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Abstract: Facebook is undoubtedly the most popular social network site nowadays with over
two billion users. Therefore, there has been research exploring its potential as a learning environment
for various fields of education, including learning English as a foreign language (EFL). As the findings
of research studies indicate, Facebook is especially used in developing productive language skills,
such as writing, which is considered to be the least popular and the most difficult skill to master.
Thus, the purpose of this article is to explore the impact of Facebook on developing writing skills in
learning English as a foreign language. The methodology is based on the search for available studies
on the research topic, i.e., the impact of Facebook on developing writing skills in EFL, in the world’s
databases: Web of Science and Scopus. The search was not limited by any time period. The results of
this review article reveal that using Facebook has a positive effect on developing writing skills in EFL
classes, especially in shaping and organizing ideas, enhancing motivation, developing and supporting
collaboration among peers, improving vocabulary, and reducing students’ shyness. However, more
experimental research should be done in this area to reveal other aspects of the writing process,
such as communicative language competence, which can be improved by using Facebook, as well as
address researchers from continents other than Asia.

Keywords: EFL; applied linguistics; learning psychology; educational psychology; foreign languages;
cognitive linguistics; psychology and education

1. Introduction

Facebook is undoubtedly the most popular social network site nowadays with over two billion
users [1]. Therefore, there has been extensive research exploring its potential as a learning environment
for various fields of education [2]. Niu’s review study [3] revealed that Facebook appears to be
effective as a platform for academic communication, collaboration, information sharing, and enhancing
student-centered learning. Furthermore, Lambic [4] found out that students’ performance was positively
affected by their use of Facebook. The factor of perceived usefulness also influenced their decision to
exploit Facebook as a learning tool. Similarly, Al-Dheleai and Tasir [5] claim that interactions through
Facebook can considerably improve students’ academic performance.

In addition, Facebook enables students to create a supportive learning community among their
peers [5,6]. Toker and Baturay [7] show that students with a high grade point average (GPA) and
autonomy need Facebook for studying and socialization, and less procrastinating academic works may
be highly motivated by the use of Facebook for educational purposes.
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Thus, despite the pitfalls of Facebook, such as the misuse of private data or bullying, it seems
to be a promising learning environment for academic purposes, including learning and teaching
English as a foreign language (EFL). For instance, in EFL, Facebook can enhance the development of
an online community of English language learners where students can practice English language with
native speakers [8]. Moreover, experimental studies [9,10] reveal that Facebook may be effective in the
enhancement of English language acquisition.

As the findings of Barrot [2] demonstrate, Facebook is especially used in developing productive
language skills such as writing, which is considered to be the least popular and the most difficult
skill to master [11]. Students are not usually motivated enough to develop the skill of writing.
However, Facebook can help with the development of this skills because, as Sakkir et al. [12] and
Karimuddin et al. [13] state, students have a positive attitude towards using Facebook in practicing
their writing skills. From a cognitive and linguistic point of view, writing is a complex process
which comprises other skills, such as lower (remembering and processing) and higher (creating and
evaluating) thinking skills [14], as well as communicative language abilities (e.g., linguistic, pragmatic,
or discourse competencies) [15].

To conclude, Facebook is a modern tool for communication and can be used as an advanced tool
to improve language skills and abilities. When learning a language there are areas which, on one hand,
require more attention from the student and, on the other hand, are not considered very interesting,
such as writing skills. Therefore, this article attempts to focus on the skill which is usually neglected
in language education. Writing skills are somehow considered not very important as they are the
least productive in today’s world, which focuses more on the oral aspect of human communication.
Paradoxically, it is Facebook which primarily operates as a social media tool, i.e., it is focused on
human communication, which can be a useful tool.

The purpose of this article is to explore the impact of Facebook on developing writing skills in
learning English as a foreign language in a view of cognitive and linguistic improvements.

