-
nities (Cardoso Nogueira, 2016). Based on the previous
statements, the purpose of this study is to systematize a
comparison of six secondary school PE curricula to establish
and know the types of human values in their contents and
what are the countries where values are most through PE.

Methodology

The present study utilizes a qualitative and interpretive

- 661 -

methods of the analysis of curricular data that can sustain
and respond to the purpose of the research. The researchers
selected six countries and two continents for conducting a
comparation of them based on a PE curricula analysis in this
study. The countries are the following: Brazil, Costa Rica
and Guatemala (America); Spain, England and Portugal
(Europe). These countries were deliberately chosen ac-
cording to the following criterion: i) being from different
continents, ii) the PE curriculum must be a National public
policy, iii) different languages (Spanish, English, Portu-
guese) and iv) access to the curriculum to carry out the anal-
ysis. We assumed that countries with different cultures,
languages, traditions, politics, religions - traditional and
new religions - could present different or the same val-
ues/axiological perspectives.

Data collection and instruments of analysis

Six PE curricula at secondary education (National Pol-
icy) were selected for the empirical implementation of the
study based on the criteria of been legal documents used in
the educational reality of the students in their learning cy-
cles. The six are the following: i) Brazil (Ministério Da Ed-
ucagdo, 2016), ii) Costa Rica (Ministerio de Educacion Pa-
blica, 2009), iii) Guatemala (Aguilar Gonzalez, Ovando Es-
cobar, & Pelaez Argueta, 2021), iv) Spain (Ministerio de
Educacion y Formacion Profesional, 2022), v) England
(Department of Education, 2014) and vi) (Dire¢ao-Geral da
Educacio (DGE), 2018). The PE curriculum was manually
recovered from the official governmental websites of each
country.

Content analysis: steps and procedures

An in-depth analysis of the six documents was carried
out, using a qualitative and interpretive methodology
through the content analysis technique. The content analy-
sis allows to observe the values included in the curriculums
from a calculation of frequencies resulting from the docu-
ments analyzed. The content analysis allowed us to search,
process and store the information contained in the docu-
ments that can be coherently organized to result in a new
scientific document (Bowen, 2009; Kayesa & Shung-King,
2021; Morgan, 2022) in this case based on a set of values
previously established by the researchers. This made it pos-
sible to gather information analyzing it in a methodical, ob-
jective and systematized manner to infer knowledge
(Naupas Paitan, Mejia Mejia, Novoa, & Villagomez, 2014).
Then a qualitative analysis of the data was carried out
through the selection of the data focused on the interests of
the researchers (Flick, 2015).

The content analysis procedure of the curricula fol-
lowed two stages: first, the data was condensed to be able
to compare them, and then the search criteria were applied
to detect the existence of similarities and differences (Krip-
pendorff, 1997). Therefore, a pre-analysis was carried out,
determining the specific objectives of the study and select-
ing and determining the elements of analysis. For the elab-
oration of the data, the search units were determined by
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means of keywords (human values). The identification of a
set of keywords (N=14) through categorization allow to es-
tablish the precision of the distribution of variable values in
specific sections of the curricula (Table 1). An operational
definition was established for each of the variables for its
subsequent use in the interpretation of results. The

curricula were divided into four sections 1) justification, ii)
objectives, iii) content and iv) evaluation for conducting the
process of measure the frequencies of keywords at each of
them. Then the documents were read and studied in detail
and the data obtained was processed and interpreted.

Table 1.
Human Values
Value Definition
Cooperation The act of working together with someone or doing what they ask you.
Discipline Training that makes people willing to obey or more able to control themselves in certain activity.
Equality Right of different people to have similar social position and treatment.
Fair play Playing according to the rules without other unfair advantage.
Human Development Standard of health and education of the citizens.
Overcoming Succeed in controlling difficulties or problems.
Perseverance Continued effort to achieve a goal event when this takes a long time.
Respect Feeling show when someone accept different customs or cultures.
Responsibility Ability to act correctly and make decisions.
Rules Instruction that states the way things are or should be done.
Solidarity Agreements between the members of a group.
Teamwork Working as a group together in a specific activity with other people.
Tradition Way of acting that people in a particular group have practice for a long time.
Tolerance Willingness to accept behaviors and beliefs that are different from your own

The objective was to identify trough the frequency the
level of importance designated to each of the human values
in PE curriculum. Second, an analysis of the content of each
curriculum were carried out using Atlas.ti22 to isolate quo-
tations of information from each section of the PE curricu-
lum to highlight the presence of human values. To maintain
a high level of reliability in the interpretation of the quota-
tions extracted from each section of the curriculum, meet-
ings were held through the ZOOM platform with one PE
teacher (N=6) from each country participating in the study.
To facilitate the processing of the information, a code (Ta-
ble 2) was assigned to the curriculum of each country, as

follows:
Table 2.
Category and Country
Country Justification Objective Content Evaluation
Brazil BC-J BC-O BC-C BC-E
Costa Rica CCR-] CCR-O CCR-C CCR-E
Guatemala CG-] CG-O CG-C CG-E
Spain CS-J CS-O Cs-C CS-E
Portugal CP-] CP-O CpP-C CP-E
England EC-] EC-O EC-C EC-E
Results

The presentation of results was organized in two cate-
gories: i) the curriculum of PE and values and ii) importance
of values of PE in the curricula of different countries. It is
important to mention that some of the values analyzed are
not at each category because were not represented or iden-
tified inside as part of a PE curriculums.

