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ABSTRACT

One of the fundamental objectives of our education system is the promotion and
pursuit of equality. Given that teachers are key to achieving equality, it is essential to
ascertain teachers’” knowledge of various gender issues and whether the training they
receive is adequate and sufficient. This research is based on a quantitative analysis of an
ad hoc survey of 72 primary school teachers. It considers teachers’ knowledge of gender
issues in Children’s and Young Adults’ Literature, and how they approach them in the
classroom. The results show that the main difference between male and female teachers
mainly relates to the implementation of activities. The data also confirm the teachers’
awareness of their limited knowledge of gender issues and the need for training.

Analisis del conocimiento del profesorado de primaria sobre la perspec-
tiva de género en la literatura infantil y juvenil

RESUMEN

Uno de los objetivos fundamentales de nuestro sistema educativo es la promocion y
la busqueda de la igualdad. Por ello, teniendo en cuenta que la figura docente es clave
para lograrlo, es fundamental averiguar cual es el conocimiento que tiene el profesora-
do sobre diversas cuestiones referidas al género y valorar, también, si la formaciéon que
recibe es adecuada y suficiente. En esta investigacion, basada en un analisis cuantitativo
realizado a partir de una encuesta elaborada ad hoc en la que participaron 72 docentes
de primaria, se ha tratado de reflexionar sobre el conocimiento que tiene este colectivo
sobre algunas cuestiones de género y su relacion con la literatura infantil y juvenil y
como se abordan en el aula. Los resultados muestran que la diferencia que existe entre
el profesorado masculino y el femenino se refiere, principalmente, a la realizacion de
actividades. Los datos también confirman la conciencia del profesorado sobre su escaso
conocimiento sobre cuestiones de género y la necesidad de formarse al respecto.
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Introduction

International bodies, such as UNESCO (2018), highlight the
need for schools to offer new approaches that lead students to-
ward a more egalitarian understanding of gender, helping soci-
ety to overcome current gender stereotypes. In addition to cre-
ating policies and learning environments which address these
issues, teacher training is key to overcoming gender stereotypes
and promoting equality (UNESCO, 2018). The Framework for
Educational Action 2030 to achieve the Sustainable Development
Goal (SDG) 4 — ensure inclusive, equitable and quality education
and promote lifelong learning opportunities for all — also encom-
passes the need to take explicit measures in education systems to
end gender bias.

Education must be able to respond to the demands of society
and, to this end, teachers must be well trained and have suffi-
cient resources to be able to relate what happens in the classroom
to what happens in the world (Boni et al., 2016; Boni and Cala-
buig, 2017) while giving students an active and leading role in
their own learning process (Marles et al., 2017).

Educating for gender equality means eliminating all forms
of discrimination that prevent boys and girls from having equal
opportunities. It is essential that teachers are educated on gender
issues if we want to build a school that is a true agent of change
(Aydemiri and Demirkan, 2018).

Gender Stereotypes

Gender stereotypes are constructs that shape people’s be-
haviour. Gender stereotypes manifest themselves both in indi-
viduals and in groups. Indeed, it is in a person’s environment
where principles develop and end up being interpreted as abso-
lute truths, even when they are not (Amurrio-Vélez et al., 2012).

These types of ideas, which are fundamental for the develop-
ment of human beings, should be addressed from an early age
in order to try to avoid any type of inequality that may arise as a
result of them. Around the ages of 10-12, boys and girls begin to
be more flexible and receptive to change and to breaking down
stereotypes (Banse et al., 2010). For this reason, it is crucial to
influence the education of students at this age because, although
they tend to seek out patterns and activities that are related to
their sex and which place more emphasis on the differences be-
tween them, the influence of gender stereotypes and patterns de-
pends on many factors related to their environment that can be
addressed at school or at home (Martin and Ruble, 2010).

Schools, Teachers and Gender

It is from the 1980s onwards that the sociology of education
begins to explore school as a vital space for educating people.
Until then, although it was not considered to be a discriminatory
institution, it had been shown to reinforce many gender stereo-
types (Meyer, 2008).

Nowadays, the idea that the school is the place where a per-
son receives their education is unquestioned. Therefore, “It is the
task of the school to transmit knowledge devoid of gender ste-
reotypes, a non-sexist education in its students, and to achieve
the personal growth of individuals stripped of all types of prej-
udices” (Reinoso and Herndndez, 2011, p.3). It was and still
should be considered necessary to address and study different
approaches to generating a truly egalitarian education (Antecol
et al., 2015) since schools and teachers have an indisputable role
in the social construction of gender (Blackburn and Pascoe, 2015;
Pinedo et al., 2018).

