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printed books of children’s literature: a case in
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ABSTRACT: Hypertext is a particular kind of text that allows the readers move to its end through a non-sequential way
as it consists of different “paths” and “links”. In comparison to the ordinary printed texts, hypertexts present
significant differences referring to their structural characteristics, while they make the reading process different as
well. This open- ended type of database system was created in the digital environment but nowadays it’s also found in
printed works of children’s literature. A great Greek author, Eugene Trivizas, has written two masterpieces of this kind
of texts. The complex structure of these literary books affects positively the cognitive, social and emotional
development of young readers but it makes their approach in the classroom difficult. However, differentiated teaching
is a modern instructive method that can be used by the teachers in the classroom in order to help their students to
deal with difficulties of this kind.

RESUMEN: El hipertexto es un especial género textual que permite a sus lectores desplazarse hacia su objetivo a
través de un modo no lineal, dado que consiste en caminos y conexiones. En comparacion con los textos impresos
habituales, los hipertextos presentan diferencias concretas con respecto a las caracteristicas de su estructura, y
ademads hacen el procedimiento de la lectura diferente. Este sistema de tipo abierto se cred en el ambito digital pero
hoy en dia se encuentra también en las obras impresas de la literatura infantil. Un importante autor de Grecia,
Eugenio Trivizas, ha escrito dos obras maestras de este género textual. La estructura compleja de estos libros literarios
influye de manera positiva en el desarrollo cognitivo, social y sentimental de los lectores jovenes, pero provoca
dificultades en el acercamiento en la clase escolar. Sin embargo, la ensefianza diferenciada es un método didactico
contemporaneo que se puede utilizar por los docentes en la clase para ayudar a sus alumnos a enfrentar este tipo de
dificultades.

KEYWORDS: hypertext, teaching differentiation, children’s literature
PALABRAS CLAVE: hipertexto, ensefianza diferenciada, literatura infantil

1. Introduction

In the past, children were described as incapable of making complex decisions or thinking
creatively. This viewpoint of childhood was reflected on children’s literature which was
characterized by didactic tones and its content was organized in a linear way, namely the plot
unfolded progressively step by step only in one path. On the other hand, nowadays, the digital
world has a substantial influence on literature for children and young people, as it has affected
both form and content of the handheld printed books. This phenomenon is justified as the findings
of academic research on children’s abilities and the literary preferences of young readers
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combined with the potential of modern technology has created the “milieu”, commonly the
adequate conditions which allowed this transition (Dresang, 1997: 643- 645).

Under these circumstances, writers have adopted the non- linear way that characterizes the plot
of the electronic texts so that they create remarkable children’s literary “hypertexts” which bear
an important reading and pedagogical value. In case of printed hypertexts the readers apart from
their active role in the intake of the meaning (Rosenblatt, 1978: 10), take on the additional task to
compose the story themselves. However, the complex plot of those texts makes it difficult for
schoolteachers to approach them with their students in the classroom. Therefore, the aim of our
article is to approach the general features of this type of texts, introduce to the young readers
some written hypertexts for children created by the Greek author Eugene Trivizas, and suggest an
instructive method that can be used by the educators in order to use these literary texts in their
classrooms.

1.1. Digital hypertexts vs ordinary printed narratives

According to Tuman (1992: 55) the term “hypertext” was coined by Theodor H. Nelson in the
1960s to refer to electronic texts that allow the readers move to the end of the text through a
non-sequential way. In addition, Landow (1992: 3) claims that Barthes used the terms “link”,
“node”, “network”, “web” and “path” to define descriptively this particular kind of text which is
“composed of blocks of words (or images) linked electronically by multiple paths, chains, or trails
in an open-ended, perpetually unfinished textuality”. In other words this “ideal text” consists of

“brief contiguous fragments” or “units of reading” which are called “lexias” (Barthes, 1973: 13).

The above definitions outline the differences between ordinary printed texts and digital
hypertexts. Starting from their structural characteristics, we notice that most print narratives
begin on the first page of the printed book and end at the last one. In addition, there is only one
path which leads from the beginning to the end of the story (Douglas, 1992: 2) and the end of the
book remains the same no matter how many times we read the text (Hunt, 2000: 116). On the
other hand, hypertexts have no single beginning but they consist of open- ended places and paths
(Douglas, 1992: 2) which provide links to other places in the narrative and offer different versions
of the story.