The PE curriculum and values

The descriptive results showed the frequency analysis of
values in six PE curricula and four categories were used to
conduct the analysis: i) justification, ii) objectives, iii) con-
tent and iv) assessment. To measure frequency, a list of val-
ues that emerged most in the curricula was established: 1)
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equality, ii) solidarity, iii) cooperation, iv) teamwork, v)
human development, vi) fair play, vii) tradition, viii) re-
spect, ix) tolerance, x) rules, xi) perseverance, xii) over-
coming, xiii) responsibility and xiv) discipline (Figure 1).
The justification category concerns the development of each
country's physical education curriculum to achieve certain
educational outcomes. The results showed that the social
value of cooperation had eleven repetitions in Portugal; re-
spect, nine repetitions in Portugal and eight in Costa Rica;
human development seven repetitions in Portugal and four
in Spain; responsibility six repetitions in Costa Rica and tra-
dition with five repetitions in Guatemala. The remaining
values are expressed with minimum values or no values in
this category. The category of objectives refers to the out-
comes pursued through the educational process and the ba-
sis for shaping the curriculum. The results showed that hu-
man development had eighteen repetitions in Portugal;
teamwork with nine repetitions in Portugal; respect with
six repetitions in Costa Rica; tradition with four repetitions
in Brazil and tolerance with four repetitions in Costa Rica.
The remaining values are expressed with minimum values
or no values in this category.

The content category refers to the knowledge that is ex-
pected to be transmitted through the teaching of human val-
ues to students. The results highlight that respect was the
most relevant, measured in repetitions, with one hundred
and twenty-two in Costa Rica and twenty in Portugal; fair
play with forty-three in Costa Rica; cooperation with
twenty-one in Portugal and fifteen in Costa Rica; teamwork
with eighteen in Costa Rica and eleven in Portugal and tra-
dition with ten repetitions in Costa Rica. The remaining
values are expressed with minimum values or no values in
this category. The assessment category intended to measure
the level of learning that the student acquired because of
their learning process. The results emphasized that rules
had thirteen repetitions in Guatemala and three in Costa
Rica;

solidarity with ten repetitions in Portugal;
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responsibility with nine repetitions in Portugal, six repeti-
tions in Spain and four repetitions in Costa Rica; coopera-
tion with nine repetitions in Portugal, six repetitions in
Guatemala and four repetitions in Spain; respect with eight
repetitions in Portugal, six repetitions in Guatemala;

teamwork with seven repetitions in Guatemala and three
repetitions in Spain tolerance with five repetitions in Gua-
temala and three repetitions in Costa Rica. The remaining
values are expressed with minimum values or no values in
this category.
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Figure 1. Values per country in PE curriculum

Importance of values of PE in the curricula of dif-
ferent countries

In this dimension, exploring the importance of values of
PE in the curricula of different countries, the findings shows
that values appear in almost all countries (curricula) ana-
lyzed, although there are differences when it comes to the
importance of some in relation to others. For a better
presentation we will make a frequency analysis of values by
country and call key values and their associated qualities per
country in the PE curriculum (Figure 2). The performed

analysis of the curriculums allows the researchers to high-
light the internal weakness in their conceptions related to
values in PE classes per country. This process is necessary
considering that some values does not appear with the same
emphasis at every section of the curriculums which is a re-
sult of the cultural differences that exist between each of
them. The research elaborates a series of descriptions for
cach value based on the quotations of the qualitative analysis
that represent relevant examples of each curriculum.

Country | Category | Equality idarity | C i T Den‘::)':)al:enl Fair Play | Tradition P T Rules O D 73:::: ' TI?;:::I;'

Guatemala | Justification 1] 0 1] 1 1 0 S 1 0 0 0 0 0 0 8

Guatemala | Objectives 0 0 0 0 0 0 1 1 1 0 0 0 1 0 4 57
Guatemala | Contents 0 0 1 1 0 0 0 2 0 1 0 0 1 0 6

Guatemala |Evaluation 0 0 6 7 1 0 0 6 S 13 0 1 0 0 33

Brazil Justification 0 0 0 0 0 0 0 0 0 0 0 0 o o 0

Brazil Objectives 0 0 0 0 1 0 4 0 0 0 0 0 0 0 S 20
Brazil Contents 1] 0 0 1 2 0 4 4 1 2 0 0 1 0 15

Brazil Evaluation 0 0 0 0 0 0 0 0 0 0 0 o o o 0

Costa Rica | Justification 0 2 0 0 0 0 2 g 4 1 0 0 6 2 25

CostaRica | Objectives 3 1 2 0 2 0 3 6 4 1 0 0 2 1 25 409
CostaRica |Contents 2 1 15 18 2 43 10 122 S7 17 0 0 27 33 347

Costa Rica |Evaluation 1] 0 1 1 0 0 0 0 3 3 0 0 4 0 12

Spain Justification 2 0 1 0 4 0 1 1 0 0 0 0 0 0 3

Spain Objectives 1 0 3 0 1 1 3 2 0 1 1 1 2 0 16 -
Spain Contents S 0 3 0 2 1 3 4 2 1 1 3 1 0 26

Spain Evaluation 2 0 4 3 1 2 2 2 0 2 0 0 6 0 24

England | Justification 0 0 0 0 2 1 0 1 0 0 0 0 0 0 4

England  |Objectives 0 0 0 0 1 0 0 0 0 0 0 1 0 0 2 ®
England |Contents 0 0 0 4 2 0 1 0 0 0 0 1 0 0 8