Schools are complex structures (Stevens and Martell, 2019)
and everything that teachers do as an active part of them is
important. The gender-related practices that teachers develop
make up what is known as the “hidden curriculum”. The hidden
curriculum constitutes the messages that boys and girls inter-
nalise and the behaviours they identify as appropriate, correct
and socially acceptable. As such, it is incredibly influential in the
development of gender stereotypes (Moreno, 2009).

It is therefore necessary to carry out transformations that
directly involve teachers, their learning and their awareness of
gender issues. Teacher participation is particularly difficult due
to the predominance of patriarchal structures and the lack of
pedagogical proposals in this regard (Colads and Jiménez, 2006).
Another barrier to teacher involvement is their lack of knowl-
edge and training in gender issues (Gomez and Sanchez, 2017).

Consequently, for this whole process of change to be success-
ful, it is crucial that teachers are well trained and have sufficient
tools to be able to teach and thus contribute to creating a more
inclusive and egalitarian society (Martinez, 2020).

Many of the stereotypical views of teachers stem from a lack
of knowledge about the basic concepts and issues of gender stud-
ies, which is essential to be able to carry out an effective interven-
tion in the classroom. To address this lack of knowledge, we must
start by recognising existing inequalities, then we must provide
resources to address them (Pérdardottir and Larusdottir, 2016).

Teachers who are not sufficiently trained in this area run the
risk of being influenced by their personal experiences and trans-
mitting them to their students through the hidden curriculum
whereby personal values, thoughts or beliefs, in this case, about
gender stereotypes, are implicitly conveyed (Hernandez et al.,
2013; Wingrave 2018).

Determining what knowledge teachers have about gender
issues is the starting point to being able to assess their training
when it comes to creating spaces and classrooms that promote
equality (Garcia-Pérez et al., 2013). Likewise, several studies
have shown that, despite the fact that teachers believe that they
do not have gender biases (Ayala and Mateo, 2005; Rocha et al.,
2010), the daily reality in schools shows that boys tend to receive
more attention in class (Eliasson et al., 2016; Wolter et al., 2015),
sexist jokes are made, and tasks are assigned depending on sex,
with more active roles being encouraged for boys and more pas-
sive roles for girls (Ahslund and Bostrom, 2018; Diaz de Grefiu
and Anguita, 2017). In this sense, research such as Glock and
Kleen (2017) confirms that teachers do have stereotypes about
how boys and girls behave and this implies that they believe
they know how students will behave.

These gender stereotypes held by teachers influence stu-
dents’ perceptions of themselves and their academic potential
(Serrano-Rodriguez, 2019). Similarly, it has been found that
teachers often attribute more success to male students, and this
results in a lower level of self-confidence among female students
(Sanchez et al. 2016).

In this regard, it is important to note here the various studies
that have raised the differences between boys and girls and their
attitude towards reading (Artola et al., 2016; Graham et al., 2012;
Merisuo-Storm, 2006; Merisuo-Storm and Soininen, 2014). One of
the common findings of this research is that girls, from an early
age, have a more positive attitude towards reading (Martinot et
al., 2015). Furthermore, in other studies this is reaffirmed by a loss
of interest in reading by boys as they get older, as they consider it
to be an activity for women and girls (Colley and Comber, 2003;
Merisuo-Storm, 2006; Plante ef al., 2009; Steffens and Jelenec, 2011).
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These ideas that are acquired in childhood are maintained as
adults, hence teachers not only maintain this theory with their
students but also transfer it to themselves.

Therefore, it is very important that metacognitive process-
es are encouraged in which teachers can reflect on and become
aware of their own beliefs in order to be able to modify or regu-
late them (Plaza et al., 2015). For this reason, influencing teacher
training with regard to gender and education issues is the obvi-
ous starting point for building a truly co-educational and egali-
tarian school (Garcia-Pérez et al., 2011).

Children’s and Young Adult Literature and gender stereotypes.