2. Materials and Methods

The authors searched for available studies on this topic in the world’s databases Web of Science
and Scopus. The search was not limited by any time period. However, first articles on the use of
Facebook and the development of writing skills started to appear in 2011. The authors analyzed and
evaluated the findings of the selected studies in order to perform comparison of the findings of the
research studies detected on the basis of the following keywords: ‘Facebook AND writing skills in
English’ and ‘Facebook AND foreign language learning’.

Altogether, 51 articles were generated from both databases. A total of 27 articles were identified
in Scopus and 24 in the Web of Science. After a thorough review of the titles and abstracts, and the
duplication of the selected studies, 31 studies were screened and, after that, 23 studies remained for the
full-text analysis. Traditional methods of secondary text analysis were used to evaluate the similarities
and discrepancies among the texts so that we could conclude what the most important invariable
findings of the research were. The secondary text analysis was based on the taxonomical category of
contextual research, i.e., lexical relevance and lexical contextual importance. The researched texts were
compared and analyzed based on cognitive linguistic approaches, i.e., taxonomized according to their
relevance and significance for the outcomes.

The full-text articles, which provided us with the most important data, were analyzed and
evaluated on the basis of the following inclusion and exclusion criteria.
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The inclusion criteria were as follows:

• Only peer-reviewed journal articles written in English were included. This should guarantee
a certain quality and relevance of the textual output.

• Only original studies, i.e., empirical studies, were included, so that the data and the results were
relevant from an academic point of view.

• The primary outcome concentrated on the impact of Facebook on developing writing skills in
learning English. The article wants to highlight the importance and impact of Facebook, mostly
because it is the most commonly used app in the world, i.e., it is easily acceptable, and the users
will find it easy to use and operate.

The exclusion criteria were as follows:

• The studies which focused on a different research topic, for example, students’ attitude to Facebook
in writing classes, were excluded [4–10,12,13,16–20]. This presented article does not, and cannot,
include all the research topics, and it would not be helpful when trying to describe taxonomies
which are used when using Facebook in teaching writing skills.

• Descriptive studies and reviews [2,3,21,22] as they are not relevant for the secondary text analysis
with the aim of creating learning or linguistic taxonomies.

In addition, a backward search was also performed, i.e., references of the detected studies were
evaluated for relevant research studies that authors might have missed during their search. This search
detected one more article on the research issue. We have, then, covered all relevant sources which
should be taken into consideration to analyze the topic thoroughly. Thus, seven studies were eventually
analyzed and evaluated. Figure 1 below describes the selection procedure of the detected studies
giving the particular details of the subsequent steps in the selection sequence.
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3. Results

All seven selected studies [23–29] originated in Asia (i.e., China and Pakistan [26], Indonesia [28,29],
Japan [25], Oman [24], Saudi Arabia [23], and Taiwan [27]. The main research topic focused on the
effect of using Facebook in developing the skill of writing in EFL classes. Five studies [23–27] were
experimental studies with pre-tests and post-tests, one study [28] was an action research study, and
one [29] was an observational study. All studies used relevant outcome measures. The research subject
samples ranged from 20 to 60 participants, which is a relatively small number, however, still sufficient
to come to a relevant valid conclusion. Apart from one study [26], the findings of all other studies
indicated positive outcomes of using Facebook in developing writing skills.
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Moreover, linguistic analysis of the given texts proves that the positive results are supported also
linguistically. All the researched texts bring important outcomes regarding the use of Facebook in the
respondents or researched groups. In addition, all the students who used Facebook when improving
their writing skills seemed more activated and motivated to learn this skill, so that the learning process
was enhanced by the tool, which is often considered as a mere social media tool. They also enhanced
their collaboration by using Facebook dramatically. Table 1 below summarizes the key findings of the
selected studies, which are ordered alphabetically according to the surname of their first author.

Table 1. An overview of the findings from the selected studies.

Study Objective Characteristics of subjects and
intervention period

Outcome
measures Findings

Ahmed [23]

To explore the effect of
Facebook on grammar

discussions and writing
competencies in English.