England  |Evaluation 0 0 0 0 0 0 0 0 0 0 0 2 0 0 2

Portugal | Justification 0 3 il 4 7 0 3 3 0 6 0 0 0 o 43

Portugal  |Objectives 0 0 0 9 18 0 0 0 0 0 0 0 0 0 27 252
Portugal  |Contents 0 S 21 n 0 0 0 20 21 28 0 8 0 34 148

Portugal | Evaluation 0 10 3 0 1 0 0 8 0 0 0 0 3 1 38

Figure 2. Frequency analysis of values per country
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Respect

Costa Rica emphasizes the need for students to learn to
respect their peers (CCR-J: forming citizens with a deep
sense of responsibility and respect for human dignity)
through the rules of PE (CCR-C: respect for the rules gov-
erning sport games and activities). Portugal promotes re-
spect for the personal beliefs of others (CP-C: promote
strategies that encourage respect for differences in charac-
teristics, beliefs and opinions) in their school environment
(CP-]: cordiality and respect in relationships with class-
mates and teachers). Guatemala promotes respect for gen-
der equity through indigenous PE (GC-C: respect for gen-
der equity for participation in technical and motor develop-
ment of Pelota Maya). Spain emphasizes respect for the en-
vironment (CS-]: coexist respectfully with the environment
and the living beings that inhabit it). Brazil teaches respect
for public spaces and safe spaces (BC-C: urban adventure
body practices, respecting public heritage, using safe prac-
tice alternatives in different spaces) in peaceful coexistence
with other social groups (BC-C: valuing and respecting the
meanings attributed to it by different social groups).

Tolerance

Costa Rica promotes tolerance by establishing aware-
ness-raising spaces for students to become local leaders
(CCR-]: sensitivity as agents of change for the creation of
tolerant environments) who value the abilities and needs of
those around them (CCR-C: behaviors that show tolerance
towards the abilities and needs of others). Portugal encour-
ages students to learn to accept their mistakes and those of
their peers (CP-C: accepting the mistakes and successes of
their peers). Spain has integrated the need to provide teach-
ing to increase students' tolerance for participation in phys-
ical and sporting activities (CS-C: tolerance to frustration
in PE contexts). Guatemala incorporates tolerance into the
teaching of physical activity with other values in the class-
room (CG-E: evidence of tolerance, self-control, coopera-
tion in the development of different learning activities in
PE).

Rules

In Portugal, in order of importance, it is prioritizes
teaching the student to comply with the rules of arbitration
(CP-C: comply with and enforce the rules of arbitration),
to propose rules for environmental preservation (CP-C:
know and apply rules for the preservation of material and
environmental resources) and individual or collective safety
(CP-C: rules for personal safety and that of colleagues).
Costa Rica establishes a teaching-learning process that al-
lows students to learn the rules of coexistence (CR-]J: an
education that uses play as a situation and instrument for
coexistence, for learning the rules). Spain, using play in the
classroom to teach rules through physical activity (CS-C:
respect for the rules of the game as an element of social in-
tegration). Guatemala conceptualizes rules as the under-
standing of a technique, regulation and sporting rules (CG-
C: applies the correct technique and respects the rules).
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Responsibility

The value of responsibility in Costa Rica aims to teach
to live in harmony with their own environment and those
around them (CCR-]J: the responsibility to live in harmony
with our environment and ensure its sustainability). This
value can only be learned through the student's conscious
practice (CCR-]J: responsibility and rights are only learned
when their conceptualization is accompanied by practice
and practice is conceptualized) and must be mindful of their
personal behavior and decisions (CCR-]J: responsibility for
our actions, decisions and personal behavior). Spain focuses
its efforts on individual and collective health education
through PE (CS-O: adoption of a sustainable and eco-so-
cially responsible lifestyle through the application of indi-
vidual and collective safety measures in physical-sport prac-
tice). In addition, Spain highlights the importance of injury
prevention as a responsibility in the student's sports prac-
tices (CS-C: adopt responsible and autonomous general
measures for injury prevention before, during and after
physical activity, learning to recognize risk situations to act
preventively). Guatemala promotes learning this value with
a sense of community through sport (GC-C: sporting prac-
tices that promote responsibility and communication in the
community).

Overcoming

In Portugal, students are taught overcoming through ac-
cepting or giving support to their peers (CP-C: accepting
the support of their peers in the effort of personal improve-
ment) recognizing their efforts and those of their peers (CP-
C: valuing their performance and that of others, giving and
accepting suggestions for improvement). England focuses
on building sporting excellence (EC-O: developing the
competence to excel in a wide range of physical activities)
and promoting students to achieve their best sporting per-
formance (EC-C: demonstrating that they have improved
to achieve their personal best). Spain focuses its educational
efforts on providing students with tools to face a variety of
motor challenges (CS-E: overcoming challenges in motor
situations) and improving their capacity for emotional self-
regulation around their sporting experiences (CS-C: mood
control and strategies for managing failure in motor situa-
tions. Volitional skills and ability to overcome).