For centuries, literature has been a central element in the
transmission of a society’s predominant ideologies, values,
traditions and culture (Mutekwe and Mutekwe, 2012; Rodri-
guez-Gutiérrez and Gutiérrez-Sebastian, 2013). It also connects
us with other ways of thinking and living, which fosters toler-
ance and respect (Reyzéabal and Tenorio, 2004). Moreover, it is a
fundamental part of the development of children’s socialisation
and their identification with different gender roles, which will
have an impact on their future academic or professional aspira-
tions (Nhundu, 2007).

This study addresses the stereotypes that teachers may have
internalised and linked to Children’s and Young Adult Litera-
ture (hereinafter, CYAL). CYAL is an useful lens for this explora-
tion because it is considered to play an important role in the so-
cialisation and identification with various gender roles for boys
and girls (Banse et al., 2010; Haruna-Banke and Ozewe, 2017)
which will influence their academic or professional aspirations
(Ahslund and Bostrém, 2018; Gentrup and Rjosk, 2018; Hester
de Boer et al., 2018;). Focusing on CYAL to determine the stereo-
types teachers may or may not have is also justified by the fact
that these texts help students develop the framework they use to
interpret the world (Cerrillo, 2007).

Identifying, reflecting on and addressing these issues is es-
sential for teachers to build a school where boys and girls have
fun and feel that they can succeed without any gender barriers
(Carrillo, 2017).

Objective

This study analyses the data from an ad hoc survey conducted
at 17 state-subsidised schools in Spain. The following objective
has guided this research: to determine the knowledge, behaviour
and attitudes of the fifth and sixth grade teachers from primary
schools who participated in this study in relation to gender is-
sues in CYAL.

Method
Participants

Seventy-two fifth and sixth year teachers from 17 prima-
ry state-subsidised schools in Spain participated in this study.
Teacher’s participation was voluntary. To encourage partici-
pation, a letter was previously sent to the school management
teams. The anonymity and confidentiality of the responses was
assured both in the instrument itself and in the aforementioned
letter. Both the pilot test and the final instrument were designed
and applied through a Google form, as all participating teachers
either use tablets or computers.

The 72 teachers were distributed as follows: 45.8% were male
and 54.2% were female. Thirty-nine teach in the fifth year of pri-
mary school while 33 teach in the sixth year.

Data collection techniques and procedure

Based on the objective, a descriptive survey type study was
carried out in three successive phases. In the first phase, an ad
hoc questionnaire was created for the collection of informa-
tion. This first instrument was tested before being sent to all
teachers. In order to validate the questionnaires, two experts
in CYAL and in gender and education reviewed the pilot and
suggested improvements. Based on their feedback, a question-
naire of six blocks was developed. The first block collects so-
ciodemographic and professional data, and the other five deal
with methodology, reading and gender. These experts were
included to promote the knowledge and attitudes of teachers
towards education from a gender perspective. Their answers to
the questionnaire have been taken as a basic instrument of anal-
ysis and, therefore, as a thread which has encouraged them to
rethink their methodological approaches towards reading as an
activity conducted in classrooms and more specifically towards
the reading of CYAL.

A literature review on this issue was carried out, with two
main focal points: on the one hand, school and teaching, and on
the other hand, CYAL texts (Colas and Villaciervos, 2007; Co-
lomer and Olid, 2009; Fernandez-Artigas ef al., 2019; Lasarte and
Aristizabal, 2014; McCabe et al., 2011).

This study focuses on block 5.1. and 5.2. “Gender Perspec-
tive” as the main objective of the research is to determine,
through CYAL texts, whether or not teachers have gender ste-
reotypes and which ones.

Data Analysis

IBM SPSS 20 for Windows was the software used to perform
all the analyses with a significance level of .05.

The degree of reliability of the questionnaire was analysed
using Cronbach’s alpha statistic, obtaining a value of 0.796,
which is considered to be between “good” and “acceptable”
(George and Mallory, 2003; Gliem and Gliem, 2003).

For the calculation of this value, multiple choice and
open-ended questions were suppressed, which accounted for
7.5% of the total, as it was considered that both types of ques-
tions should be used for further qualitative studies.

The descriptive statistics of the items were calculated:
mean, standard deviation, asymmetry, kurtosis and range
(Rendén-Macias et al., 2016). Later, parametric statistics tests
were applied since the items, except for two, present values of
asymmetry and kurtosis in a range between -1 and 1. All the
analyses were made in variables that collect the global average
in block one (composed of two questions), the average in block
two (composed of 19 questions), and the opinions by item. Spe-
cifically, the student t-test was applied to find out the differences
between sexes.