60 undergraduate university female
students (30 in the experimental group

and 30 in the control group). The
intervention lasted from January till May

2016 and students in the experimental
group were using Facebook, while the

control group was taught in a
traditional way.

Pre- and post-tests,
statistical analysis.

The experimental group
outperformed the control

group in grammar
and writing.

Alkhoudary [24]
To investigate the effect

of using Facebook in EFL
writing classrooms.

60 university female students (30 in the
experimental group and 30 in the control

group) and 30 teachers (15 in the
experimental group and 15 in the control
group). The intervention period lasted for

one semester and included using
Facebook in the experimental group,

while the control group was taught in a
traditional way.

Questionnaires,
interviews, pre-
and post-tests,

statistical analysis.

The experimental group
outperformed the control

group in grammar and
writing. In addition, they
improved their vocabulary

and collaboration with
their peers.

Dizon [25]

To examine the effect of
using Facebook in the

enhancement of L2
writing.

30 Japanese university English
undergraduate students, 16 in the

experimental group and 14 in the control
group. The intervention, consisting of

using Facebook or pen and paper when
writing, lasted for 12 weeks.

Three continuous
assessments,

statistical analysis.

The experimental group
made more significant

gains in terms of writing
fluency, but neither group
significantly improved in
terms of vocabulary and
grammatical accuracy.

Khan et al. [26]
To explore Facebook

effect on EFL learners’
writing approach.

20 university students (10 in the
experimental group and 10 in the control
group). The intervention period was not

specified in the article, it included
Facebook instruction for the experimental

group and traditional teaching for the
control group.

Pre- and post-tests,
statistical analysis.

No differences between
using Facebook and
traditional teaching

methods. However, using
Facebook reduces students’

shyness.

Shih [27]

To investigate the impact
of the use of Facebook
and peer assessment in

blended English writing
course.

23 first-year students majoring in English.
The intervention period, lasting for 18

months, included one-third of a semester
of classroom instruction and two-thirds of

a semester combining Facebook, peer
assessment, and classroom instruction.

Pre-test and
post-test of English

writing skills, a
self-developed

survey
questionnaire,

in-depth student
interviews,

statistical analysis.

The results reveal that
students improved their

English writing
competencies. In addition,

the use of Facebook can
considerably stimulate

students to learn.

Sulisworo et al.
[28]

To explore the
effectiveness of blended
mobile learning activity

with the help of
Facebook to enhance

student writing
competencies.

61 undergraduate students (13 males and
48 females). The intervention, combining
classroom learning and using Facebook,

lasted for 12 weeks, each session per
week for 100 minutes.

Essay scoring.

By using a blended
learning approach,

students particularly
enhanced the skill of

shaping ideas and
organizing their ideas into
written form, in addition
to becoming more active.

Tahir and
Suriaman [29]

To examine the impact of
exploiting Facebook in

the enhancement of
English writing narrative

text.

47 second-year students. The intervention
included eight cycles and each cycle
consisted of five 45-minute lessons.

Observation, test,
statistical analysis.

Writing a narrative text
using Facebook can

enhance students’ writing
skills and make students

motivated in learning.
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4. Discussion

The findings of this review article reveal that using Facebook has a positive effect on developing
writing skills in EFL classes. This is in line with other research studies on this topic (e.g., [2,18,22]).
It especially contributes to shaping and organizing ideas when writing [27]. Using Facebook can also
improve vocabulary [23], which can be achieved through exposure to fellow group members’ posts [16].
Furthermore, using Facebook can reduce students’ shyness [26] or lower self-esteem [12], particularly
when students feel comfortable with each other, and are supported by each other, when developing
writing skills [5,6,21]. Improving vocabulary is one of the most important areas in learning a new
language, and a supportive environment with improved social skills is crucial from the viewpoint of
mental development. From an applied linguistics point of view, using Facebook is a powerful tool to
enhance cognitive and productive skills in language educational process, mostly in the EFL where
there is a need for simple accessibility of learning materials.