Tradition

In Costa Rica students learn about tradition via the im-
portance of becoming a sustainable nation through educa-
tion and human rights (CCR-]J: we educate for culture, for
human rights and so we call it sustainable development).
Guatemala educates for a culture of peace, human rights
(CG-J: it practices values in its individual, family and com-
munity environment within the framework of human rights
to promote a culture of peace) and recognizes the local lan-
guages ofits culture (CG- ]: it communicates effectively and
assertively in different languages valuing them as an im-
portant element of the culture). Spain fosters this value
through physical and artistic activities that educate about
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national and international folklore (CS-]J: traditional motor
culture can be addressed through traditional and popular
games, traditional folk dances, multicultural games or
world dances, among others). Brazil includes urban dances
for motor instruction (BC-C: plan and use strategies to ap-
propriate the constitutive elements of dances) and becomes
a space to discuss traditional stereotypes of its nation (BC-
C: discuss stereotypes and prejudices related to dances).

Human Development

Building an active and healthy life is emphasized in Spain
through promoting students physical, mental and social de-
velopment for the prevention of undesirable behaviors in
society (CS-J: active and healthy life" addresses the three
components of health - physical, mental and social - by de-
veloping positive relationships in functional contexts of
physical-sports practice, rejecting antisocial, discriminatory
or unhealthy behaviors that may occur in these areas). Por-
tugal includes risk prevention and health promotion educa-
tion by improving students' hygiene habits (CP-]: knowing
and interpreting risk and health factors associated with
physical activity and applying hygiene and safety rules). The
curriculum in England reinforces that psychological aspects
influence students' habits to practice physical activity and
sport throughout their lives (EC-]: for students to acquire
physical confidence to improve their health and physical fit-
ness). Costa Rica adds the need not only to promote physi-
cal health, but also to train students with a high intellectual
and innovative level for community development (CCR-]:
aims at the integral development of the person, with em-
phasis on critical, reflective and creative capacity).

Cooperation

Cooperation is a value in Portugal through which stu-
dents in PE class are taught to achieve certain results (CP-
C: cooperate, fostering a relational climate favorable to
personal improvement and the pleasure provided by the ac-
tivities). Moreover, in Spain, the curriculum combines spe-
cific sport training, where students can work individually
and cooperate with their peers to enrich their learning pro-
cess (CS-E: develop individual, cooperative or collaborative
motor projects, establishing mechanisms to redirect work
processes).

Teamwork

Teamwork is a value where students understand the im-
portance of their peers to achieve a result, Portugal inte-
grates in its education a set of teamwork activities through
pedagogical tools to teach students to learn to achieve re-
sults (PC-C: providing training activities, in homogeneous
and heterogeneous groups). Costa Rica encourages students
to collaborate with each other and support each other's in-
dividual skills (CCR-O: valuing teamwork and solidarity
during teamwork). Guatemala pursues the goal that stu-
dents demonstrate a desire to work in teams (GC-E:
demonstrates attitudes and values in teamwork) and to be
leaders in promoting these attitudes in their peers (GC-E:
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interested in actively participating in promoting team-
work).England teaching focuses on motivating students to
work in teams for better problem solving (ENG-C: be en-
couraged to work in teams, building confidence and devel-
oping problem solving skills, either individually or in

groups).

Solidarity

The value of solidarity in Portugal promotes its students
to support each other to become the best version of them-
selves in their daily lives (CP-]: taking an interest in and
supporting the efforts of peers with opportunity, promot-
ing mutual help to foster self-improvement and satisfaction
of themselves and others) and recognizing the efforts of
their peers and accepting feedback from them to improve
their learning process (CP-C: valuing their performance
and that of others, giving and accepting suggestions for im-
provement). Costa Rica aims for students to acquire a sense
of meaning in life through solidarity and other human values
(CCR-]: we seek affection, respect, solidarity and recogni-
tion of others).

Fair Play

The value of Fair play in Costa Rica was one of them in
which the games and sporting activities exalted this value
(CCR-O: governing games and sporting activities, practic-
ing the spirit of fair play) through their individual practices
and collective actions (CCR-C: attitudes and behaviors that
manifest the personal and collective exercise of fair play).
Spain, trains students emphasizing the balance between
winning and losing, avoiding the unethical actions of sport-
ing competition (CS-C: Valuing the ethical implications of
unsportsmanlike attitudes, avoiding excessive competitive-
ness and acting in a sporting spirit when assuming the roles
of audience, participant or others).

Equality

The value of equality in Spain instructed students on
gender equality (CS-C: avoid possible gender stereotypes
or sexist skills or behaviors linked to such manifestations).
Although equity should be an implicit value in the curricula
previously, it is still not highlighted with importance in the
same compared to Spain who have advanced in the subject
in recent years.

Perseverance

The value of perseverance in Spain trained students to
overcome contexts of frustration in sporting spaces (CS-E:
perseverance and frustration tolerance in physical-sporting
contexts). The remainder of the curriculums did not have a
frequency in the use of this term to identify a value in the
curriculums.

Discipline

This value in the six curricula is a limited element, used
as a reference to the sports activities that students should
practice during their educational process through the PE
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class. This could have different explanations but probably
this is a result that probably culturally this value is consid-
ered part of others. The only curriculum that emphasis this
value is Portugal specifically in the content section of PE
class, however, it is not mentioned in other sections of the
document. The expression discipline could even be ceasing
to be used because of its relationship with traditional edu-
cation and changing contemporary educational trends to-
wards other conceptions of values in sport.