Results

The average score of the items that make up the first block of
analysis shows an opinion that is close to being in agreement (M
=2.68; SD = 0.67). For items in this block, scores close to “fairly”
agreed are also obtained, as can be seen in Appendix 1.
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Therefore, the teachers who participated believe they have an
acceptable level of knowledge about gender and that they carry
out activities related to this issue.

Regarding block 5.2., they show a fairly high degree of agree-
ment (M =2.48; SD = 0.29). For items in this block, “Dealing with
issues of gender or sexuality should only be done in the family setting”
(M =1.42; SD = 0.76) and “gender issues should not be dealt with in
schools” (M = 1.43; SD = 0.77) are the items that obtain the least
average, expressing an opinion of little agreement.

Whereas the two items with the highest scores, representing
a score of strong agreement, are: “Teachers need training on liter-
ature from a gender perspective” (M = 3.13; SD = 0.79) and “More
activities should be done that work on gender issues” (M = 3.28; SD =
0.70). The remaining items score in the middle.

These results highlight not only the importance of teacher
training, but also the need that teachers admit exists for such
training. Also, the fact that it is felt that more activities on gender
issues should be carried out, demonstrates that those being cur-
rently carried out are not sufficient.

Gender differences

In block one, no statistically significant differences are found
[without assuming equality of variances, t (67.86) =.11 p > .05].
In fact, the averages in both men (SD = 0.54) and women (SD =
2.68) are 2.70, close to the fairly agreed ones. In block two, there
are statistically significant differences [assuming equal variance,
t (70) =-2.08 p < 0.05]. Women score higher and closer to strong
agreement (M =2.53; SD = 0.32) than men (M =2.39; SD = 0.25).

Statistically significant differences (p <.05) were found in
four items: “It is effective to carry out activities to work on gender
issues with students”; “Children’s and Young Adults’ Literature is a
useful tool for working on gender issues”; “Students at this stage are
more influenced by video games than by literature on gender issues”;
and “More activities on gender issues should be carried out”. In the
first three items, both men and women show “fairly good agree-
ment”. However, in the case of women, it is significantly higher.
In the fourth item, opinions are “very much in agreement” in
both sexes, but again significantly higher in women. Appendix
2 shows the means by sex for each item and the statistically sig-
nificant differences.

The average of 2.86 in the response to the item “It is neces-
sary to develop or seek appropriate materials to address gender issues
because they do not appear in textbooks” undoubtedly shows an in-
terest in addressing these issues while indicating that teachers
who really want to give their students a new vision that society
does not always facilitate, assume their key role in disseminat-
ing, through different materials or methodologies, models that
break stereotypes and promote equality.

There are four items where there was a significant differ-
ence between men and women. The four items where this dif-
ference exists are: “It is effective to carry out activities to work on
gender issues with students”; “Children’s and Young Adults’ Liter-
ature is a useful tool for working on gender issues”; “Students from
this age group are more influenced by video games than by literature
on gender issues”; and “More activities on gender issues should be
carried out”.

In the first three, both male and female teachers show opin-
ions of “fairly good agreement”, whereas, it should be noted
that, in the case of women, it is significantly higher. In the fourth
item, the same happens. Although the responses show opinions

of “very much in agreement” in both sexes, women’s opinions
are higher in number.

As we can observe, the difference in perception between male
and female teachers regarding the usefulness and frequency of
gender-related activities reveals that female teachers consider
them as more useful and recognize themselves as more active in
implementing activities of this type.

Discussion

This study results can be interpreted as a sample of teachers’
perceptions in the final years of primary education on gender
perspectives and their inclusion in educational practice, specifi-
cally through CYAL.

As seen in this study, previous research has pointed to the
influence of schools and teachers in contributing to the construc-
tion of equality. In addition, and due to the influence that CYAL
has on boys and girls, it is essential to reflect on the roles that ap-
pear in it, how to deal with them and how to generate practices
that allow us to change these stereotypes.

Bringing gender perspectives into schools is a change that
would also encourage critical thinking among both students
and teachers. This increase in critical thinking would, in turn,
change behaviour throughout the educational community, by
generating new and innovative educational practices (Rebollo,
2013). This will contribute to students taking a leading role in
the teaching-learning process, which will help improve their ac-
ademic performance (Marles et al., 2017).