In addition, Facebook is the most popular social network sites among students, and they use
it daily, which makes it an easily accessible tool for everyday contact with the target language.
The fact that they are in everyday contact with Facebook makes them quite motivated to use it also
in formal settings such as in EFL writing classes [22,26–28]. The findings of the described research
studies, however, indicate that the most suitable approach to learning and teaching writing skills is
a blended learning approach, which combines both traditional, face-to-face teaching with Facebook
learning [13,28]. Blended learning has proven to be a very efficient tool and combines both traditional
methods of school education with modern means of communication and e-Learning. Facebook then
connects traditional approaches with modern ones, enabling the students to use modern technologies
and stay in touch with peers. This benefit is very important from a psychological viewpoint, as the
influence of peers is a crucial social and psychological phenomenon for the young generation.

Interestingly, the demographics illustrated that all studies were published in Asia. Barrot [2] came
to the same conclusion. However, in comparison with Barrot [2], who in his review detected only
one experimental study when exploring all four language skills, the authors of this review article
identified five experimental studies focused on only one language skill, namely writing. This signifies
that research in this area is on the rise. This paper highlights the importance of the possibilities of
Facebook in learning English and, moreover, it attempts to underline the importance of the topic from
a taxonomical point of view. Facebook has a chance to improve cognitive skills (mostly those which are
generally described by the term ‘writing skills’), and there are not very many easily accessible devices
for this particular language competence. Obviously, there are many other social media platforms
which could have a similar effect on the improvement of language competence in second language
acquisition—however, this paper is limited to the utilization of Facebook mostly due to its ubiquity
and familiarity among the younger generation.

The limitations of this review article include a relatively small number of studies found on the
research topic, as well as different methodologies used in the detected non-experimental studies and
slightly small subject samples in all selected studies, which might contribute to the overestimation
of the described findings. However, the authors claim that the conducted analysis has led to proper
generalization and that the results have validity which can be transferred into further linguistic and
psychological research in this area. Furthermore, it can be a stimulus for further research into the
use of electronic devices in cultivating and improving particular language competencies, such as
reading, speaking, writing, and listening. The vast possibilities of social media, mostly for the younger
generation, are still to be researched and this paper is an attempt to compare and analyze previous
results bringing together core results, and creating a synergy between them. It is also very important
to continue the research into the negative impact of social media, not only from a psychological point
of view, but also from the perspective of learning psychology and education.
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5. Conclusions

Overall, Facebook appears to be a promising and flexible tool with the potential to enhance and
improve second language writing skills as the results of this review study have shown. However,
more experimental research should be performed in this area to reveal other aspects of the writing
process, such as linguistic competence, which can be improved by using Facebook, as well as address
researchers from continents other than Asia.

The paper attempts to show, by comparing and analyzing the particular findings of scarce results,
the possibilities and opportunities that Facebook brings to the learning process, namely with respect to
ESL and writing skills. It has been confirmed that Facebook will bring a new outlook to the learning
process by enhancing student participation and will potentially bring further new approaches to the
learning process. The use of Facebook has a positive effect on developing writing skills in English as
a foreign language, especially in shaping and organizing ideas, enhancing motivation, developing and
supporting collaboration among peers, improving vocabulary, and reducing students´ shyness.

Obviously, there are other social media which are used a lot—however, we claim that, due to the
fact that Facebook is the most popular and easily accessible social media platform, it is easy to leverage
its popularity and implement it in language education. Further research into this area will naturally
bring a lot of important findings so as to optimize language education and particularly second foreign
language acquisition.

Learning a foreign language is a process which takes a long time, and it can be demotivating for
the participants. Therefore, any methodology which makes the process smoother and easier should be
accepted as it improves the outcomes of the learning process and the satisfaction of the participants.
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