Discussion and Conclusion

Prior studies of this topic point out the importance in
other fields of science (Gouveia et al., 2010; Maio, 2016;
Schwartz, 1992) however, in PE these human values had
receive differentiated importance at each country. The dif-
ferentiated level starts from the culture of the social groups
of each of the countries, they assign a different meaning to
specific behaviors, even if other behaviors that represent a
value are not different (Hanel et al., 2018; Maio, 2010).
Each social group in their specific contexts give a concrete
meaning to a behavior (value) practiced by a person (Hanel
et al., 2017); this is known in cognitive psychology as in-
stantiations (Anderson et al., 1976) moving from abstract
ideas based on general actions to specific ones of a determi-
nate behavior (Hanel et al., 2017). This explain why values
are in important variable in PE because of their meaning and
importance vary from a cultural background of each coun-
try and specifically they are evidenced in a concrete mean-
ing in the curricula of their countries. Through this study an
analysis, description and comparation of frequency of values
in six PE curriculums from was conducted (see. Figure 2)
combined with an interpretative qualitative technique to
highlight quotations that point out relevant examples of
their content.

Six countries share some common values: respect, tra-
dition, human development and teamwork, this match with
previous results that demonstrate that human values share
similarities across the globe (Bilsky, Janik, & Schwartz,
2011; Schwartz et al., 2012). These common values had
been used for different purposes (Bailey et al., 2009) such
as preventing antisocial behaviors (Sugden, 1991; Sugden &
Tomlinson, 2017), human development of their nations for
building better societies (Lyras, 2021; Lyras & Welty
Peachey, 2011), using traditional artistic activities to create
conditions that influence positively the students (do Prado
& Miranda Ribeiro, 2010) to create a social environment of
acceptance (Burns, Chaurasia, Carson, & Leatherdale,
2021; Jorquera Garcia, Leiva Arcas, Molina Morote, &
Sanchez Pato, 2017) and respect trough PE. Three values
were common in five countries: responsibility, rules and
tolerance referring to the need for students to learn to ac-
cept the conditions inherent in PE (guidelines) to under-
stand the responsibility of caring the teaching facilities,
learn to accept the level of skills of their peers and how their
personal decisions can benefit them personally or in a
group. Four countries share two common values: self-
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improvement and cooperation as a need to teach the stu-
dents the importance of continuous improvement in their
lives and PE can serve as a platform for pursuing a common
goal with their peers. PE teachers can serve as role models
for students (Lee, 2004; Lee, 2016) promoting a ripple ef-
fect that multiplies the impact of teaching strategies at
school. This is consistent with previous studies that have
shown that an empowered professional can impact partici-
pants' peers and family members (Sanches & Rubio, 2011).

The remaining analyzed values can be found across the
curriculums: discipline, perseverance, fair play, solidarity
and equality, however, this does not mean that are less im-
portant as the analysis revealed a high frequency of disci-
pline associated with a specific sport practice and fair play is
associated with respect for rules and peer performance. Sol-
idarity, perseverance and equality can culturally be included
in the values previously described considering that their
meaning could be different according to the cultural con-
text. The specific case of equality points out that there is
still a need to continuing working for the promotion of the
participation of women in PE and sport activities (Goellner,
2006). The curricular analysis based on the sections of jus-
tification, objectives, content and assessment make relevant
the need building more balanced curricula to achieve the
planned competences (Coalter, 2007) and is necessary to
increase the presence of non-sport content (a recommenda-
tion) to increase the possibility that long-term assessment
can highlight significant impacts on learners (Lyras, 2020;
Petitpas, Cornelius, Van Raalte, & Jones, 2005). This is a
responsibility of the interested stakeholders to rethink the
why these values are included in the curriculum and fulfil
the ideal conditions for teaching values through PE (Gin-
ciene & Matthiesen, 2018). Considering the results of this
study, policy makers and education officers can establish the
status of the inclusion of human values and make decisions
to improve them with the objective of prepare the students
for the challenges of daily life.

Perhaps we can say - in terms of a conclusion - that alt-
hough there are specific values (most referred to) in each of
the countries (and continents) there seems to be a common
trait that had already emerged in ancient Greece: the value
of Education (Greek Paideia - integral formation) and the
idea of Man as a whole (Jaeger, 1986) Man - The Whole is
sensible, intelligible, immanent and transcendent. We no-
tice that PE (we recall that Physical Education was already
part of the Greek/Hellenic Educational Project) will be,
nowadays, a "meeting place/synthesis" of "internal" val-
ues: the moral law inside me (as Kant refers), ethics, friend-
ship, solidarity, respect, tolerance, empathy, alterity, disci-
pline, rules, cooperation, health, among others; or "exter-
nal the environment, ecology, tradition, memory, commu-
nity, politics, civility, participation, safety, among others;
or also the specific values of Physical Education itself - the
body, the movement, the technique, the tactic, the perfor-
mance, the aesthetics, the competition, the victory (affir-
mation), the defeat (overcoming). PE must continue to be
an educational and formative environment for this to be
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archive is necessary to training teachers, educators and stu-
dents - where the human is present and where values are
present (Coalter, 2010, 2015; Korsakas, Rizzi, Tsukamoto,
& Galatti, 2021). Using PE as a space to connect some val-
ues with others (Schwartz, 1992), so that they can interpret
their specific meaning and instantiation by including real sit-
uations where values are transformed into relevant behav-
iors (Hanel et al., 2018). The results based on the analysis
of the frequency in PE curricula are not enough to indicate
the need to focus on training in values, although they do
allow establishing a baseline of its theoretical status in terms
of its content in their educational public policies. Future re-
search should be based on qualitative research techniques
that make it possible to integrate PE teachers' perceptions
and beliefs about the importance of including or not training
in human values through PE. This will be important to com-
plement if the promotion of human values through PE
should be a pillar of human life, coexistence between peo-

ples and the path of peace.
Acknowledgements

The authors thank their colleagues at GIES-10 for their
support and critical comments contributed to this study.