Apart from the form change between hypertexts and print narratives, the course of reading
changes as well. The readers of a book or an article follow a linear process in reading, while in case
of hypertext narratives the readers will not necessarily encounter the places and paths of the story
in a specific order or they will not encounter many of them during the process of reading. As for
the finish line of the hypertext, the readers themselves decide when they are satisfied among
different points of closure (Douglas, 1992: 2- 3, 7). Under these circumstances, reading hypertexts
becomes an interactive process (Dresang, 1997: 647) which makes readers undertake an active
role (Landow, 1992: 7) by composing the text itself.

1.2. Hypertexts: The transition from the digital environment in the printed books

In spite of the fact that links and paths derive from the digital hypertexts, in our days they do
appear in innovative forms of print narratives which offer different versions of the plot from
reading to reading through variable options (Miles, 2001: 65). Under these circumstances, the
same book offers young readers the opportunity to meet totally different literary experiences by
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choosing between a variety of pathways and links. Indeed, even the same reader can read an
entirely different story, simply by choosing different versions of the plot every time he opens the
book.

For example, Gianni Rodari (1920- 1980), the famous and internationally acclaimed Italian author
of children’s literature, has written a great book with the title Many stories to play with (Tante
storie per giocare) (Rodari, 1971). This book- as its title indicates- gives children the opportunity to
choose between variable versions of the plot in order to experience different humorous stories
according to their liking. A similar work is the book Lost in Austen by Emma Campbell Webster
(2007), which consists of many adventures based on Jane Austen’s great pieces of work. The
readers themselves determine their literary journey according to their choices, while each path
provides them with some points in order to make their adventure even more interesting.

Regarding on the value of the printed hypertext, we should underline the fact that the respective
academic research is limited but there is a considerable amount of empirical evidence due to the
observation of children reading these nonlinear multilayered texts. In particular, their positive
influence on the maturing process of young readers is based on their open- ended structure. In
other words as the young readers have the opportunity to interact with the story relying on their
own perspectives (Hammerberg, 2001: 208), they are invited to activate their critical thinking,
their creativity and their imagination in order to satisfy their reading expectations.

1.3. Eugene Trivizas as a writer of printed hypertexts

Eugene Trivizas is an awarded Greek writer who also works as an academic researcher in the field
of Criminology at the University of Reading in United Kingdom. He was born in Athens and since
1980s he has written more than 150 children’s books receiving many literary prizes and awards.
Most of his books have become bestsellers and some of them have been translated into English
(e.g. The Three Little Wolves and the Big Bad Pig') (Trivizas, 1993). Some characteristics of his
writing style is verbal humour by using “unfreezed” stereotypes and metaphors turned back to
their literal sense (Nakas? 2004: 351- 411), parody, the intensive use of etymological, homonymic
and homophonic puns, as well as the playful use of language in general (Stamou, 2011: 5).

In particular, Trivizas has written two books, The 88 stuffed vine leaves (Ta 88 ntolmadakia)
(Trivizas, 1997) and The 33 Pink Rubies (Ta 33 roz roumpinia) (Trivizas, 2003) which he
characterized as “multi- fairy tales” (“parapolimithia”) or “multi strand fairy tales” (“polyklona
paramythia”). The element that makes these books so interesting lies in their multiform narrative
structure because as the writer (Trivizas, 1997: 3; 2003: 3) claims they are “magical books with
thousand tales hidden in the same story”. Indeed, in the first pages Trivizas (1997; 2003) gives
readers some advice on how to read those books- which are composed of narrative points (nodes)
organized into a network with many paths (links) (Delany & Landow, 1995: 7-9; Douglas, 1992:
2-3) — namely he admits the removal of the linear narrative and highlights the fact that the story
depends on their personal point of view. Even the last page in The 88 stuffed vine leaves (Trivizas,

1 This particular picturebook became a best seller in the U.S.A sortly afterwards its first edition, solding more than one
million copies.

2 Nakas (2004: 351-411) devotes the chapter “Unfreezed stereotypes and metaphors turned back to their literal sense.
Elements of verbal humor in the work of Eugene Trivizas” on these particular elements of the writing style of Trivizas
providing the researchers with descriptive examples based on the wider literary work of the writer.
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1997: 161) shows the elimination of the linear narrative as the writer claims that “this seems to be
the last page of the book but actually isn’t”.

Therefore, it becomes obvious that these books can attract easily the interest of the young readers
and can be used even in the school classroom. However, there is a severe concern about the
instructive method that can be used so that students approach creatively these types of texts.