Taking all these issues into account, there are two aspects
that are essential. On the one hand, it is vital that primary school
teachers have various techniques and methodologies at their dis-
posal, along with a wide repertoire of CYAL texts to use in the
classroom (Alvarez-Alvarez and Pascual-Diez, 2019).

On the other hand, it is necessary for teachers to receive
comprehensive training that helps them understand how to ap-
proach subjects from a gender perspective and how to carry out
activities that influence the construction of thought and the ed-
ucation of boys and girls (Pinedo et al., 2018). Training teachers
on gender and equality issues will contribute to improving their
teaching competence and help to improve and change society
through the education system (Martinez, 2020). Not having ade-
quate training in this aspect leads to the false belief that it is not
necessary to influence the issues that promote equality between
men and women at school, because it has already been achieved
and gender stereotypes have been overcome (Gémez-Jarabo and
Sanchez, 2017).

Conclusions

It could be said that the aim of this study has been fulfilled:
to determine the knowledge, behaviour and attitudes of the fifth
and sixth grade teachers from primary schools who participated
in this study in relation to gender issues in CYAL.

The data show how, despite the fact that the role of the fami-
ly is undeniable within the processes of promoting equality and
co-education (Equality Observatory, 2008), the group of teachers
surveyed considers that the school is one of the most appropriate
places to address these issues and that they cannot be dealt with
only in the family setting.

The items primarily address the implementation of gen-
der-related activities and the need to increase their number and
frequency. These items not only were explicitly linked to CYAL
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themes, but also covered the influence of video games, film and
advertising.

The results confirm the fundamental role of teachers in pro-
moting reading enjoyment and preferences. In addition, these
results stimulate reflection on the stereotypes that are being
fostered both by the attitudes of the teachers themselves and by
the readings that are being selected, since gender does influence
the choice of readings by primary school pupils, as Artola et al.
(2016) show in their study.

As has been pointed out, the perceptions we have of our-
selves as readers, which are acquired in childhood, are main-
tained as adults. Girls have a more positive attitude towards
reading (Martinot ef al., 2015) while boys lose interest in reading
as they grow up: this idea may explain the results obtained on
the work with CYAL

Data also confirm teachers’ perception that they need to learn
more about gender issues. According to the data, they believe
that they do not have sufficient information, resources or tools
within the teaching-learning process to enhance equal educa-
tion. Research shows that there is a need for gender training
to be able to respond to conflicts and violence and to work for
diversity and equality (Gomez and Sanchez, 2017; Sanchez and
Barea, 2019).

This study provides new data and shows how there is a dif-
ference between the perceptions of male and female teachers and
how CYAL is a valuable and powerful tool to work on gender
issues in the classroom and to promote a culture of equality and
equity.

This research opens up new avenues for future research into
the role of teachers in the development of gender stereotypes in
primary school pupils.

For future research and studies, it would be extremely use-
ful if the questionnaire, prepared ad hoc, could be carried out in
more schools, including public schools, in order to study how
these issues and possible differences between teachers are being
addressed by the teaching staff.

As for teachers, their knowledge and their training needs in
relation to gender issues, it is of paramount importance for them
to receive adequate training if they are to build a school that
equally educates boys and girls and guides them in the develop-
ment of a freer and fairer society.
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Appendix 1. Descriptive statistics of the items that make up block 5.1 and block 5.2

M SD Skewness Kurtosis k

Sk SE Kurt SE

Bock 5.1

I know what gender perspective is and what itentails 283 071 071 028 093 056  3.00

Development of gender-related activities on a regular basis 254 080 0.03 028 -042 056 3.00

Block 5.2

Classical stories have contributed to the development of gender stereotypes among students 2.81  0.83 -0.07 028 -0.76 0.56 3

Children’s films have contributed to the development of gender stereotypes among students 2.88 077 0.16 028 -047 0.56 3

It is effective to carry out activities to work on gender issues with students 235 059 -024 028 -0.65 0.56 2

Children’s and Young Adults’ Literature is a useful tool for working on gender issues  2.40 060 -043 028 -0.65 0.56 2

Current textbooks work on genderissues 2.63  0.68 -0.19 028 -0.02 0.56 3

It is necessary to develop or seek appropriate material to address gender issues because 286 077 -013 028
textbooks do not include such materials

-0.54 056 3

Currently in the literary readings that appear in textbooks, attention is paid to stereotypical 276 064 -008 028 -004 056 3
aspects or gender issues