Conflict of interest

The author (s) declared no potential conflict of interest
with respect to the research authorship, and/or publication
of this article.

Funding

The author (s) report there is no funding associated with
the work featured in this article.

References

Aguilar Gonzalez, S. M., Ovando Escobar, J. V., & Pelaez
Argueta, L. A. (2021). Curriculo Nacional Base -CNB-
Area de Educacion Fisica . Guatemala : Ministerio de Edu-
cacion .

Anderson, R. C., Pichert, ]. W., Goetz, E. T., Schallert,
D. L., Stevens, K. V., & Trollip, S. R. (1976). Instan-
tiation of general terms. Journal of Verbal Learning and
Verbal Behavior, 15(6), 667—-679.
https://doi.org/10.1016/0022-5371(76)90059-1

Antunes, S. E., & Da Silva, O. G. T. (2018). O esporte na
ressocializagao de jovens em conflito com a lei - um es-
tudo de caso. Pensar a  Pratica, 21(1).
https:/ /doi.org/10.5216/rpp.v21i1.46586

Bailey, R. (2006). Physical Education and Sport in Schools:
A Review of Benefits and Outcomes. Journal of School
Health, 76(8), 397-401.
https://doi.org/10.1111/j.1746-1561.2006.00132 .x

Bailey, R., Armour, K., Kirk, D., Jess, M., Pickup, 1.,
Sandford, R., & BERA Physical Education and Sport P.

- 667 -

(2009). The educational benefits claimed for physical
education and school sport: an academic review. Re-
search  Papers  in  Education,  24(1),  1-27.
https://doi.org/10.1080/02671520701809817

Berger, A. G., Ginciene, G., & Leonardi, T. J. (2020). Pe-
dagogia do esporte e o referencial socioeducativo: dia-
logos entre a teoria e a Movimento
(ESEFID/ UFRGS), 26, 26063.
https://doi.org/10.22456/1982-8918.102084

Bilsky, W., Janik, M., & Schwartz, S. H. (2011). The
Structural Organization of Human Values-Evidence

pratica.

from Three Rounds of the European Social Survey
(ESS). Journal of Cross-Cultural Psychology, 42(5), 759—
776. https://doi.org/10.1177/0022022110362757

Bowen, G. A. (2009). Document Analysis as a Qualitative
Research Method. Qualitative Research Journal, 9(2), 27—
40. https://doi.org/10.3316/QR]J0902027

Breivik, G. (1998). Sport In High Modernity: Sport as a
Carrier of Social Values. Journal of the Philosophy of Sport,
25(1), 103-118.
https://doi.org/10.1080/00948705.1998.9714572

Burns, K. E., Chaurasia, A., Carson, V., & Leatherdale, S.
T. (2021). Examining if changes in gender-specific and
co-ed intramural programs affect youth physical activity
over time: a natural experiment evaluation using
school- and student-level data from the COMPASS
study.  BMC  Public ~ Health,  21(1),  2045.
https://doi.org/10.1186/512889-021-12090-z

Cambridge University Press. (2023). Cambridge Dictionary .
Retrieved from https://dictionary.cambridge.org/

Canon Salinas, F., & Villarreal Angeles, M. (2022). Physical
education as a strengthening of citizen values for coex-
istence. Retos , 44, 285—-294.

Cardoso Nogueira, Q. W. (2016). Lutando Contra A Ano-
mia: Consideracoes sobre Esporte E Moralidade . Pensar
a Pratica, Goiania, 19(3), 677—687.

Clifford, C., & Feezell, R. M. (2009). Sport and Character:
Reclaiming the Principles of Sportsmanship. Champaign, IL:
Human Kinetics.

Coalter, F. (2007). A Wider Social Role for Sport Who's Keeping
the Score? London: Routledge.

Coalter, F. (2010). The politics of sport-for-development:
Limited focus programmes and broad gauge problems?
International Review for the Sociology of Sport, 45(3), 295—
314. https://doi.org/l().l177/1012690210366791

Coalter, F. (2015). Sport-for-Change: Some Thoughts
from a Sceptic. Social Inclusion, 3(3), 19-23.
https://doi.org/10.17645/si.v3i3.222

Culbertson, L. (2008). Does sport have intrinsic value?
Sport,  Ethics and  Philosophy,  2(3), 302-320.
https://doi.org/10.1080/17511320802475721

Cunha, A. C. (2008). Pés-modernidade socializagao e profissao
dos professores (de Educagdo Fisica): para uma “nova” recon-
ceptualizacdo. Lisboa: Vislis Editores. Retrieved from
https://hdl.handle.net/1822/69011

Department of Education. (2014). The national curriculum in
England Key stages 3 and 4 framework document. London:

Retos, nimero 50, 2023 (4° trimestre)



2023, Retos, 50, 660-669

© Copyright: Federacién Espafiola de Asociaciones de Docentes de Educacidn Fisica (FEADEF) ISSN: Edicion impresa: 1579-1726. Edicién Web: 1988-2041 (hetps: / /recyt.fecyt.es/index.php /retos/ index)

Department of Education .

Dire¢do-Geral da Educagao (DGE). (2018). Educagao Fisica
Documentos curriculares de referéncia.

do Prado, V. M., & Miranda Ribeiro, A. I. (2010). Géne-
ros, sexualidades e Educacio Fisica escolar: um inicio de
conversa. Motriz. Revista de Educagdo Fisica, 16(2), 402—
413.