2. The differentiated teaching
2.1. Teaching differentiation: an instructive method

In developed societies one ordinary classroom of 25 schoolchildren consists actually of smaller
pupils’ groups according to their school performance, the special way they learn and their
particular interests, commonly their learning profile (Knight, 2009: 869). Therefore, the traditional
teacher- centred instructive methods cannot satisfy all students’ needs and restrict pupils in a
passive role. On the other hand, it’s very difficult for schoolteachers to diversify the learning
activities for each student individually (Lynch & Adams, 2008: 36), even for half of their pupils.

Instead, they could use “teaching differentiation”, a modern instructive method which supports
the variety of student’s needs by grouping them in two or three levels (Tomlinson, 1999: 20- 22)
and engages all children in the learning process by promoting different learning styles. Referring to
the types of teaching differentiation it’s worth mentioning that through individual and teamwork
activities schoolteachers can diversify the content of students’ tasks (Salend, 2005: 30) —the target
cognitive concepts and skills and the corresponding teaching strategies— either the way children
shall work on the differentiated activities (Lawrence-Brown, 2004: 36- 37) or support students
create different final products that represent what they have learned (Tomlinson, 1999: 11).
Under these circumstances, the traditional teachers’ authority is abandoned as the educators are
invited to become their students’ partners in order to coordinate the learning process.

Differentiated teaching can be implemented in all grades of education in a variety of subjects.
Academic research has proved the contribution of the method to improve students’ language skills
in both writing and oral level and their general school performance. Moreover, some educators
use this method to support their pupils discover their interests and their special talents in science
and mathematics classes or even during the function of literature circles (Grimes and Stevens,
2009: 679; Tomlinson, 1999: 109- 110). Therefore, based on the above it becomes obvious that
this innovative teaching method could be used by educators so they approach “multi- fairy tales”
with respect on students’ interests and choices.

2.2. Approaching “The 88 stuffed vine leaves” by Eugene Trivizas through differentiated teaching

The 88 stuffed vine leaves (Trivizas, 1997) is a multi- fairy tale that has been honored with the
Award of the Academy of Athens. The parallel stories of Emma, the young heroine of the book,
provide schoolteachers with many ideas so that they design a variety of creative activities
(Cornett, 1999: 134-137) for their students from the fourth grade classroom of primary school
until the first grades of high school. In addition, the educators should take into account the
transactional theory of L. M. Rosenblatt (1978), the reader- centered model of Benton and Fox
(1990: 110), Benton et al. (1988: 205) and Tomlinson’s (1999) theory about differentiated
teaching.
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Figure 1. A page of “The 88 stuffed vine leaves” (Trivizas, 1997: 55). At the top of the page Emma appears to be talking
on the phone, while under the picture there are four potential respondents of the heroine.

Under these circumstances, the creative activities should be organized in four stages in order to
help the readers express their reading responses creatively. In particular, in the first stage the
educators should include preliminary activities that create the adequate context in the classroom.
Furthermore, according to the instructive model in the second stage students read the text and
respond to its content in an initial level through literary activities so that they express their
individual response during and after the reading process through the third stage. In the last stage
students develop, modify and refine their response individually or in groups after reading and they
have the chance to explore further their experience of the text through a vast range of activities
(creative writing, artistic expression, discussion, drama activities, etc.). This instructive model is
the general framework that the schoolteachers should use when they define their goals and create
a variety of literary activities so that they help the young readers express their responses before,
during and after the reading process.

However, in case of a printed hypertext, such as The 88 stuffed vine leaves (Trivizas, 1997), which
includes a variety of paths that lead to different versions of the plot, a particular activity might be
irrelevant to the content of some choices that the text offers. For example, if all students were
invited to define Emma’s friends and enemies regardless of the plot’s versions they had chosen,
those readers who had preferred the heroine experience her adventure by herself would not be
able to edit the first part of the activity. Therefore, we suggest that the educators should create
one or two common activities for all students in the first stage of their instructive plan in order all
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readers get prepared for the particular structure of the text but the goals and the content of the
literary activities during the rest three stages should be diversified according to the versions of the
plot. In other words, each time educators should encourage their students read the next two or
three pages of the text defining themselves the development of the story and then motivate them
to form groups according to their choices in order to get a substantial contact with the majority of
their peers. At this point we should highlight the fact that each group should consist of the
students that have made the same or similar choices referring to the content of the text. So it’s
necessary that the educators have already read the text and have grouped the proposed plot’s
options so that they correspond to one of the three diversified versions of the creative tasks. In
other words, if there are six possible paths that lead to the end of the story, the first activity might
be based on the three of them, the second one on the other two choices and the third one could
refer to the last option.