Current Children’s and Young Adults’ Literature does not promote gender stereotypes 2.53  0.65 -042 028 -0.09 0.56 3

Students of this age group are more influenced on gender issues by video games than by 236 0.66

Students of this age group are more influenced on gender issues by television and
S - 249 058
advertising than by literature

Students of this age group are more influenced on gender issues by cinema, TV or internet
. 258 052
than by literature

it -0.54 0.28 -0.65 0.56 2
iterature

-0.61 028 -058 0.56 2

-065 028 -093 056 2

More activities on gender issues should be carried out 3.28 070 -070 028 036 0.56 3

Gender issues should not be addressed in schools  1.43 0.77 1.79 0.28 2.51 0.56 3

Gender or sexuality issues should only be addressed in the family setting 142 076 1.85 028 269 056 3

Teachers are sufficiently trained to promote gender education 2.58 078 0.17 028 -044 0.56 3

Teachers need training in new methodologies in the didactics of literature 231  0.68 -048 028 -0.78 0.56 2

Teachers need training in evaluating work with Children’s and Young Adults’ Literature 2.26 071 -043 028 -092 0.56 2

Teachers need training in literature from a gender perspective 3.13  0.79 -0.76 028 047 0.56 3

Note: M = Mean; SD = Standard deviation; K = Range; Sk = Skewness; Kurt = Kurtosis; SE = Standard error.
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Appendix 2. Comparisons of means between sexes for each of the items

Sex M SD t df p

Block 5.1
Male 279 065 -050 70.00 .62
I know what gender perspective is and what it entails
Female 287 077
Male 261 0.61 0.64 6576 .52
Development of gender-related activities on a regular basis
Female 249  0.94
Block 5.2
Male 185 051 0.02 7000 .99
Students at this stage have acquired gender stereotypes
Female 185  0.67
Male 270 092 -1.02 70.00 .31
Classical stories have contributed to the development of gender stereotypes among students
Female 290 0.75
Male 273 080 -1.52 70.00 .13
Children’s films have contributed to the development of gender stereotypes among students
Female 3.00 0.73
Male 212 048 -326 69.86 .00
It is effective to carry out activities to work on gender issues with students
Female 2.54  0.60
Male 224 056 -215 70.00 .04
Female 2.54  0.60
Male 264 0.60 013 7000 .90
Current textbooks work on gender issues
Female 2.62  0.75
Male 273 067 -136 7000 .18

Female 2.97 0.84

Currently, in the literary readings that appear in textbooks, care is taken with regard to stereotyp- Male 276 056 -0.08 70.00 94
ical aspects or gender issues pamale 277  0.71

Children’s and Young Adult’s Literature is a useful tool for working on gender issues

There is a need to develop or find appropriate materials to address gender issues because text-
books do not include such materials

Male 261 056 094 70.00 .35
Current Children’s and Young Adults’ literature does not promote gender stereotypes
Female 246  0.72
Male 218 073 -219 70.00 .03
Female 251  0.56
Male 239 061 -1.24 70.00 22
Female 2.56  0.55
Students at this stage are more influenced by gender issues through film, TV or the internet than Male 255 056 -0.56 70.00 58
through literature popiale 262 049
Male 3.03 077 -292 70.00 .00
Female 349  0.56
Male 136 0.65 -0.68 70.00 .50
Female 149  0.85
Male 152 076 101 70.00 32
Female 133  0.77
Male 245 0.67 -129 70.00 20
Teachers are sufficiently trained to promote gender education
Female 2.69  0.86
Male 227 0.67 -0.37 70.00 71
Teachers need training in new methodologies in the didactics of literature
Female 233  0.70
Male 221 070 -0.56 70.00 57
Teachers need training in evaluating work with Children’s and Young Adults’ Literature
Female 231 0.73
Male 309 072 -0.34 70.00 74

Teachers need training in literature from a gender perspective
Female 3.15 0.84

Students at this stage are more influenced on gender issues by video games than by literature

Students at this stage are more influenced on gender issues by television and advertising than by
literature

There should be more activities that work on gender issues

Gender issues should not be addressed in schools

Gender or sexuality issues should only be addressed in the family setting

Note: M = Mean; SD = Standard deviation; ¢ = t-value; df = degrees of freedom; p = p-value

Magister 34 (2022)