Flick, U. (2015). Designing Qualitative Research. London:
Sage .

Frias, F. J. L., & Isidori, E. (2018). El origen deportivo de
la democracia: una aproximacion filosofica. Movimento
(ESEFID/ UFRGS), 24(2), 495,
https://doi.org/10.22456/1982-8918.78461

Galatti, L. R., Rodriguez Paes, R., Collet, C., & Montero
Seoane, A. (2018). Deporte Contemporaneo: Perspec-
tivas para Comprender el Fenomeno. Corpoconsciéncia,
22(3), 115-127.

Galindo, V. A. (2021). A educagio fisica escolar em uma
perspectiva cultural e sua interface com o lazer. Corpo-
consciéncia, 187-202.
https://doi.org/10.51283/rc.v25i1.11919

Ginciene, G., & Matthiesen, S. Q. (2018). Estratégias para
o ensino dos valores em aulas de educacao fisica. Pensar
a Pratica, 21(1).
https://doi.org/10.5216/rpp.v21i1.44055

Goellner, S. V. (2006). Mulher e esporte no brasil: entre
incentivos e interdi¢oes elas fazem historia. Pensar a Prd-
tica, 8(1). https://doi.org/10.5216/rpp.v8i1.106

Gouveia, V. V., Santos, W. S., Milfont, T. L., Fischer, R.,
Clemente, Miguel., & Espinosa, P. (2010). Teoria Fun-
cionalista de los Valores Humanos en Espana: Compro-
bacion de las Hipotesis de Contenido y Estructura. Inte-
ramerican Journal of Psychology, 44(2), 213—-224.

Hanel, P. H. P., Maio, G. R., Soares, A. K. S., Vione, K.
C., de Holanda Coelho, G. L., Gouveia, V. V., ... Man-
stead, A. S. R. (2018). Cross-Cultural Differences and
Similarities in Human Value Instantiation. Frontiers in
Psychology, 9.
https://doi.org/10.3389/fpsyg.2018.00849

Hanel, P. H. P., Vione, K. C., Hahn, U., & Maio, G. R.
(2017). Value Instantiations: The Missing Link Between
Values and Behavior? In Values and Behavior (pp. 175—
190). Cham: Springer International Publishing.
https://doi.org/10.1007/978-3-319-56352-7_8

Hardman, K., & Marshall, J. (2015). Update on the State
and Status of Physical Education World-wide . Interna-
tional Council of Sport Science and Physical Education. Re-
trieved  from  https://www.icsspe.org/sites/de-
fault/files/Ken%20Hardman%20and%20]Joe%20Mar-
shall-%20Up-
date%200n%20the%20state%20and %2 0sta-
tus%200f%20physical%20education%?20world-
wide.pdf

Jaeger, W. (1986). Paideia: The Ideals of Greek Culture: Volume
II: The Conflict of Cultural Ideals in the Age of Plato. Ox-
ford University Press.

Jorquera Garcia, J. L., Leiva Arcas, A., Molina Morote, ].

- 668 -

M., & Sanchez Pato, A. (2017). Proyecto educativo
Olimpizate: objetivos, metodologia y actividades para
enseflar olimpismo en los centros de educacion
secundaria (Olimpizate, an educational project: objec-
tives, methodology and activities to teach Olympism in
secondary  schools).  Retos,  (33), 286-292.
https:/ /doi.org/10.47197 /retos.v0i33.52205

Kayesa, N. K., & Shung-King, M. (2021). The role of doc-
ument analysis in health policy analysis studies in low
and middle-income countries: Lessons for HPA re-
searchers from a qualitative systematic review. Health
Policy OPEN, 2, 100024.
https://doi.org/10.1016/j.hpopen.2020.100024

Korsakas, P., Rizzi, E. G., Tsukamoto, M. H. C., &
Galatti, L. R. (2021). Entre Meio e Fim. LICERE - Re-
vista Do Programa de Pés-Graduagdo Interdisciplinar Em Es-
tudos Do Lazer, 24(1), 664694
https://doi.org/10.35699/2447-6218.2021.29534

Krippendorff, K. (1997). Metodologia de andlisis de contenido:
teoria y prdctica. Barcelona : Paidos.

Lee, M. (2004). Values in physical education and sport: a
conflict of interests? British Journal of Teaching Physical
Education , 35(1), 6-10.

Lee, M. J. (2016). Importance of values in the coaching
process. In M. Silva, A. Figueiredo, M. Elferink-Gem-
ser, & R. Malina (Eds.), Youth sports: participation, train-
ability and readiness (2nd Edition, pp. 62—74). Coimbra:
Coimbra University Press.
https://doi.org/10.14195/978-989-26-1171-6_5

Lyras, A. (2003). Doves Olympic Movement: Pilot study for
interethnic conflict management and cultural development.
Storrs.

Lyras, A. (2012). Olympism in Practice: Psychosocial Im-
pacts of an Educational Sport Initiative on Greek and
Turkish Cypriot Youth. ICHPER-SD Journal of Research,
7(1), 4654,

Lyras, A. (2020). Olympism for Humanity in Action The-
ory: Bridging the Olympic Divide by Putting Ideals into
Action - An Academic Call from the Past to Pave the
Pathway for the Future . Sport and Olympic-Paralympic
Studies Journal , 5, 400—410.