For example, at the beginning of the story Emma seems undecided on whether to answer the
phone that rings or not (Trivizas, 1997: 7). If Emma picked up the phone, she would have a
telephone conversation with one of four different individuals: her best friend, a mysterious man,
the coach of a football team called “Prasiniakos”(the name means literally the Green Football
Team) or the Prime Minister of Peru (Trivizas, 1997: 55). On the other hand, if Emma didn’t answer
the phone, she would meet a chubby chef with whom she would visit either Ntolmandias (the
country of stuffed vine leaves) or Lichoudistan (the country of delicacies) (Trivizas, 1997: 101). In
this case, if students choose Emma talk on the phone with one of the three first persons and
should decide whether she would meet them somewhere, they could edit Emma’s diary (Cornett,
1999: 134) (Figure 2):

Emma couldn’t decide if she should respond positively to the proposal of the person she talked
with on the phone. In the end, she decided to write in her diary in order to find an answer to her
dilemma:

Date:

Dear diary,

I really need you. I’ve just talked with on the phone

who invited me

Your friend,
Emma

4
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Figure 2. Emma's Diary.

If students choose Emma talk on the phone with the prime minister of Peru, who has called her by
mistake in order to complain about an article he thought our heroine has written, they could
complete this hypothetical article (Cornett, 1999: 135) (Figure 33):

After the call of the prime minister of Peru, Emma decided to look online in order to find the
article he mentioned. She was very surprised when she read the following lines, which you can fill
with your imagination!

DRBBERY < ieiioniinsiosinses sussss sasics
Scandal!!! The prime minister of Peru wears... wigs!!

A serious scandal has messed up Peru’s government as the prime minister of the country

was “caught” in a hairdresser choosing wigs

e ~
f »
i f?.\\/.\‘
As the photo shows, when the prime minister noticed the photographer f‘{ , -1\
7\\‘\ e ’
he got furious!!! i

Site: www.newsofperou.pr

Figure 3. The article about the prime minister of Peru.

If students choose Emma not to answer to the phone call and visit the country of Ntolmandias or
Lichoudistan, then they could write a letter that the heroine is supposed to have sent to her

mother in order to describe the strange country she has visited (Cornett, 1999: 134) (Figure 4):

Emma decided not to answer to the phone call and follow the chubby chef to his strange country.
She was so excited about her trip that she decided to write a letter to her mother so that she
describes her that weird place. What do you think she wrote in her letter?

3 The image of the prime minister of Peru as well as the whole illustration of the book was created by Rania Varvaki

(Trivizas, 1997: 133).
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(@ )

Hi mam,

How are you? At last I’ve arrived in . I'm

writing you this letter so as to describe

Please write me back as soon as possible!!!
Lots of love,

Emma

& y

Figure 4. Emma’s letter.

3. Conclusions

We should emphasize the fact that further academic research about children’s interaction with
hypertexts is needed. Researchers face a variety of difficulties in approaching these types of texts
on account of some factors, such as their structure (Miles, 2001: 61), so they are unable to
approach them by using the logic structures that linear texts present (Hunt, 2000: 117). On the
other hand, what is evident is the fact that the digital environment will continue to affect printed
literature not only regarding to the quality of the printed texts but also referring to the actual form
and content of the contemporary literature. The linear and sequential literary experience that
traditional texts offer will be no longer the predominant or favored mode. Indeed, Dresang (1997:
559- 560) underlines the fact that “the continuing radical changes in children’s literature will
follow a rhizomic pattern, a nonlinear, non-hierarchical alteration” on account of the technological
influence.

As far as the pedagogical approach of the printed hypertexts, it has become clear that the
instructional design may seem difficult, mostly at the part that refers to the coordination of all
students in time — but through differentiated teaching educators could design a variety of didactic
actions and creative students’ tasks. Thus, the plot itself offers a series of textual options so that
teachers diversify the activities that will allow children wander in the literary world they will
create. On the other hand, this modern type of text has an additional pedagogical aspect as it
offers young readers the opportunity to meet respectively the different perspectives of their
classmates. Progressively, through team literary activities students will realize that different
aspects may be used for sake of the collective benefit. There is another reason, though, for
considering the printed hypertexts of this kind: they teach us how literary conventions change in
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response to wider changes in society and culture. The implementation of new textual forms in the
classroom offers numerous possibilities for students to explore the ways in which texts work. In an
era dominated by mass media and new media, texts are bound to change. Students should be
prepared for change and capable of responding effectively to many different kinds of texts.
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