Lyras, A. (2021). Olympism for humanity theory and
praxis: A call for peace and democracy champions of
change. Peace and Conflict: Journal of Peace Psychology,
27(4), 658-664.
https://doi.org/10.1037/pac0000498

Lyras, A., & Welty Peachey, J. (2011). Integrating sport-
for-development theory and praxis. Sport Management
Review, 14(4), 311-326.
https://doi.org/10.1016/j.smr.2011.05.006

Maio, G. R. (2010). Mental Representations of Social Values.
https://doi.org/10.1016/50065-2601(10)42001-8

Maio, G. R. (2016). The Psychology of Human Values.
Routledge. https://doi.org/10.4324/9781315622545

Milani, A. G., & Darido, S. C. (2016). Os conteudos atitu-
dinais no curriculo de educacao fisica do estado de sio

Pratica, 19(2).

paulo. Pensar a

Retos, nimero 50, 2023 (4° trimestre)



2023, Retos, 50, 660-669

© Copyright: Federacién Espafiola de Asociaciones de Docentes de Educacidn Fisica (FEADEF) ISSN: Edicion impresa: 1579-1726. Edicién Web: 1988-2041 (hetps: / /recyt.fecyt.es/index.php /retos/ index)

https://doi.org/10.5216/rpp.v19i2.33201

Ministério Da Educag¢ao. (2016). Base Nacional Comum Cur-
ricular . Brasilia: Ministério Da Educacao.

Ministerio de Educacion Puablica. (2009). Programa de Estu-
dio Educacién Fisica . San José : Ministerio de Educacion
Publica .

Ministerio de Educacion y Formacion Profesional. (2022).
Boletin Oficial del Estado . Madrid: Agencia Estatal Bole-
tin Oficial del Estado.

Monjas Aguado, R., Ponce Garzaran, A., & Gea Fernandez,
J. (2015). The transmission of social and moral educa-
tion through sports. School and federated sports: rela-
tionships, bridges and possible transfers. Retos, 28, 276—
284,

Moreira, W. W., Chaves, A. D., & Rovigati Simoes, R. M.
(2017). CORPOREIDADEuma base epistemologica
para a agao da Educacdo Fisica. Motrivivencia , 29(50),
202-212.

Morgan, H. (2022). Conducting a Qualitative Document
Analysis. The Qualitative Report, 27(1), 64—67.
https://doi.org/10.46743/2160-3715/2022.5044

Mujica Johnson, F., & Orellana Arduiz, N. (2022). Values
education through sport. A philosophical perspective
based on Seren Kierkegaard. Retos, 43, 887-892.

Naupas Paitan, H., Mejia Mejia, E., Novoa, E., & Villago-
mez, A. (2014). Metodologia de la investigacion (4th
Edtion). Bogota: Ediciones de la U.

Petitpas, A. J., Cornelius, A. E., Van Raalte, J. L., & Jones,
T. (2005). A Framework for Planning Youth Sport Pro-
grams That Foster Psychosocial Development. The Sport
Psychologist, 19(1), 63-80.
https://doi.org/10.1123/tsp.19.1.63

Ponciano Nunez, P. D., Portela-Pino, 1., & Martinez-
Patifio, M. J. (2022). A descriptive analysis of the sport,
health, and psychological characteristics of at-risk youth
in  Guatemala.  Cogent  Social  Sciences,  8(1).
https://doi.org/10.1080/23311886.2022.2098626

Pringle, R. (2010). Finding Pleasure in Physical Education:
A Critical Examination of the Educative Value of Posi-
tive Movement Affects. Quest, 62(2), 119-134.
https://doi.org/10.1080/00336297.2010.10483637

Sanches, S. M., & Rubio, K. (2011). A pratica esportiva
como ferramenta educacional: trabalhando valores e a
resiliéncia. Educacdo e Pesquisa, 37(4), 825-841.
https://doi.org/10.1590/51517-
97022011000400010

Schwartz, S. H. (1992). Universals in the Content and Structure
of Values: Theoretical Advances and Empirical Tests in 20
Countries. https://doi.org/10.1016/50065-
2601(08)60281-6

Schwartz, S. H., Cieciuch, J., Vecchione, M., Davidov, E.,
Fischer, R., Beierlein, C., ... Konty, M. (2012). Refin-
ing the theory of basic individual values. Journal of Per-
sonality and ~ Social ~ Psychology, 103(4), 663-688.
https://doi.org/10.1037/a0029393

Shields, D. L., & Bredemeier, B. L. (2007). Advances in
sport morality research. In G. Tenenbaum & R. C.
Eklund (Eds.), Handbook of sport psychology (4th Edition,
pp- 662—684). John Wiley & Sons, Inc.

Smith-Palacio, E., & Acebes-Sanchez, J. (2022). Values de-
velopment analysis through physical education and
sports: a protocol study. Retos , 44, 1099-1015.

Souza, A. L. de, & Tavares, O. (2021). Notas etnograficas
sobre a educa¢io em valores no contexto escolar. Mo-
trivivéncia, 33(64), 1-18.
https://doi.org/10.5007/2175-8042.2021.e79707

Sugden, J. P. (1991). Belfast United: Encouraging Cross-
Community Relations through Sport in Northern Ire-
land. Journal of Sport and Social Issues, 15(1), 59—80.
https:/ /doi.org/10.1177/019372359101500104

Sugden, J., & Tomlinson, A. (2017). Sport and Peace-Build-
ing in Divided Societies (1st Edition). Routledge.
https://doi.org/10.4324 /9780203114766

Retos, nimero 50, 2023 (4° trimestre)



